The status and organization of the beginning course in the history of education by Russell, Donald W
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1950
The status and organization of the
beginning course in the history of
education
https://hdl.handle.net/2144/4967
Boston University
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
w Dissertation 
THE STATUS AND ORGANIZATION OF THE BEGINNING 
COURSE IN THE HISTORY OF EDUCATION 
Submitted by 
Donald w. Russell 
(A . B., Bates College , 1941) 
(Ed .M., Boston University , 1942) 
In partial fulfillment of requirements for 
the degree of Doctor of Education 
1950 
Bo~ - " ·"-:..::::- -n u , ., , ''H""T'. 
School or EdUCiltion' 
Libr(jry _ 
First Reader: William H. Cartwright , Assistant Professor of 
Education 
Second Reader: W. Linwood Chase , Professor of Education 
Third Reader: Walter N. Durost , Associate Professor of 
Education 
ii 
TABLE OF CONTENTS 
Chapter Page 
I . 
II • 
III . 
I NTRODUCTION AND PROBLEM OF THE INVESTIGATION •• . . 
Introduction • . . . . . . . . . . . . . . . 
Development of the History of Education Course . . . 
The Purpose of This Study ••••••. . . . . . . . 
The Need for This Study ••••• . . . . 
Summary . . . . . . . . . . . . . . . . . 
REVIEW OF THE EDUCATIONAL LITERATURE PERTAI NING 
TO THE HISTORY OF EDUCATION ••••••••••• 
Research Perta ining to the His t ory of Education . 
. . 
• • 
. . 
. . 
Review of the Literature Which Treats History 
of Education From a Negative Standpoint •••• . . . 
Review of the Literature Which Treats History 
of Education From a Positive Standpoint . 
Summary . . • . . . . . . . . . • . . . . 
• • 
THE PROCEDURES USED IN THIS I~VESTIGATION . . . . 
. . 
• • 
. . 
The Research Method Employed ••••••• . . . . . 
Selection of Individual Respondents and Institu-
1 
1 
2 
5 
6 
11 
13 
14 
21 
25 
50 
52 
52 
tions ••.•• . . . . . . 
. . . . . . • 55 
Development of the Instruments • • . . . . . . . 59 
Distribution of the Instruments •• . . . . . . . . . 72 
ProAedures Used in Tabulating and Interpreting 
the Data Obtained by the Three Instruments Used . 75 
Validity of the Instruments •• 
Reliability of the Instruments 
iii 
. . . . . . . . . . . 
. . . . . . . . . 
76 
78 
I 
'I 
I 
'I 
I 
I 
II 
I 
I 
II 
IV . 
-=--=-p=.==-= 
TABLE OF CONTENTS 
. . . . . . . . . . . . . . . 
Summary •• . . . . . . . . . . . . . . .  . . . 
ANALYSIS OF THE DATA SECURED IN PART I 0F 
THIS INVESTIGATION •••••••••••• . . . . . 
Number of Institutions Offering a Basic 
History of Education Course . • ••• . . . . . 
Titles of t he Course •• . . . . . . . . 
History of Education i n the Professional 
Background of Deans and Department Heads •• 
History of Education as the First Course or 
Early in the Teacher Education Program ••• 
The Basic History of Education Course Re -
quired , Elective or Omitted . • • • • • • 
. . . . 
• • • • 
. . . 
Length of the Course ••••• . . . . . 
Breakdown of Large History of Education 
Classes into Sections • • • • • • • • • • • • • • • 
Page 
81 
83 
86 
86 
88 
91 
94 
96 
98 
98 
Graduate Credit for the Course •• . . . . • • • • • 101 
The Course as a Teacher Certification Re -
quirement •••••••••••• . •••• . . . . . 101 
The Use of a Text - book . • • • • • • . . . . • • • • 101 
Most Suitable Type of Examination • . . . . • • 105 
Beginning Date of the History of Education . . . . • 105 
Organizational Pattern •• . . . . • 108 
Criticisms of the Course •• . . . . . . . • 111 
Types of Class Procedure . • • • . . . . • 113 
Types of Assignments ••••• . . 121 
Degree of Emphasis on Aims in the Course •••••• 122 
I' 
il 
I 
I 
II 
. . . . 
=-=-=== 
. . . . . . . . . . ·~ • 1.=-3-"-4~~---
iv 
TABLE OF CONTENTS 
Chapter Page 
SECURED IN PART II OF I v. ANALYSIS OF THE DATA 
THIS INVESTIGATION . . . . . . . . . . . . . . . . • 137 
The Extent to Which the Basic History of 
Education Course is Required or Elective • . . . . • 137 
The Reaction of Present Instructors to the 
Basic History of Education Course Being 
Required , Elective or Om i tted •• . . • • 139 
Length of Course • • • • • • • . . • • • • 139 
Number of Credits per Semester ••••• . . . . . • 141 
Median Semester Enrollment and Sectioning •• . . 141 
Number of Institutions Giving Graduate. Credit . 
• • • 143 
History of Education as One of the Firs t 
Courses Taken by the Prospective Teacher •••••• 146 
History of Education as a Teacher Certifi -
cation Requirement ••••••••••••••••• 146 
Number of Institutions in Which the Course 
Has Always Been Given ••••••••••• 
• • • 
The Use of Different Patterns of Organization . . . . 
149 
151 
Beginning Date •• 
Use of Text-books •• 
. . . . . . . . . . . . . . • 153 
• • . . . . . . . . . 
Use of Syllabi , Course Outlines or Study 
Guides • . . • . . . • . . . . • . . • • . . . . 
Number and Type of Examinations •• . . . . . . . . . 
Number of Instructors Who Had a Basic History 
of Education Course in Their Professional Back -
ground and Values Derived •••••••••••• . . 
155 
161 
161 
164 
Criticisms of the Course • 
. . . . . . . . . . . 167 
Types of Class Procedures . 
Types of Assignments • • • 
v 
. . . . . . . . . . . . . 
. . . 
169 
176 II 
I 
---., 
J 
'I 
TABLE OF CONTENTS 
Chapter Page 
VI . 
Degree of Emphasis Being Given to the Aims 
in the Course . . • • • • • • .••. . . 178 
Summary .• . . • • 189 
COMPARISON OF RESULTS IN PARTS I AND II . . . . . . • 193 
The Basic History of Education Course Re -
quired , Elective or Omitted .•••• . •• • •••• 194 
The Basic Course as One of the First Courses 
in the Teacher Education Program • . . • • • • • 195 
The Breakdown of Large Classes into Sections • 195 
Length of the Cours e • . . . . . . • 196 
Graduate Credit for the Basic Course . . . • • • 197 
The Basic Course as a Teacher Certification 
Requirement •••••••••••••••• . . . . • 197 
The Use of a Text- book • 
Types of Examinations •• 
The Beginning Date •• 
Patterns of Organization 
Types of Assignments • • 
Criticisms of the Course . 
Types of Class Procedures . 
Aims of the Course . 
. . . 
. . . . . . 
• • 198 
. • 198 
• 199 
• 201 
. . . . . • • • • • 202 
. . . . . 
. . . 
. 203 
• 205 
. 
• • • • • • • • • • • • 2 09 
Summary . • • • • • • . . . . . . . . . . . • 209 
VII . ANAL SIS OF THE DATA SECUR:h.D IN PART III OF 
THIS INVESTIGATION • • • • • • • • • • • • • • • 211 
Basic Information •• . . . . . . . . 
Values Derived from the Basic Course . . . . 
Values that Should Be Derived from the 
• 2ll 
213 1 
==#==================---==n-
vi I! [ 
I 
-JL=- TABLE OF CONTENTS 
Chapter 
VIII . 
Bas ic Course • . . . . . 
Summary •... . . . . . . . . . . . . 
A SYlTHESI S OF THE FINDINGS OF THIS INVESTI -
GATION . • • • • . • • • • • • • • • • • • • 
Factors Pertaining to the Organization of 
the Basic History of Education Course • . 
Instructional Procedure . 
Aims and Purposes . . . . . . 
Factors of Cr i ticism • . . . . . . . . 
Need for Further Research . 
Page 
. . . 214 
I 
. . • 218 1i 
• • • • 219 
. . • 220 I 
• . • 221 
. . 222 
223 
. . . 225 
BIBLIOGRAPHY . . . . . . . . . . . . . . . . . 
APPENDIX . • •• . . . . . . . . . 
vii 
. . . . . . . . . . . 237 
I' I 
Table 
1 . 
2 • 
3 . 
4 . 
5 . 
6 . 
LIST OF TABLES 
Rank Order of Education Courses in Terms of 
Direct and Indirect Value in Teaching , as 
Ranked by 111 Secondary School Teachers . . . . . 
Number of Teacher Education Institutions 
Offering/Not Offering a Basic History of 
Education Course , Arranged According to 
Type of Institutidn and Reported by Totals 
and Percentages ••••••••••••••• . . . . 
A Summary of the Titles of Basic History of 
Education Courses Offered in Teacher Education 
Institutions , Arranged According to Type of 
Institution by Totals ••••••••••••• • • • 
Number of Deans and Department Heads Who Had/ 
Did Not Have a Basi.c History of Education 
Course in Their Professional Background and 
Their Reported Value/Lack of Value of Said 
Course , Arranged According to Type of Institu-
tion and Reported by Totals and Percentages •• . . . 
Reasons Why Value Was Derived/Was Not Derived 
From Basic History of Education Course by 
Deans and Department Heads , Reported by Totals 
and Percentages •••• • ••••••••••• . . . 
Responses of Deans and Department Heads in 
Answer to : I . Should the History of Education 
Course be the First Course in the Teacher Educa -
tion Program? II . If not the First Course , 
Should It Come Early in the Teacher Education 
Program? Arranged According to Type of Institu-
tion and Reported by Totals and Percentages ••• • • 
7 . Reactions of Deans and Department Heads in Rela -
tion to the Basi c History of Educa tion Course as 
Required , Elective , or Omitted Entirely , Arranged 
According to Type of Institution and Reported by 
Page 
19 
87 
89 
92 
95 
Totals and Percentages • • • • • • • • • • • • • • • 97 
viii 
Table 
8 . 
LI ST OF TABLES 
Responses of Deans and Department Heads in 
Relation to the Length of the Basi c History 
of Education Course in Semesters , Arranged 
According to Type of Institution and Reported 
by Totals and Percentages ••••••••.•• 
9 . Response of Deans and Depar t ment Heads in Re -
lation to Breaking Down of Large Course Enroll -
ment into Sections , Arranged According to Type 
of Institution and Reported by Totals and Per -
Page 
99 
centages • • • • • • • • • • • • • • • • • • • • 100 
10 . Responses of Deans and Department Heads in 
Answer to : Should Graduate Credit Be Given 
for the Basic Histor.y of Education Course? 
Arranged Ac cording to Type of Institution and 
Reported by Totals and Percentages • • • • •· • 
11 . Responses of Deans and Department Heads in 
Relation to the Bas i c Histo r y of Education 
Course as a Requirement for Teacher Certifica-
tion, Arranged According to Type of Institution 
. . . 102 
and Reported by Totals and Percentages . • • • • • • 103 
12 . Responses of Deans and Department Heads in 
Relation to the Use of a Text - book in the 
Basic History of Education Course , Arranged 
According to Type of Institution and Reported 
by Totals and Percentages .• • •...• • •• 
13 . Responses of Deans and Department Heads in 
Relation to Type of Examination Most Suitable 
to Basic History of Education Course , Arranged 
According to Type of Institution and Reported 
. . . 104 
by Totals and Percentages •••••••••••••• 106 
14 . Responses of Deans and Department Heads in 
Relation to the Beginning Date of the Study 
of the History of Education , Arranged Accord-
ing to Historical Periods and Reported by 
Totals and Percentages • . • • • • . • • • • • • • • 109 
15 . Responses of Deans and Department Heads in 
Relation to Patterns of Organization of the 
Basic History of Education Course , Arranged 
According to Type of Institution and Reported 
by Totals and Percentages •• • •••••••• 
ix 
. . . 110 
I! 
I! 
LIST OF TABLES 
Table 
16 . Rank Order of Responses of Deans and Depart -
ment Heads to Stated Criticisms of Basic 
History of Education Courses , Arranged Accord-
ing to Type of Institution and Reported by 
=+--1 I 
Page 
Totals and Percentages • • • • • • • • • • • • • • • 112 
17 . Response of Deans and Department Heads in Il
l 
Relation to the Degree of Use of the Lecture 
as a Class Procedure in the Basic History of I! 
Education Course , Arranged According to Type 
of Institution and Reported by Totals and 
Percentages ••••••••••••••••••• • • 115 
18 . Response of Deans and Department Heads in 
Relation to the Degree of Use of Discussion 
as a Class P·rocedure in the Basic History of 
Education Course , Arranged According to Type 
of Institution and Reported by Totals and 
Percentages • •••••••••••••••••••• 116 
19 . Response of Deans and Department Heads in 
Relation to the Degree of Use of Lecture -
Discussion as a Class Procedure in the Basic 
History of Education Course , Arranged Accord-
ing to Type of Institution and Reported by 
Totals and Percentages • • • • • • • • • • 
20 . 
21 . 
22 . 
Response of Deans and Department Heads in 
Relation to the Degree of Use of Traditional 
Recitation as a Class Procedure in the Basic 
History of Education Course , Arranged Accord-
ing to Type of Institution and Reported by 
Totals and Percentages • • • • • • • • . . 
Response of Deans and Department Heads in 
Relation to the Degree of Use of Individual 
Student Reports as a Class Procedure in the 
Basic History of Education Course , Arranged 
According to Type of Institution and Reported 
by Totals and Percentages • • ••••• 
Response of Deans and Department Heads in 
Relation to the Degree of Use of Committee or 
Group Reports as a Class Procedure in the Basic 
History of Education Course, Arranged According 
to Type of Institution and Reported by Totals 
and Percentages . • • • • • • • • • •••• 
X 
• • • 117 
. . . 118 
. . . 119 
• • • 120 
II 
I 
I' 
II 
II 
II 
LIST OF TABLES 
Table 
23 . Response of Deans and Department. Heads in 
Relation to the Types of Assignments Most 
Applicable to the Basic History of Education 
Page 
Course, Reported by Totals and Per centage s ••••• 123 
24 . Response of Deans and Department He a ds in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number One i n the Ba s ic His t ory 
of Education Course ••••••••••••••••• 124 
25 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Two in the Basic History 
of Education Course . • • • • • • • • • • •••• 124 
26 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis ~~ich Should 
27 . 
Be Given Aim Number Three in the Basi c Histor y 
of Education Course ••••••• . . . 
Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Four in the Basic History 
• • • 125 
I 
II 
of Education Course . • • • • • • • • • • • . . . 125 I 
28 . 
29 . 
Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Five in the Basic History 
of Education Course . • . • • • • • • • • • . . . 
II 
125 
II 
Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Six in the Basic History 
of Education Course ••••••••••••• . . . . 126 I 
30 . Response of Deans and Department Heads in II 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Seven in the Basi c History 
of Education Course . • • • • • • • • • • • • •• 126 
31 . Response of Deans ana Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Eight in the Basic History 
of Education Course •.•••••••••••••.• 126 
xi 
r ,, 
--=.--:- =--
LIST OF TABLES 
Table 
32 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Nine in the Basic History 
Page 
of Education Course ••••••••••••••••• 127 
33 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Ten in the Basi c History 
of Education Course ••••••••••••••••• 127 
34 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Eleven in the Basic History 
of Education Course . • • • • • • • • • • •••• 127 
35 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Twelve in the Basic History 
of Education Course ••••••••••••.•••• 128 
36 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Thirteen in the Basic 
Hi story of Education Course . • • • • • • • • . • • • • 128 
37 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Fourteen in the Basic 
History of Education Course . • • • • . • •• • • 128 
38 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Fifteen in the Basic 
History of Education Course ••••••••••••• 129 
39 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Sixt een in the Basic 
History of Education Course ••••••••••••• 129 
40 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Seventeen in the Basic 
History of Education Course ••••••••••••• 129 
Xii 
i 
--
Table 
41 . 
42 . 
LIST OF TABLES 
Response of Deans and Department Heads in 
Relation to Degree of Emphasis Whi c h Should 
Be Given Aim Number Eigh teen in the Basic 
History of Education Course •••••• . . . . 
Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Nwnber Nineteen in the Basic 
History of Education Course •••.••••• . . . 
43. Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Given Aim Number Twenty in the Basic History 
!I 
I! 
Page 
130 
130 
of Education Course . • • • • • • • • • • • • • 130 
44 . Response of Deans and Department Heads in 
Relation to Degree of Emphasis Which Should 
Be Oi ven Aim Number Twenty- one in the Basic 
History of Education Course ••••••• . . . 
45 . Rank Order of Aims According to Grea t est 
and Least Amount of Emphasis Advocated to 
Be Allotted to Each Aim •••••••• . . . . 
46 . Present Status of the Basic History of Edu-
cation Course in Relation to Being Required 
or Elective , Arranged According to Type of 
Institution and Reported by Totals and Per -
centages . • • • • • • • • • • • • . .. . . . . . . 
47 . Reactions of Instructors in Relation to the 
Basic History of Education Course as Required , 
Elective or Omitted Entirely , Arranged Accord-
ing to Type of Institution and Reported by 
Totals and Percentages • • • • • • • • • • • • 
48 . The Length of the Basic History of Education 
Course in Semesters,Arranged According to 
Type of Institution and Reported by Totals 
and Percentages •••••••••• 
49 . Number of Hours Credit Being Given Per Semes -
ter for the Basic History of Education Course , 
Arranged According to Type of Institution and 
Reported by Totals and Percentages •••••. 
xiii 
. . 
. . 
131 
132 I 
138 I 
140 
142 
144 1 
Table 
1· 5o . 
LIST OF TABLES 
Number of Institutions Giving Graduate 
Credit for the Basi c History of Education 
Course and the Opinions of Instructors in 
Relation to 'Graduate Credit for the Course , 
Arranged Accor ding to Type of Institution 
Page 
and Reported by Totals and Percentages • • • • • • • 145 
51 . Present Status of the Basic History of Edu-
cation Course in Relation to Being One of 
the First Courses Taken by the Prospective 
Teacher , Arranged According to Type of In-
52 . 
53 . 
stitution and Reported by Totals and Per -
centages • • • • • • • • • • • • • • • • • 
~umber of Institutions in Which Basi c History 
of Education Course Fulfills a Teacher Certi -
fication Requirement and Opinions of Instruc -
tors in Relation to the Course Being Required , 
Arranged According to Type of Institution and 
Reported by Totals and Percentages • • • • • • 
Number of Institutions in Which Basic History 
of Education Course Has/Has Not Always Been 
Offered and Institutions in Which There Are/ 
Are Not Indications of Discontinuation of the 
Course , Arranged According to Type of Institu-
tion and Reported by Totals and Percentages •• 
54 . Response of Instructors in Relation to Use of 
Patterns of Organization of the Basic History 
of Education Course , Arranged According to 
Type of Institution and Reported by Totals 
• • • 147 
. . . 148 
. . . 150 
and Percentages .•••••••••••••••••• 152 
55 . Beginning Dates of the Study of History of 
Education Employed by Instructors of the 
Basic Course , Arranged According to Histori -
cal Periods and Reported by Totals and Per -
centages • • • • • • • • • • • • • • • • • • 
56 . Use of a Text - book in the Basic Hi story of 
Eaucation Course , Arranged According to Type 
of Institution and Reported by Totals and 
. . . . 154 
Percentages ..••••••••••••••••••• 156 
xiv 
--- --=- =-
II 
LIST OF' TABLES 
Table Page 
57 . Text - books Used in the Basic History of 
Education Course , Arranged According to 
Use by Institutional Types and Reported 
by Totals •.•••.•.•••••••• • • • • 157 
58 . Use of Syllabi , Course Outlines or Study 
Guides in the Basic History of Education 
Course , Arranged According to Type of In-
stitution and Reported by Totals and Per -
centages . • • • • • • • • • • • • • • • • • • ••• 158 
59 . Supplementary Materials Used by Instructors 
of the Basic History of Education , Classi -
fied as to Type of Material and Arranged 
According to Frequency of Mention ••••••.••• 159 
60 . Number of Examinations Given Per Semester 
by Instructors in Basic History of Education 
Courses , Arranged According to Type of Insti-
tution and Reported by Totals and Percentages •••• 162 
61 . Type of Examination Given by Instructors of 
Basic History of Education Courses , Arranged 
Accordine to Type of Institution and Report -
ed by Totals and Percentages • • • • • • • • • • • • 163 
62 . Number of Instructors Who Had/Did Not Have 
a Basic History of Education Course in Their 
Professional Background , and Their Reported 
Value/Lack of Value of Said Course , Arranged 
According to Type of Institution and Reported 
by Totals and Percentages •••••••••••••• 165 
63 . Reasons Why Value Was Derived/Was Not Derived 
by Instructors from Basic History of Education 
Course in Professional Background , Reported by 
Totals and Percentages ••••.•••.•••••• 166 
64 . Rank Order of Responses by Instructors to Stated 
Criticisms of Basic History of Education Courses, 
Arranged According to Type of Institution and 
Reported by Totals and Percentages • • • • • • ••• 168 
65 . Response of Instructors in 
of Use of the Lecture as a 
Basic History of Education 
ing to Type of Institution 
and Percentaa:es . • • • • • 
XV 
Relation to the Degree 
Class Procedure in the 
Course , Arranged Accord-
and Reported by Totals 
. . . . . . . . . . . . . 170 
LIST OF TABLES 
Table 
66 . Response of Instructors in Relation to the 
Degree of Use of the Discussion as a Class 
Procedure in the Basic History of Education 
Course , Arranged According to Type of Insti -
Page 
tution and Reported by Totals and Percentages •.•• 171 
67 . Response of Instructors in Relation to the 
Degree of Use of the Lecture - Discussion as 
a Class Procedure in the Basic History of 
Education Course , Arranged According to Type 
of Institution and Reported by Totals and 
Percentages ...•••••.•••••••••••• 172 
68 . Response of Instructors in Relation to the 
Degree of Use of the Traditional Recitation 
as a Class Procedure in the Basic History of 
Education Course , Arranged According to Type 
of Institution and Reported by Totals and 
Percentages ••.•••.••••••••••.••• 173 
69 . 
70 . 
71 . 
Response of Instructors in Relation to the 
Degree of Use of the Individual Student 
Reports as a Class Procedure in the Basic 
History of Education Course , Arranged Ac-
cording to Type of Institution and Reported 
by Totals and Percentages ••.••••••• 
Response of Instructors in Relation to the 
Degree of Use of the Committee or Group 
Reports as a Class Procedure in the Basic 
His tory of Education Course , Arranged Accord-
ing to Type of Institution and Reported by 
Totals and Percentages • . • • . • . • • • 
Response of Instructors in Relation to the 
Degree of Use of Types of Assignments in the 
Basic History of Education Course , Reported 
by Totals and Percentages •••••••••• 
72 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number One in the 
. . • • 174 
• • • 175 
. • • • 177 
Basic History of Education Course ••••.••••• 179 
73 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Two in the 
Basic History of Education Course •••.•••.•• 179 
xvi 
I 
LIST OF TABLES . 
Table 
74 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Three in the 
Page 
Basic History of Education Course •••••••••• 180 
75 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Four in the 
Basic History of Education Course •••••••••• 180 
76 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Five in the 
Basic . History of Education Course •.••••••.• 180 
77 . Response of Instructors in Relation to Degree 
of Emphasis Given to Ai m Number Six in the 
Basic History of Education Course •••••.• • • • 181 I ... 
78 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Seven in the 
Basic History of Education Course •••.•••••• 181 
79 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Eight in the 
Basic History of Education Course •••••••••• 181 
80 . Response of Instructors ~n Relation to Degree 
of Emphasis Given to Aim Number Nine in the 
Basic Hi story of Education Course . • • • • • • • • • 182 
81 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Ten in the 
Basic History of Education Course •••••••••• 182 
82 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Eleven in the 
Basic History of Education Course •••.•••••• 182 
83 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Twelve in the 
Basic His tory of Education Course . • • • • • • • • • 1.83 
84 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Thirteen in the 
Basic History of Education Course •.•.•••••• 183 
85 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Fourteen in the 
Basic History of Education Course •••••••••• 1.83 
xvii 
I 
I 
I( 
) 
LIST OF TABLES 
!Table Page 
86 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Fifteen in the 
Basic History of Education Course •••••••••• 184 
87 . Response of Instructors in Re l ation to Degree 
of Emphasis Given to Aim Number Sixteen in the 
Basic History of Education Course •••••••••• 184 
88 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Seventeen in 
the Basic History of Education Course .••••••• 184 
89 . 
90 . 
Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Eighteen in the 
Basic History of Education Course •••••••• 
Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Ni neteen in the 
Basic History of Education Course •••••••• 
91 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Twenty in the 
. . 185 
. . 185 
Basic History of Education Course ••••••.••• 185 
92 . Response of Instructors in Relation to Degree 
of Emphasis Given to Aim Number Twenty - one in 
the Basic His tory of Education Course . • • • • • 186 
93 . 
I 
94 . 
Rank Order of Aims According to Greatest and 
Least Amount of Emphasis Given to Each Aim 
by Instructors • • • • • • • • • • • • • • • 
• • • • 187 1 
Comparison of Reactions of Deans , Department 
Heads and Instructors in Relation to the Basic 
History of Education Course Being Required , 
! 
95 . 
96 . 
Elective or Omitted •••••.•••••••••.• 194 
Compa.rison of Advocated and Actual Practices 
in Relation to the Length of the Basic History 
of Education Course in Semeste rs •••••••••• 196 
Comparison of Reactions of Deans , Department 
Heads and Instructors in Relation to Graduate 
Credit Being Given for the Basic History of 
Education Course ••••••••••••• • . . . . 197 
II 
==~~F===~~~-=-=-=-======~============~----=-~=========== 
I 
-~~~-
xviii 
Table 
97 . 
98 . 
99 . 
100 . 
101 . 
102 . 
103 . 
104 . 
105 . 
II 
LIST OF TABLES 
I 
Page j 
Comparison of Advocated and Actual Use of 
Types of Examinations in the Basi c History 
of Education Course •••••••••••• • • • • • 199 II 
Comparison of General Beginning Dates for 
the Basic History· of Education Course as 
Advocated by Deans and Department Hea ds and 
Used by Instructors •••••••••• . . . . . 200 li 
I Comparison of Specific Beginning Dates for 
the Basic History of Education Course as 
Advocated by Deans and Department Heads and 
Used by Instructors ••••••••••••• 
Comparison of Advocated and Actual Practice 
in Relation to Organizational Patterns of 
the Basic History of Education Course .••• 
Comparison of Rank Orders of Types of As -
signments in Relation to Applicability and 
Use in the Basic History of Education Course 
Comparison of the Rank Order and Percentages 
of Respondents in Relation to the Criticisms 
of the Basic History of Education Course •• 
Comparison of Advocated and Actual Practices 
in Relation to Class Reocedures in the Basic 
History of Education Course ••••••••• 
Comparison of Rank Orders of Aims According 
to Greatest Amount of Emphasis Advocated and 
Given to Each Aim •••••••••••••• 
Comparison of Rank Orders of Derived Values 
and Values That Should Be Derived From the 
Basic History of Education Course •••••• 
xix 
I 
• • • • 201 I 
• • • • 202 Il
l 
I 
• • • • 203 1 
. . . . 204 11 
206 :1 
I 
• • • • 208 
• • • • 216 
CIMPTER I 
INTRODUCTION AND PROBL~~ OF THE INVESTIGATION 
Introduction 
The Teacher Education Program has been the subject of 
much discussion and investigation in recent years. The angles 
of approach of this discussion and investigation have been 
varied and the conclusions almost as varied. One particular 
channel for study of the teacher education program has been 
through the evaluation of courses which make up that program. 
This evaluation has been primarily of a subjective nature, with 
little emphasis on a scientific objective approach. 
Some courses have tended to remain as integral parts of 
teacher education programs, seemingly because of tradition or 
convenience, and have been treated comparatively lightly from an 
evaluative standpoint. Although the educational literature is 
'heavily wei ghted with information and material regarding nearly 
every teacher education course, much of this is in the form 
either of opinionated philosophizing or portrayals of certain 
techniques or materials in one, or not more than a few, specific 
situations. 
Therefore, certain courses -particularly those which ar 
ost vociferously attacked from the standpoint of value in the 
~eacher education program - must be analyzed and properly evalu-
~ted if the over-all teacher education program is to be of most 
effective value to the prospective teacher. 
History of Education, ony of the first courses to become 
~n integral part of the teacher fducation program , is just such 
course - attacked and defended from many angles of approach in 
~elation to consistency and value, yet only feebly evaluated 
~rom an analytical standpoint. 
Development of the Hislory of Education Course 
frok wrong in saying that the study One would not be far 
pf the history of education and the genesis of a wide-spread pro 
gram of teacher education in thik country germinated at approxi-
~ately the same time. Therefore, the teaching of the history of 
education in this country has moved along with the tide of Ameri 
can educational development and still finds itself as an integra 
part of the teacher education program . 
Frederick Eby traces the teaching of the history of edu-
cation in this country through several rather broad stages. 
The earliest stage began when the first Chair of Educa-
tion was established in 1879 at the University of Michigan. 
Twenty five years later Arthur 0. Norton~ writing on The 
Scope and Aims of the History of Education summed up the 
pioneer period as follows: ~The quarter-centennial of its 
introduction finds it (History of Education) widely spread 
among our colleges; it counts toward several reputable de-
grees; the number of its students has greatly increased; the 
resources for study have become easily accessible; and, 
finally, t he new conception bf the subject promises to make 
1/ Arthur 0 . Norton, 11 The Scope and Aims of the History 
pf Education, 11 Educational Review, 3:47-49, May, 1904. 
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it much more valuable to the prospective teacher. Under all 
these favoring conditions we are ready for a decided advance iY 
A further word in relati?n to the then existent status 
of history of education shows that tremendous strides had been 
made by said course, and that it reached a height at the close 
of this initial period that it uhdoubtedly never reached a gain 
from such a universal standpoint r 
When this statement (Norton) was written, approximately 
200 universities and colleges (not to mention many normal 
schools) offered instruction in the subject. It was easily 
the most prominent of educational courses, and more than any 
other enjoyed the beni gn favbr of the scrupulous academic 
Gods.y 
The end of World War I tknds to serve as a closing date 
for the second stage of the teaching of history of education in 
this country. 
The second period extend~d, roughly stated, from 1905 
to 1920. Textbooks, outlines and special studies early 
began to appear, and a highe~ type of instruction was offer-
ed. But otherwise growth slowed up. The number and variety 
of other educational subjects expanded in an amazing way; 
consequently competition for popularity set in; and the seep~ 
ticism as to the relative merits and practical value of the 
subject began. During this peri od considerable variation 
took place in regard to the ~ength of the general or intro-
ductory course, the choice of materials, the methods employ-
ed, and the place it occupied in the curriculum.~ 
After World War I the value of the history of education 
as a professional subject was dofbted by ma ny educators. Their 
doubts were seconded by groups of experienced teachers. A de-
y Frederick Eby, "The Educational Historians Prepare to 
Strike Back," Education, 48:92-101, October, 1927. 
5:/ Ibid. , p • 93 
~ Ibid., p. 93 
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tailed treatment of these doubts and criticisms is given in Cha 
ter II, and a summary of these reactions portrays a growing fee -
ing among a goodly percentage of educators that the desirabilit 
of continuing to include history of education in the teacher ed 
ucation curriculum must definitely be considered. 
A third and most recent stage of the teaching of histor, 
of education in this country falls between 1920 and the present 
day. This latest period could be broken down into segments, 
bounded primarily by a few probing studies in the area of histo2y 
of education. However, the over-all period lends itself more 
1 applicably to a portrayal of the see-saw type of conflict waged 
! between the two schools of thought regarding the study of the 
history of education - the individuals who feel that history of 
education is either completely value-less in the teacher educa-
tion program or of such comparatively minute worth as to be un-
warranted, and the individuals who feel that the study of the 
history of education is indispensable in that it serves as the 
key to all educational problems and resultantly should hold a 
place of major importance in every teacher education program. 
It is with the crux of this conflict that the major par 
of this study intends to deal. It is not the intent of the wri -
er to treat this problem with any leaning toward the longevity cf 
the study of the history of educa tion or toward the emotional 
aspe cts surrounding the conflict mentioned above. The treatmen1 
will be strictly from the standpoint of the present day situa-
tion in the area of history of education as a teacher education 
4 
course. 
tions: 
The Purpose of This Study 
This study was undertaken to answer the following ques -
1. What is the present status of the history of educa -
tion in accredited colleges and universities in the 
United States? 
a . How many accredited colleges and universities 
offer the history of equcation? 
b. What are the patterns of organization of the 
history of education? 
c . What are the most commonly employed objectives 
of the history of education? 
2 . What factors are most strongly advocated by educa-
torsl/ in relation to the organization and objectives 
of the history of education? 
3 . How does the summary of the present status of the 
history of education compare with the summary of 
factors advocated by educators? 
4 . What are the most common criticisms of the history 
of education? 
5 . What are the values of the history of education as 
expressed by experienced public school teachers? 
}/ Deans of Schools of Education and Heads of Depart -
~ents of Education in the accredited colleges and universities 
in the United States. 
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In addition, this study seeks to project a synthesis of 
~uggestions, recommendations and general findings that will be o 
~alue in giving instructors of education a more definite back-
~round for planning future history of education courses. 
The Need for This Study 
A limited amount of research.--Despite the fact that the 
~istory of education is offered in the large majority of teacher 
~ducation institutions and departments throughout the country, 
pnly a minute section of the educational literature deals with 
~hat course. No nation-wide survey has been made of the history 
pf education, and the analytical studies which have taken place 
~ave been extremely narrow in scope, not going beyond such fac-
~ors as type and value of course content, number of certain 
~ypes of institutions offering the history of education and the 
~mount of overlapping of history of education material with othe 
~ducation courses. 
In the summary of the educational literature pertaining 
~o the history of education in Chapter II it is evident that re-
~atively few studies in this area have been objective in nature, 
1nd these only in relation to one or two basic factors. Althoug}, 
4ittle scientific research is found in this field, a more sub-
~tantial amount of material exists which represents the subjec-
~ive approach of individual writers. This material has been 
~ublished primarily by leading educators and instructors of the 
~istory of education. 
6 
However, a pronounced need for analytical research has 
been voiced by many . In 1927 Frederick Eby bluntly announced: 
"For some years there has been a feeling that this subject 
(history of education) is sick and requires attention." Y 
Three years later Ralph w. Tyler gave a much more con-
crete statement of the need for studying the role of history of 
education in the teacher education program . 
Courses in history of education have frequently been 
criticized by graduates of college s of education who are 
now teachers. They maintain that the subject does not con-
tribute to their effectiveness in teaching , that it seems 
to have little relationship to their professional activi-
ties. On the other hand, some educational historians agree 
that the subject can be made a real contribution to the 
training of teachers by helping to explain how our present 
educational institutions came to be, why teachers carry on 
the activities which they now perform , and how our current 
educational theory emerged. 
The fact that many graduates do not believe that his -
tory of education has served this explanatory function is 
probably due in part to the difficulty in selecting and 
organizing content which will be most helpful in explaining 
our common educational theory and practice. Both the ma-
terials and the organization of the subject have been large 
ly traditionalized. Where an individual instructor attempt 
to work out his own course, the lack of standards for se-
lecting the most useful content means that the choice is 
largely made on the basis of undefined or unrecognized cri-
teria which he applies subjectively. There is a need for 
a method of selecting and organizing content which will 
make more certain the development of courses act~~lly help-
ful in explaining the present educational order.~ 
Later in 1933 Edgar B. Wesley to ole up the cry for the 
need of investiga ting the history of education by referring to 
the inconsistency of the organization of the subject. 
y Eb y I .£E. • c i t • I p • 9 2 
'g Ralph w. Tyler, 11 A Course in History of Education ," 
Educational Research Bulletin, 9:57-65, February, 1930. 
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History of education seems to have been a little of 
everything . Now it is a history of civilization, now the 
path of world evolution, now the supremacy of educational 
theory, now the account of educational method, now a digest 
of cultural development , now a history of the curriculum, 
now an inclusive hi story vii th sidewise g lances at education 
Being so much and on such a grand scale, it has slowly 
become little of anything. No one is sure just what histor 
of education ~~eludes. What is the future of the history 
of education?.!/ 
Action by educators and educational organizations.-~ 
This cry for the need to analyze the history of education, 
which has been voiced for nearly a quarter of a cen tury, finall 
promoted action early in 1948. 
Approximately eighty men and women interested in the 
teaching of the history of education assembled on February 
24 during the meetings of the American Association of 
School Administrators in Atlantic City in response to a 
call issued by a committee under the temporary chairmanship 
of R. Freeman Butts, Professor of Education, Teachers Col-
lege, Columbia University. The meeting was called to focus 
attention upon the need for re-examining the status and 
role of the history o~ 1 education in the professional pre -paration of teachers.:J 
This meeting represented the first real attempt at 
action and tangible study of the history of education since a 
somewhat similar meeting back in 1926. 
In the winter session of the National Education Associ-
ation 1926 steps were taken to see that the history of edu-
cation should be accorded the opportunity it deserves to 
make its full contribution in the training of teachers. 
The subject of consideration at this meeting was, ' How tg 
Realize the Professional Values of Educational History .•~ 
]} Edgar B. We sley, "Lo the Poor History of Education," 
School and Society, 37:619-621, May, 1933. 
§./ "Educational History Rediviva," School and Society, 
Events, 67:235, March, 1948. 
y Eby, ~. cit., p . 92 • 
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At the 1948 meeting a proposal was made to form a His -
tory of Education Section in the National Society of College 
Teachers of Education . Later in the same year the History of 
Education Division was formed along with plans for studying the 
status and role of the history of education in the professional 
preparation of teachers . 
The writer was unaware , until October, 1949 , of this im-
portant February, 1948 meeting . In the meantime the present in-
vestigation was conceived in January, 1949 and initiated in 
April of the same year . 
Reaction of respondents to this investigation .--More 
than 80 personal letters were received from the deans, depart-
ment heads and present instructors of the history of education, 
stating, that they felt the need was great for such a study . 
Likewise, many marginal comments on the questionnaires expressec 
the same reaction . The following represents a small sample of 
the comments by deans and department heads: 
"An excellent idea - may we have a copy of your finding~ 
as soon as possible . " 
"we need history of education certainly . Glad to see 
this study being done . " 
"We all need your results for guidance in this important 
area of education . " I 
"Very glad to fill out this form to advance the teaching 
of the hi story of education . " 
"I should like to express my appreciation for your stud;y 
9 
in the fie l d of history of education." 
Similar comments represent a sample of the reactions of 
the present instructors of the history of education: 
11 This is a good project, and I would like to be able to 
use the findings to improve my course." 
"We need your findings for gui dance of our history of 
education course." 
"I am intensely interested in this study." 
"Please send summary of your results. We need it." 
"This is an important study in my own field." 
Throughout the entire study there were only three de-
cidedly negative reactions on the art of respondents. Oddly 
enough, these r eactions came frorn three present instructors of 
the history of education. The returned questionnaire from one oP 
the respondents was immediately classified as facetious and in-
sincere. The writer submitted this particular returned ques-
tionnaire to six disinterested people.1/ Their immediate reac-
tions totally corroborated the writer's feelings. This response 
was resultantly discarded. 
The other two negative reactions were entirely to the 
mechanics of the questionnaire itself. One of these attacked 
from the standpoint of semantics , the other from that of general 
format . However , the reactions of the latter two respondents 
were entirely apart from their treatment of the questionnaire 
items as pertinent information . 
}/ Six teaching fellows a t Bo ston University Schoo l of 
Education . 
j_Q 
In three other cases , department heads responded to the 
initial question only and returned the questionnaire . These 
three were tabulated in regard to the first question , but were 
not classified as valid returns . 
Other than these six respondents mentioned, the only 
possible ne5ative reaction to the study rested among the indivi -
duals who did not respond in any way . 
Summary 
The development of the history of education course has 
been trace d from its first reported date of establishment , 1879 , 
through three major sta[es to the present day where it appears 
to be runni~g a cauntlet between two schools of thought in the 
educational literature . It is with this conflict and the pre -
sent status of the history of education that the major part of 
this study intends to deal . 
The purposes of this investigation are: 
1 . To study the present status of t he history of educa -
tion in accredited colleges and universities in the 
United States in relation to patterns of organiza -
tion and objectives . 
2 . To study the factors most commonl y advocated in re -
lation to the organization and objectives of the 
history of education. 
3. To study the comparison of the present status of thE 
history of education with the summary of factors 
advocated . 
j_1_ 
4. To study the most common criticisms along with the 
reported values of the history of education. 
5. To project a synthesis of the general findings that 
will be of value in future construction and guidance 
of history of education courses. 
The following factors demonstrate the need for this in-
vestigation: 
1. The existence of a limited amount of objective re-
search in the field . 
2 . The consistently voiced need found in the education-
al literature . 
3 . The recent stir of activity among educators to at-
temp t to meet the need . 
4 . The reaction of respondents to this investigation 
indicating the need . 
Certain published articles were mentioned in this chap-
ter , but were not thoroughly analyzed . Chapter II of this thesi 
presents a review of the literature related to this study. 
,, 
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CHAPTER II 
REVIE'.I OF THE EDUCATIONAL LITE::t1 TURE PERTAINING TO 
THE HISTORY OF EDUCATION 
A study was made of the books, articles and editorials 
ertaining to the History of Education which were listed in The 
ucation Inde~ and also articles listed in the Readers Guide 
Periodical LiteratureJS/ Likewise certain articles were 
tudied which were not listed in the above sources, but which 
ere included in the separate cumulative indices of leading pro-
essional educational journals. 
In order to properly analyze and classify the literature 
ertaining to the History of Education, all materials were read 
with four quest ions in mind. 
1. Is it scientific research, or is it persona l exposi-
tion? 
2. Is it treating the His tory of Education positively 
or negatively? 
3. can definite conclusions be derived from this rna -
terial? 
1/ The Education Index (A Cumulative Author and Subject 
Index to a Selected List of Educational Periodicals, Books and 
Pamphlets) New York: The H. 1. Wi lson Company. (Published mont 
ly except June and August.) 
(An Author an 
• 
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4. ~hat is the backeround and present position of the 
author? 
Research Pertaining to the History of Education 
The articles which could be classified as actual re-
using at least a semblance of a scientific approach, 
few in number. If the study defined and attacked a problem 
some sort of systematic procedure and stated a substantiat-
conclusion, it was considered scientific research . No purely 
erimental research could be found in this area. The research 
done in relation to the history of education in teacher educati 
institutions has been, in nearly every case , of the normative 
survey type, using instruments such as questionnaires and check 
ists. In other cases analytical studies were made with estab-
ished criteria in mind . 
Two of the earliest studies of the history of education 
ere made by Robbins!~ and Stoutemeyer~ and reveal that prior 
to 1918 the aims attributed to the history of education were 
umerous and varied . 
Robbins examined catalogs from 98 normal schools . He 
ists the aims of history of education courses as stated in the 
catalogs as follows: 
y c. L . Robbins, "History of Education in the State 
ormal Schools , " Pedagogical Seminary , 22:377 - 90 , 1915 . 
?:./ J . H. Stoutemeyer , "Teaching of the History of Educa -
tion in Normal Schools," School and Society , 7:571- 80 , 1918 . 
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1 . 
2 . 
3 . 
4 . 
5 . 
6 . 
7 . 
8 . 
9 . 
10 . 
11 . 
12 . 
13 . 
14 . 
To broaden the student ' s educational horizon . 
To show the place of education i n evolution . 
To give an understanding of what education is . 
To develop interest in education and the lives of 
great educators . 
To furnish inspiration and motive . 
To develop standards . 
To aid in finding sienificant principles in edu -
cational systems . 
To give an apprec i ation of forces at work in modern 
education . 
To enable the teacher to avoid errors of the past 
and adopt the tried and true . 
To help the teacher to reason from effects to 
causes . 
To stir reverence for the mission and ri ghts 
children . 
of 
To afford a 
To for the 
the work of 
To ser~e as 
g ogy • .!; 
liberal professional education . 
noblest and best possible ideals of 
teaching . 
a foundation of the science of peda -
Stoutemeyer made a guestionnaire study of the use of 
ducationa1 history in two year courses in public normal schools 
e received replies from 102 such schools . He stated that: 
About thirty percent of my replies stated that the air 
of the history of education was to develop the student ' s own 
thinking and understanding of educational principles . A 
like percentace emphasized the factor of orientation and per 
spective with regard to the evolution of our educational 
ideals and systems . About fifteen percent stressed the de -
velopment of modern national systems and ideals . About ten 
percent held that the aim of history of education was to 
give the basis for other subjects in education . A similar 
number stated the appreciation of the origin and worth of 
teaching profession , and a few mentioned the inspiration tha 
comes~~rom the study of the lives and works of great educa -
tors .,V' 
In 1920 F . J . Kelly after a study of the values assigned 
o courses in education by 249 high school teachers and school 
dninistrators in Kansas concluded that "There is no clear re -
y Robb i ns , ~· cit ., p . 389. 
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cognition of the practical value of courses or topics treating 
the history of education . 11Y 
This conclusion probably could be considered valid for 
the state of Kansas at the time the study was made . However , 
the sample was too small to justify a general conclusion . 
In 1921 Alderman§/ surveyed 100 leading educators for tt.~ 
I purpose of determining distinct categories of courses in educa- 1 
tion, which would be necessary for the ideal school of educatioJ . 
It was found that the second most i mp ortant category in the minds 
of the 100 educators was history of education , includinG the 
study of schools of different times and nations , the educational 
classics and social evolution as the cause and effect of educa -
tional systems . 
In 1922 c. 0 . Davis~ reporting to the North Central 
Association gave a summary of 24 , 313 teachers ' evaluations of 
eicht types of teacher education subject - matter on the basis of 
(a) large, ( b) medium , and ( c) small value . The percentases re -
porting each of these three levels of value were weighted respel" 
]} F . J . Kelly, "A Study of the Values Assigned to 
Courses in Education by 249 High School Teachers and School d-
ministrators in Kansas , " Studies in Education , Educational 1.1ono-
graph No . IX, 1920 , p . 9 . 
2/ Edwin A. Alderman , 11 The Function and Needs of Schools 
of Education in Universities and Collec es ," New York: General 
Education Board, Occasional Pa ers No . 4 , 1921 , p . 26 . 
~c . 0 . Davis , "The Training , Experience, Salaries and 1 
Educational Judgments of 24 , 313 of the High School Teachers in 
North Central Accredited Schools ," Proceedings, North Central 
Association of Colleges and Secondary Schools, Part I , 1922 - 23 , 
p. 33 . 
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tively 3, 2 and 1. History of education courses ranked sixth in 
value among the eight types of subject-matter found in teacher 
education. 
In 1927 La Poe1/ made a surve of a small sample of high 
school principals in relation to what .l)rofessional subjects they 
considered to be of most worth. Ten different courses were con-
sistently listed as having definite value for high school princi~ 
pals, and it is significant that history of education was not 
among the ten. 
In 1929 Robert Clark made an intensive study of the cur-
riculums for teacher traininG institutions in West Virginia, 
supplemented by a survey of 65 superintendents, principals and 
college professors in several states in an attempt to be prog -
nostic about future offerings in teacher education. In relation 
to history of education Clark concluded: 11 I do not see any 
trend in education that in the next twenty ears would give them 
( History of Education and.Educational Sociology) a pla ce in the 
undergraduate curriculum of the teachers college for the ordinar~r 
classroom teacher. n?:../ The prediction for 20 years brings that 
date to 1950. The large percentage of teacher education institu-
tions which now offer courses in the history of education~ in-
validates the above prediction. 
1J James L. La Poe, What Professional Subject is of 
Most Wor1:"h? " Educational Research Bulletin, January 19, 1927 , 
p. 34 . 
College 
ciation 
?:) Robert Clark, "The Professional Phase of the Teachers 
Curriculum in 1950," Eighth Yearbook, The American Asso-
of Teachers Colleces, 1929, p. 49. 
3/ Seep. 86 of this thesis. 
j_7 
In 1933 a study was made at the University of ~innesota 
of 111 teachers in various secondar' school subject fields in 
relation to ranking certain education courses in terms of the 
direct value or indirect value to them in teach ing. 
The rank order of col,;j.rses for value was deterL'1ined by 
multiplying the percent reporting direct value by 2 and the 
percent reporting i ndirect v a lue by 1 and addine the two for 
an index to relative value . No courses taken by fewRr than 
fort - five of the O!(<j hundred and eleven teachers were in-
cluded in the list.l; 
The result of this mRthod of weighting found histor~ of educatio[l 
ranking last among 14 types of teacher education courses. (See 
Table 1.) 
In another segment of this sar1e stud~ 100 alumni of the 
University of Vinnesota were asked to evaluate seven required 
courses i n education . In terms of beneral a ll-round value of 
these seven coul"ses, the 100 alumni evaluated them in the follov1 ~ 
ing order , showing his tory of education once more rankin last: 
1. Student Teaching , 2 . Special I.lethods , 3 . Educational P S;}T-
chology , 4 . General Methods , 5 . Secondary Education, G. Edu-
cational Sociolo y , and 7 . His tory of Education .~ 
Linder made an ana lysis of the opinions of a sEall sam 1~ 
of teachers i n service in terms of criticisms made of the teach-
1
ers collece curricula . "Of six major cr i ticis~s made of the 
teachers college curricula, one is : Theoreti cal and Historical 
1} National Survey of the Education of Teachers , Volume 
III " Teacher Education Curricula ," United States Office of Edu-
cation , Bulletin 1933, No . 10, p . 261 - 62 . 
2/ Ibid •• p . 261 . 
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TABLE 1 
3..1 NK ORDER OF EDUC TION COURSES IN TER.1. S OF DIRECT AND I NDIRECT 
V. LUE I ~ TE CHI1W, -~.S RldKED BY 111 SECO i~D:IRY SCHOOL TE ... CHERS 
I (Stud Conducted at University of Minnesota and Reported by 
u. s . Office of Education in the National 
Survey of Education of Teachers) 
Rank Order Title of Course Index to Relative Value 
1 Special Methods 197 
2 Student Teaching 196 
& Observation 
3 Student Teaching 
(Separate) 193 
4 Educational Tests 173 
& Measurements 
5 General I\ e tho ds 168 
6 Educational 153 
Psychology 
7 Curriculum 152 
8 General Psychology 129 
9 . 5 Secondary Education 125 
9 . 5 Principles of Education 125 
11 Educational Sociolog 121 
12 School Administration 116 
13 IIigh School 109 
Administration 
14 History of Education 55 i 
1 
II 
II 
materials are of little or no functional value ." 1 
In 1939 ~uediGer~ concluded that a knowledge of the 
histor of education is extremely hel ful in reading educational 
literature . Factors leadin . to this conclusion came from an a -
nal sis of terms, to ic s , lJassages and units found in six educa-' 
tional journals and 35 educational books . The analysis led to a l 
long list of terms and topics which would be n.ore fully under -
stood bJ a lmowledg A of the f,eneral hi story of education . 
Several rathPr minute surve s and a raisals of history 
of education courses are listed in the educational literature 
but are not overly conclusive and of insufficient scope to be 
definitel · meaningful . An example of this is a survey b 
/ahlquist~ of a small class in the h istor of education . 
result of ex~ressed o inions after evaluation of the course 
The 
showed 27 to 8 in favor of history of education in the professio1-
al program . 
Thus , it is obvious that what research has been done in 
relation to the h istor of education , ver' little can be classi -
fied as overly conclusive . However , it should be noted that 
most of the conclusions stemming from this research are necative ~ 
1/ Roscoe G. Linder , An Evaluation of the Courses in 
Education of a State Teachers College by Teachers in Service , 
Teachers College Contriout:ions to Education, No . 664 , Columbia 
University, New York, New York, 1935. 
Y Villi am C . Ruediger , " The IIi story of Education , 11 
Educational Administration and Supervision , 26:13 -18 , J anuary 
1940 . 
~ John T • .Tahlquist " Student ' s Value of the His tory of 
Education, " Journal of Education . 110:353, October 1929. 
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Review of the Literature Which Treats History of 
Education From a Negat ive Standpoint 
Much of the net.,ative school of thought in regard to the 
history of education in the teacher education program has alread 
been stressed in the research studies, most of which conclude 
that the study of the histor of education is lacking in value. 
From an ex ositional standpoint, other writers take a more force-
ful attitude. For example, Charles H. Judd states: 
The history of education looks like an academic subject 
and so was early adopted as likely to make nor~al schools 
respectable. It is in fact barren of useful training and 
capable of becoming formal in the extreme . In fact, the 
experience of American normal schools has been that the 
history of education not only does not tell teachers about 
the social character of their schools, but it misleads them 
through its remoteness and inapplicability to modern condi-
tions so that they do not cultivate as they should enthusi-
asm for ~~e part they are to take in the up-building of 
society • .!/ 
Frederic Lilge, recoe;nizing the "widespread hostility 
and cold indifference to history of education," classifies the 
critics into two major groups: 1. Those who oppose the history 
of education as the intrusion of a useless liberal subject in a 
professional school, and 2. Those who prefer a sociology of ed-
ucation to the history of education. He calls the first group 
the "functionalists" in education. 
If you asl: any educationist who swears by the word 
"Functional" for his o·Jinion of the history of education, 
he will answer that it is a useless subject which by sheer 
academic inertia continues to be required in c~7r.tain uni-versities as part of the trainins of teachers._ 
' ------~------------~------------------------~ ]} Charles H. Judd, ''What Should Be the lllinimum Essen-
tials of a Four Year Curriculum for Teachers Colleges?" School 
and Society, 18: 61-67, 1923. 
2:1 
2/ FrederiR Lilge 11 The Functionalist Fallacy and the Hi - I 
tory of Education,' Schooi and Society, 65:241-43, April, 1947. 1 
ff=====il 
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Judd tends to fall into this functionalist group by 
stating that " h istory of education is a subject only loosely re-
l ated to school practices • 11.!/ According to Judd, as it wa s orig-
inally formulated, h istory of educat ion was mere ly a history of 
educational theory with only a few incidental references to edu -
cational ractices . Moreover , he advocates a teachP.I' education 
probram with no studJ of the ~lstory of education as such , but 
with a course called 11 The Schoo l in the Social Order" to serve 
as a substitute for 11 the older formal cours e in the history of 
education ."~ 
From another angle of approach Eby criticizes h istory of 
education in :c·elation to .f.)OSsible course r'laterials . 
The values of the history of education are naturally 
much affected by the ma teri a l s of t' ... e course . Ther-A is such 
an overrvhelmint; abundance of rna terial interesting to the 
educator, much of which is out of )lace in a general course . 
Most of the texts are overloaded with a superabundancP. of 
isolated facts and dates , or un:)rofi table surveys of extinct 
school s~; stems . Tl e tempte tion has been to offer too many 
details and too little of intArpretative ma terials. Educa -
tional biography for a lone time fit;ured prQll)inently in the 
course; little of it is reall- worth while.~ 
Linder 's study~ shows that the 1 a jorit of the criti-
cisms of the histor of education is that it is of little or no 
functional value . lso the Nat ional Survey of the Education of 
y Charles -:r . Judd , "The S stematic Organization of 
Courses in Education ," School Review , 41:575- 584 , October , 1933 . 
?} IbJ..d., p . 577 . 
'ij Frederi clc Eby , 11 The Educational ~-J:i storians Pre._Jare to 
Stri h.e ::aack ," Education , 48: 92 -101 , October , 1927 . 
~ Linder, ~· cit ., p . 262 . 
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Teachers summarizes the fact that history o f education is gener-
ally classified as low in value . " It is a parent , if teachers ' 
j udt;n,ent be used as a criterion, that student tea ch ing , s ecial 
me thods and general me thods , educational and general sychology 
rank above historical courses . "Y 
WeslAy~ analyzes the reasons for these negative criti -
cisms by referring to the fact that h istorians have tended to 
neglec t the educational aspect in recordinG history , also the 
fact that t h e subject is written in an unsa t isfac tory manner and 
tha t the teaching of the history of education has been on the 
whole poorly done . 
Further unde rstanding as to the negative attitude toward 
histor of education can be gained from Reisner ' s viewpoint . 
By way of summary it might be said that a great deal of 
the wor~c done in rofessional schools of education under the 
headin 1 of histor of education f a ils to reach a satisfac -
tory rofessional end because of a division of pur~oses , 
-- perha s it might be said , because of a lack of a clear 
purpose governin7 the selection of historical material . The 
result is su erficialit and formalism . Much of what is 
learned is sterile , b e cause it is not l earned i n an connec -
tion of meani ng . ccordinc l , t he wo r k of the course in 
history of education all too frequently becorr:.es a wea ry and 
unins irinc task of fact - learning . The h istory of edu ca tion 
is a poor s~9r in many cases b ecause it isn ' t anything in 
particular .'0 
]} The Ha tional Survey of the Education of Teachers , 
~ . cit ., p . 262 . 
§)Edgar B . Wesley , 11 Lo the Poor History of Education ," 
School arid Soci e ty , 3 7 :619 - 21 , Hay , 1933 . 
~ Edward H. Reisner , " The Liore Effe c tive Use of Iistori 
cal Ba ckground in the Study of Education , " Twenty - Fifth Yearbook 
National Society of Coll ege Teachers of Education , 1937 , p . 194 . 
Reisner gives a further over -all criticism of history of educa -
tion: 
Considering traditional historical studies as a part of 
the professional training of teachers and administrative 
officers, it is doubtful whether any experience is beine 
developed by them in the student which is sufficiently con-
crete and coordi~ated to serve as an effective means of un-
derstanding education at the resent time . The incidents, 
personalities and procedures which the student learns about 
in his stud of educational hi9tory remain pale wall paint -
in£ s in the land of long ago .~ 
Continuing in somewhat the same line of thought , Reisner says: 
Speaking of the general and systematic course in the 
history of education , which is the type mos t frequently 
found in schools of education , it must be said in all mod-
eration that frequently the point , purpose and meaning of 
the course are very obscure . Its a pa rent lack of rofes -
sional significance does not arise so much because its 
materials are meaningless as because the are so varied 
that thJe.y point i n different directions at closely joined 
times .:_ 
Several writers have qualif i ed their criticisms of the 
study of the history of education by saying its value depends on 
such factors as the quality of instruction , the type and organi -
zation of materials , the objectives and professional mo tivation. 
For example, Duggan says, "Unless the histo r y of education 
throws light upon the educational princi ples and practi ces of 
today , it has only an academic interest and should not be a pre -
scribed subject in the training of a teacher."V 
1) Ibid., P • 195. 
ij Ibid., p . 188. 
~ Stephen Duggan , A Student ' s Textbook in the History 
of Education, D. Appleton- Century Company Inc. New York , New 
York , 1936 , Preface vii . 
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The negative reactions to the history of education tend 
to fall into three categories . History of education is lacking 
in professional objectives; it offers few if any usable outcomes 
for the teacher or e.dmini s tra tor; and it is too much of an a ca -
demic course to be functional . 
Review of the Literature Vn~ich Treats History of Education 
From the Positive Standpoint 
As early as 1874 there is evidence of discussion of the 
history of education and its value as a teacher education course 
In that year ~ . N. Hailman in his Twe lve Lectures on the History 
of Pedagogy11 constantly stressed the value of the history of 
education to the teacher, particularly from the cultural stand-
point . 
In 1886 Com ayre stressed the importance of the history 
of pedagogy , accentuating the challenging factor in the work of 
great educators. His major premise was that: 
The hi story of pedat;og;y is a necessar introduction to 
pedagogy itself •••• For him who has an exact knowledge 
of the education of the past centuries, the work of con91 structing a system of education is more than half done .~ 
In the Proceedings of the National Education Association 
for 1889, history of education was treated from two main avenues 
of approach: 1. Cultural value of the history of education,~ 
y w. N. Hailman , Twelve Lectures on the History of Pedalr-
~~ American Book Company , New York , New York , 1874. 
~ G. Compayre , The History of Pedago~y , ( W. H. Payne , 
translator) D. c. Heath and Company, Boston, 7assachusetts , 1886. 
'E) B. A. Hinsdale , "Cultural Value of History of Educa-
tion~ "1 PrQQeedings, National E uca tion As so cia tion , 1889, 
DD G - 2Z:O 
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and 2. Practical value of the history of education.l/ Both of 
these approaches were positive in nature declaring both cultural 
and practical value in the study of history of education for pro 
spective teachers. These two approaches were summarized in an 
article by s. G. Williamsg/ in the same Proceedings of the Na -
tional Education Association, stating several general values of 
history of education which have been echoed many times in the 
educational literature. 
At the turn of the century the number of basic text-book 
in the history of education began to grow . s. s. Laurie's His -
torical Survey of Pre-Christian Educatio~ appeared in 1900 and 
was quickly followed by Davidson's A History of Education~ in 
1901, Kemp's History of Education£/ and Cubberley 1 s Syllabus of 
~ectures on the History of Education£/ in 1902. With the work 
of the educational historians under way , more and more material 
pertaining to history of education began to appear. 
y 'V . H. Payne, "Practical Value of History of Education 1 
ProceedinEs, National Education Association 1889, pp . 218-223. 
3J S. G. Williams , ''Value of the History of Education to 
Teachers," ProceediE_g~, National Education Association 1889, 
pp . 223-31. 
~ S. S . Laurie, Historical Survey of Pre-Christian Edu-
cation, Longmans, Green and Company, New York , New York, 1900. 
~ T . A. Davidson, A History of Education , Charles 
Scribner s Sons, New York, New York, 1901 
~E. L . Kemp, Histort of Education, J. B . Lippincott 
Company, Philadelphia, Pennsy vania, 1902 . 
§/E. P. Cubberley, Syllabus of Lectures on the History 
of Education, The Macmillan Company , New York , New York, 1902. 
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Reference was made in Chapter I to Norton• 1 article 
~hich appeared in 1904. He presented a picture of the status of 
istory of education in teacher education at the turn of the cen 
tury, in which he mentioned the rising importance of the subject 
nd its value to the prospective teacher. 
In 1908 Drs. Burnham and Suzzalo discussed The History 
of Education as a Professional Subject,Y once more stressing 
its importance and value. 
Several other articles appeared between 1900 and 1920, 
11 of which emphasized and re-emphasized practically the same 
list of values of history of education which was put forth in th 
roceedin s of the National Education Association in 1889.~ 
At the same time the educational historians began to 
write lengthy prefaces to their ·tex-books, stressing the profes-
sional importance of the study of the history of education. 
Frank P. Graves is exemplative of this group. In the preface to 
his text he stated that all prospective teachers necessarily 
1/ Arthur o. Norton , 11 The Scope and Aims of the History 
of Education," Educational Review, 3:47-4.9, May, 1904. 
E:J w. H. Burnham, and H. Suzzallo, "The Professional Use 
of History of Education," Teachers College, Columbia University, 
-New York, New York, 1908. 
II 
~ (To include all articles dealing with history of edu-
cation written during the above mentioned period woul 
be repetitious as far as content is concerned and in- 1 
significant in contribution. The following three ar-
ticles, in the opinion of the writer, were the most 
constructively written.) 
a. J. M. Andress, "History of Education in the Normal 
School," Education, 32 :614-19, 1912. 
b. E. c. Moore , "History of Education,'' School Review, 
11:350-60, 1903. 
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c. F. Watson "Stud of the History of Education," 
--===ll======-Contemporary Rev~, 105:82-91, 1914. 
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should study the history of education: 
•••• in order to perceive the dignity and importance of 
the teaching profession and to realize the wide range of 
perspective afforded by a study of educational history. No 
teacher can make a survey of even a limited portion of the 
development of the educational process and not find his pro-
fessional view greatly widened, or fail to appreciate more 
fully the part w~~ch his calling has played in the progress 
of civilizationJY 
It was not until after 1920 that educators began to at-
tempt wholeheartedly to answer the questions put to history of 
education in relation to practicality and value. In 1921 Arthur 
Jones dealt with the issue of where in the professional back-
ground of the teacher the study of history of education should 
come. He said the history of education was not considered a 
part of the equipment of inexperienced undergraduates at all. 
Among the courses for experienced teachers, he placed "fundamen-
tal or liberalizing" courses such as history of education and 
educational sociology. 
r 
Indispensible as these courses are to the superior teach~ 
er, the master workman, their value is certainly much lessen~ 
ed when they are made basic for the practical work and given 
to immature, inexperienced undergraduates. They should be 
recognized as the culmination of the professional training21 
of the teacher rather than the beginning of such training.~ 
In 1924 Neuman faced the issue squarely and posed the 
question Should the History of Education be Scrapped?~ His 
1/ Frank P. Graves, A History of Education (Before the 
Middle Ages), The Macmillan Company, New York, New York, 1919. 
2/ Arthur J. Jones, 11 The Necessity of Job Analysis in 
Teacher "'T'raining Curricula," Educational Monographs, Society of 
College Teachers of Education, 1921. 
~ H. Neuman, "Should History of Education Be Scrapped?" 
Educational Review, 67:16-19, 1924. 
response was emphatically "No", and the n followed another re-
statement of the oft-listed values of history of education . 
From the time of Jones's and Neuman ' s articles to the 
present day several personal expositions by educators have been 
aimed at the history of education. The remainder of this chap-
ter will deal with those writings which are not echoings of pre-
vious articles and which represent positive constructive approacr 
es to the subject of the conflict which hinges on the value of 
the history of education in the teacher education program . 
In 1927 Eby gave a personal analysis of the problem 
faced by the history of education in the teacher education pro-
gram. He pointed out a noticable decline in the original popu-
larity of the subject itself , and suggested that the teaching of 
the subject was probably in itself quite largely responsible for 
such a change i n outlook . Eby tends to agree with Arthur Jones 
in relation to the placing of the subject . 
In many cases the subject has been poorly or even wrong-
ly placed . Immature normal school students and even fresh-
men and,~ophomores are largely unable to profit by its 
values .];; 
Another factor stressed by Eby was that there has not 
always been a discriminating choice of materials by instructors, 
a fact which can readily be seen by a cursory examination of the 
wide variety of texts used . Continuing to place the blame on 
the instructors for the low esteem of the course, Eby says: 
Too frequently the subject was taught as a side issue 
by a professor whose absorbing interest was elsewhere . 
Then again it was shunted off on some instructor lacking 
1/ 'Rh v ()TI ~; t~ n ,9_5 
-
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in sufficient breadth of culture to appreciate its deeper 
significance . Under these numerous hand~gaps there is littl~ 
need to wonder why the subject declined .l/ 
Eby contradicts himself to a certain extent in regard to 
the placing of the subject . Having earlier said that history of 
education was not for the immature student of education , he late~ 
states: 
The history of education is unexcelled as a course in~ 
traducing students to the study of education as one of the 
great trunk lines of human behavior . It possesses a unique 
character in that it is at once highly cultural and at the 
same time decidedly vocational . For this reason it forms an 
excellent transition from purely academic lines of thinking 
to professional study . The richness and variety of its 
content contain unparalleled suggestiveness for students 
just beginning their professional training . In t~~ vast and 
complex field of education it offers orientation .:i 
Eby concludes with a personal statement of purposes for 
the history of education course: 
The purposes which the history of education should set 
for itself is to open up the entire field of education as 
one of the great trunk lines of human activity; to trace 
the evolution of ideals ; to make possible some comparison 
of the accomplishment of various systems of education; to 
exhibit the origin of the enduring elements of human culture 
and the institutions which perpetuate it ; to give a broad 
knowledge of the principles and theories which have guided 
the schools of the past and led up to the present . This may 
not appear to function in the classroom , but in the end it 1 
will contribute very materially to the teacher ' s understand-
ing o~ 1 the aims of education and the reasons for the teacher~s 
work .:::/ 
In 1929 Eckelberry stressed the importance of history of 
education in playing a specific role in teacher education . 
y Ibid ., P • 95 . 
g} Ibid ., p . 99 . 
~ Ibid:.,P • 101 . 
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Let us emphasize more than we have in the past those 
subjects whose special funct~on it is to study education 
in the broadest and richest possible context. It has 
always seemed to me that the two subjects of supreme im-
portance in this connection (though all professional sub-
jects should contribute toward it) are philosophy and 
history of education. Neither is directly concerned with 
specific training for the details of teaching or adminis-
tration, but each, in its own way, can render invaluable 
service in placing the technical scientific aspects of 
education in relation to the whole social life of the time, 
and with all the subjects of the liberal curriculum. In-
so-far as they do this, they tend to make~the education of 
the teacher a unity instead of a duality.l/ 
Differing somewhat from the broad task of history of ed-
ucation depicted by Eckelberry, Florence M. Young wrote in 1930 
that the course, history of education, should be made more ap-
plicable to each specific student situation. In other words, it 
should serve as many individual prospective teacher differences 
as there are class members. In regard to translating historical 
beginnings and causes into present educational situations, Young 
states: "Without an historical background one sees the educa-
tional present in distorted perspective. One is more likely to 
mistake old methods for new, and it is harder to evaluate the 
significance of new movements and devices."¥:/ 
Benjamin w. Frazier, writing on the professional educa-
tion of teachers, stated the following conclusions: 
The study of history of education is minimized in 
teacher training curricula except as it has a bearing on 
present day teaching problems. The number of semester 
lJ R. H. Eckelberry, "The Need for Unity in Teacher 
Training Courses," Education 49:330, February, 1929. 
! .... ~.u• ?:) Florence M. Young, "An Experiment in the Teaching of 
3 
~istory of Education," Education, 50:559 .... 64 1 May, 1930. 
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hours ranges from three to four in typical teachers colleges 
that offer the course . More emphasis is placed ~owadays 
upon the modern historical period of education.1/ 
This represents one of the few statements in the litera-
ture regarding the status of the history of education at any 
particular time. However, Frazier's conclusions were drawn from 
a small sample of what were referred to as "typical" teachers 
colleges. No indication was given as to what the "typical" 
teachers college might be. 
In 1933 Edgar B. Wesley analyzed the situation in which 
history of education had become the butt of extensive criticism. 
His reasoning as to why the subject had declined in popularity 
has been treated earlier in this chapter. Also his general pre-
mise as to the place of the course in teacher education was 
treated in Chapter I . However, one statement bears repeating. 
It is a bewildering complex subject. History of educa-
tion seems to have been a little of everything. Now it is 
a history of civilization, now the path of world evolution, 
now the summary of educational theory, now the digest of 
cultural development, now a history of the curriculum, now 
an inclusive history with sidewise glances at education. 
Being so much and on such a grand scale, it has slowly be~ 
come little of anything. No one is sure just what history 
of education i~cludes. What is the future of the history 
of education?~ 
The above statement was aimed at those who organize and 
teach history of education courses, not at the subject itself. 
The title of Wesley's article, nLo, the Poor History of Educatio~" 
is treated in the spirit of near pity for what has been done to 
~ Benjamin W. Frazier , .. Professional Education of 
Teachers, Biennial Survey of Education in the United States, 
u. s. Office of Education, Bulletin No. 2o , Ch. 14, 1931. 
2/ Wesley, op. cit., p. 619. 
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the subject. In addition, Wesley emphasizes the fact that his-
torians evade the field of education. In this respect he men-
tions an example of this evasion. 
The American Historical Review, the official organ of 
the principal association of historians in the United States 
was started in 1895. From that date to the present, it has 
appeared four times a year, presenting scholarly articles 
on a variety of topics. During these thirty-eight years it 
has published not one articli 1that falls within the field 
of the history of education.~ 
In 1934 Woody wrote on the place of history of education 
in the education of teachers and classified the subject as a 
necessary course for several reasons. He stated that it had 
several major functions. 
First among the functions of educational history is the 
cultivation of a healthy, scientific skepticism with respect 
to the educational world around us and th~ 1 establishment of 
a critical basis for judging the present.~ 
The essence of this function, as far as could be deter-
mined, was not included in the several typical lists of aims,. 
purposes and values of history of education found in the litera-
ture. 
Woody also said, "History of Education functions as 
guidance. It gives us direction ... ~ Much can be read into this 
statement, both from the standpoint of the Guidance field in ed~ 
ucation, and also from the standpoint of educational knowledge 
and wisdom arising from carefully planned objectives. 
y Ibid. I p. 619. 
f:/ Thomas Woody, ''Clio and the Teacher - or, the Place 
of History of Education in the Education of Teachers," School 
and Society, 39:321-30, 1934. 
3/ Ibid., P• 326. 
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Woody also restated several of the more consistently 
mentioned functions of history of education, such as t he idea 
that the historical study reveals education to us as a process 
of growth or evolution. It also has its cultural significance 
and professional inspirational factor. 
An editorial comment in the Elementary School Journal 
fo-r April, 1936 dealt with the neglect of the history of educa-
tion as a professional subject. The reasons given for this neg-
lect differed from reasons given by Wesley, Reisner and others. 
In the first place, for a great many years the students 
of the history of education confined their attention almost 
exclusively to the history of educational theory and philos-
ophy, overlooking other vital phases of the subject. This 
estreme emphasis on philosophy is perhaps the chief reason ~ 1 
why the history of education has fallen from its high estate~ 
The writers in the educational literature who mention th9 
hi story of education's "decline", ''neglect" or "fall from ·high 
estate" tend to over-emphasize this idea and picture the subject 
as in its waning stage. For years certain educational institu~ 
tions have been either dropping history of education from t he 
teacher education program or incorporating it with other educa-
tion courses. True, in some states hardly any of the colleges 
offer educational history, because it is not a teacher certifi-
cation requirement in those states. Nevertheless, as this pre-
sent study shows, the history of education is still an integral 
part of the teacher education program in the large majority of 
colleges and universities i n the United States. The writers who 
y "In Defense of the History of Education," Elementary 
School Journal, Educational News and Editorial Comment, 36:561-
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seem to moan about the so-called "decline" and "neglect" of his-
tory of education will probably continue to wail, because they 
know of a certain few instances where the subject is poorly 
taught, or where it becomes only a unit in some other education 
course or a core program. Too many writers in all fields of ed-
ucation do little more than create negative awarenesses. Such 
deplorers obviously have tackled the history of education, and 
undoubtedly their highly colored criticisms have become conta-
gious. Too few are the educators in this particular area of ed-
ucation who face the position of the history of education con-
structively. 
The editorial comment mentioned above makes reference to 
the comparatively poor organization of history of education rna-
terial. A reason for this is given and hinges on the lack of 
research. 11 Research in hi story of .. education was not as a ttrac-
ti ve as scientific investigation of educational problems ."Y 
In 1936 Mulhern dealt solely with the significance of 
the history of education in the education of teachers, writing 
from the standpoint of the educational historian. In many ways 
he echoed the near half-century .... old objectives of history of ed-
ucation, but puts them in the light of what can be accomplished, 
not what is being accomplished. Once again, he stressed that 
all objectives necessarily hinge on the quality and effectivenes3 
of teaching in the course itself. He treats one point which the 
other writers tend to omit - that of the amount of history of 
1/ Ibid., n. 561. 
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'j education deemed necessary for the prospective teacher. 
For undergraduates, a one semester course in the subject 
is entirely inadequate, and even a two semester course falls 
far short of the ideal arrangement. Three hours per week 
throughout the entire year will be necessary ••• For under-
graduate and graduate students alike, the history of educa-
tion is an indispensable preparation for other studies. Nor 
should higher professional degrees be granted to those whose 
historical p~~paration has been limited to a brief undergrad• 
ua te course • .!! 
In dealing with the over-all significance of the history 
of education, Mulhern says: 
Through the cumulative evidence provided by an histori-
cal review of mankind's educational activities, and through 
this alone, can come that degree of understanding of modern 
educational problems and practices which makes the teacher 
a rational and i~telligent actor in the drama of modern 
social activity .E./ 
Continuing in the same line of thought, Mulhern states: 
History of education provides a rich field of vicarious 
experience which, depending on the quality of teaching in 
the course, will give the young teacher a wealth of know-
ledge definitely related to his actual teaching work, and a 
maturity of judgment which, with2~t a study of history, 
could not be otherwise supplied._/ 
Mulhern poses a final question in regard to the outcomes 
of the well-taught history of education course and responds with 
a list of concrete values, which although expressed much too 
figuratively, contain the factors which the educational histori-
an would naturally hope to include in the history of education 
course. 
]J James Mulhern, 11 The Significance of the History of 
Education in the Education of Teachers," Educational Outlook, 
10:167-81, March, 1936. 
y Ibid., p. 178. 
3L ~bid. _n. 17JJ. 
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To our teachers of today and tomorrow what has the his-
tory of education to offer? What unique results can be 
claimed for it? 
1. It is the stairway to the giant's shoulders from 
which the teacher gets a clear vision of past 
achievements, and a view of the unexplored region 
ahead. 
2. It is the log-book in which is kept the record of 
the educational progress humanity has thus far 
made, and of our present position. 
3. It is the compass and the polar star by which to 
ascertain the course education ought to pursue 
in the future. 
4. It is the sieve by which the chaff of tradition 
is separated from the grain. 
5. It is the synaptical introduction to nearly all 
professional educational studies. 
6. It cultivates the mental question mark, which 
distinguishes the critical and enlightened 
teacher from the uncritical and unenlightened 
one. 
7. It contributes to the development of that pro-
fessional enthusiasm without which great effort 
and ~qtable achievements are well nigh impossi-
ble • .:Y 
In 1937 Reisner discussed at great length the pros and 
cons of the value of history of education in the teacher educa-
tion program, with an emphasis on the more effective use of the 
material in educational history. He stressed the importance of 
the historical approach as a common method in understanding all 
types of problems and made reference to its wide use in the pro-
fessions. As for its importance in the field of education, 
Reisner says: 
The position here taken is that the historical approach 
to the study of education ought, by the testimony of anal-
ogy and example, to be one of the most effective among the 
instrumentalities which may be applied for the understand-
ing of educ~~ional problems and for guidance in educational 
procedures.~ Y Ibid., pp. 1so-s1. 
y Edward H. Reisner, "The More Effective Use of Histori
1
-
cal Background in the Study of Education," XXV Yearbook, National 
Societ of College Teachers of Education, p. 187, 1937. I 
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Reisner insists that all history must fulfill the re-
quirements of a good story. 
If history in general, and the history of education in 
particular, are to achieve their most effective expression, 
they must bi1governed by the fact that histqry is essential ly a story..=; 
Reisner points out a possible weakness in history of ed-
ucation courses which are taught chronologically in somewhat of 
a story fashion. 
Order and significance may be found within the various 
units of a course in the history of education, but the great 
difficulty arises from the fact that the meanings are in 
most cases undeveloped. Furthermore, the systematic and 
comprehensive arrangement of historical materials on a mere-
ly chronological line ~n many cases makes it practically im-
possible to put together th~ 1 things which belong together in 
a progressive relationship.~ 
Reisner gives an opinion as to the characteristic conten 
of the typical history of education course by stating the gener-
al patterns of course organization in the form of motifs. 
In the writer's opinion there are at least three motifs, 
and probably many more, which can be identified in the units 
of educational history as characteristic of the materials 
included in the customary comprehensive systematic course. 
One of these motifs is undoubtedly ~~e concept of the school 
as a special agency of the culture.~ 
A second motif which apparently occurs in many systema-
tic courses is the culture-historical development ••• to 
reveal the evolution of culture and civilization and of edu-
cation as the servant and expression of that culture. 
Still a third motif which would inevitably employ select 
ed parts of these typical chapters of the history of educa-
tion would be the philosopical-ethical experience. In this 
case the central notions around which the history of educa-
1} Ibid. , p • 18 7 • 
§} Ibid., p. 189. 
3 Ibid., P• 190. ====================================~====~= 
tion would be organized, would be the change in the indivi-
dual's view of life and raality, and the implications of the 
evolution of philosophic and ethical outlooks upon the or-
ganization of the m~~erials of education and the methods of 
education employed.l/ 
Reisner's treatment of the weaknesses in the history of 
education and its points of criticism were listed earlier in thi 
chapter. After he carefully weighs the pros and cons of the 
subject, he states: 
If the writer has been critical of some of the more or 
less usual procedures in the history of education, he never-
theless is firmly committed to the utility of the historical 
approach to the study of current educational problems. Prac~ 
tically all social studies, of which education from a certai 
point of view is one, find the historical approach indispen-
sable. Accordlingly, there is every reason to believe that 
a judicious and wise use of the historical approach may prov 
to be one of the most ~;gnificant ways of studying current 
problems of education.~ 
Reisner continues by listing ways in which history of 
education may serve as a preparatory or orientative factor, par-
ticularly in relation to other areas in the field of education. 
Initially, it prepares the student for a comprehensive view of 
education in general. Then "the historical approach may be con-
sidered as ways and means of aiding the student's proficiency in 
what we call philosophy or principles of education.''~ 
Secondly, Reisner feels that history of education can 
prepare the student properly for sociological study. In fact he 
advocates that the course should have a leaning toward what he 
calls 11 his tori cal sociology." 
y Ibid., P• 191. 
'ij Ibid., p. 195. 
3/ Ibid._, p. 196. 
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One promising method of procedure would be to follow 
the evolution of social organization, paying particular 
attention to those changes in the society which have en-
tailed str~king and significant changes in the role of 
education!/ ••• An historical approach of this kind can 
hardly fail to be illuminating with regard to the problems 
of the philosophy and principles of education, which may 
be recognized as sociological .... ~n their bacl{:ground and so-
ciological in their bearings .~ 
In the same line of thought Reisner advocates the his -
torical approach as valuable preparation for study in the field 
of psychology and its various sub-heads. 
Having considered briefly certain organizations of his-
torical material which are of value for the study of those 
aspects of the philosophy or principles of education which 
are primarily sociological in character , it remains to con-
sider what possibility exists of applying the historical 
method as a means of approach to those issues which are pri -
marily psychological - problems of method and the organiza-
tion of the curriculum; problems of personality development 
and adjustment; problems dealing with character education 
and ethical ideals. Again affirming the fact that the indi-
vidual cannot be considered apart from the society in which 
he moves, and that any effort to separate completely the 
psychological and the social would be a mistake of primary 
importance, nevertheless it is clear that there is a wide 
range of problems in which the point of departure is what we 
think about the self , the nature of reality , the nature of 
truth and goodness , and the significance and meaning of mind 
as the effective principle of individual human experience. 
What is proposed here is that a historical approach to this 
area is not only feasible, but highly desirable as a part of 
the professional training of a master t~~cher or an efficien~ 
and sympathetic administrative officer.~ 
In a more specific outlook toward the role played by the 
history of education in preparation for particular fields of ed-
ucation, Reisner states: 
1/ Ibid.,p. 197. 
§} Ibid., p. 200. 
Y Ibid.,p. 202 . 
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There are five fields at least in which there is rich 
and instructive background of historical and comparative 
study - namely, elementary education, secondary education, 
higher education, educational administration and the pro-
fessional training of teachers. Rural education and adult 
education are two additional fields in which extensive and 
signif~cant historical and comparative materials are avail-
able .11 
One of Reisner's final points is that it is highly desir·~ 
to strive toward more compact and unified history of educa-
courses - not necessarily one inclusive course as such, but as 
many significant units of history of education as possible. 
Indeed, what is proposed here is that we should not 
think of a single course known as the history of education 
at all, but rather that many stories compounded out of his -
tory - each with its own purpose, each with its own concep~ 
tual drive , each with its own principle of selection of ma-
terial - should be organized to serve specific professional 
objectives. Furthermore , it is proposed that the treatment 
of these various historical units should be thorough-going, 
comprehensive and mature. Each unit should seek out its 
natural intellectual allies, whether they be found in the 
fields of anthropology and sociology, political and economic 
history , the history of science, or the history of philoso-
phy, and that a close working alliance be effected between 
a consideration of education in its historical development 
and these other fields of human intere~~ with which the ed-
ucational theme is inseparably joined.~ 
Finally, Reisner sums up his statements with a paragraph 
of challenge to the educational historian and the teacher of 
history of education. 
The writer is suggesting not less extensive use of the 
historical method in the professional study of education 
than has been the case, but a greater use and an enhanced 
utility of what has always been one of the major ways of 
understanding and thinking. It is becoming increasingly 
difficult to maintain the old ''take-it-or-leave-it" attitude 
of teachers of the history of education. Moreover, it is 
]:/Ibid., p. 207. 
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becoming increasingly difficult with the expansion of offer-
ings in education to find a place in the crowded student 
program for a long and demanding course which in many cases 
seems to show a very loose tie-up with current problems and I 
interests. It is suggested that those of us who profess the 
historical method should develop a greater flexibility in 
its use. It is important that we should be able to show the 
relatedness of what we teach to the professional interests 
and activities of our colleagues in the school or department 
of education. This may seem to entail a decrease in the im-
portance and dignity of our labors, but only apparently so, 
for by any extent to which we may introduce the effective 
use of the historical approach into any area of the profes-
sional study of education by that much we ~~all have extend~ 
ed the usefulness of that instrumentality.l! 
In 1938 Gilbert E. Case wrote an article on the course, 
history of education, in which he attempted to create a few 
awarenesses as to just what the subject represents and what re-
lationship it bears to the rest of the teacher education programl ~ 
He deals primarily with the course as it exists in the liberal 
arts college, where a large proportion of the students enrolling 
in such a course have no intentions of entering teaching or 
school work upon graduation. With this in mind, Case proposes 
a divergance from the general pattern of educational history to 
a broad liberal course for the purpose of putting forth basic 
practical educational knowledge. 
Most of these students will be interested eventually in 
the schools which their children will attend. For the good 
of American education this interest should have an informed 
intelligent basis. Why should not the instructor view his 
class in the history of education as an opportunity to con-
duct a broad liberal course in keeping with the general aims 
of his college rather than center upon a narrower profession~ 
al range of objectives? Viewed as a history course only, 
there is ample ground for considering the history of educa-
tion to be at least as broad, significant and liberal as 
many specialized courses now offered on the undergraduate 
1/ Ibid •• n. 210_. 
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level in history departments in liberal arts schools. If 
these specialized courses are considered worthy of inclusion 
in a liberal arts curriculum.!Jwhy not regard the history of 
education in the same light? 
Case takes care to include the fact that the quality of 
instruction must be of a commendable and effective calibre. 
If the liberal arts possibilities are to be stressed in 
the history of education course and emphasis is to be placed 
upon the relationship of education to general historical and 
social movements, it follows that the instructor must be one 
with an adequate background in history and the social studie~ 
generall~ 1 so that coordination with other social fields may be made .::.1 
Case emphasizes this sort of dual capacity which the history of 
education course should perform - the professional course for 
prospective teachers and the general course of educational under~ 
standings for the liberal arts student. 
From the professional view-point, a broad, liberal treat~ 
ment of the history of education would in no wise hamper the 
attainment of professional objectives. The course would 
serve admirably for orientation and introductory purposes an~ 
avoid much of the seeming repetition now involved in certain 
later courses. 
The field of the history of education is too big, too 
important, to be shunted off into a rather narrow profession~ 
al course designed only for those students specifically pre-
paring to teach and concerned with the development of tech-
niques or study of educational in~~itutions without respect 
to social development in general.~ 
In 1940 William c. Ruediger wrote a personal exposition 
on the history of education as a course in teacher education, in 
which he re-emphasizes some of the most salient functions of the 
subject. For example, he stressed the importance of a knowledge 
y Gilbert E. Case, ''The Course in the History of Educa-
tion," School and Society, 47:440-42, April, 1938. 
'ij Ibid., p. 442. 
3/ Ibid., p. 442. 
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and appreciation of the historical development of curriculum. 
He also places on the history of education the responsibility of 
properly understanding other areas of education . For example: 
When education is sociological in nature, the problems 
that are faced can be understood onll1in the light of their historical background and emergence .=t 
Reference was made earlier in this chapter to Ruediger's 
study of educational terms and topics and his conclusion that a 
knowledge of the history of education is extremely helpful in 
reading educational literature . 
He states his opinion on the placing of the history of 
education in the teacher education program : 
No teacher can deeply appreciate the historical and 
social ramifications of education until he himself has 
acquired a background of professional educational experi-
ence - until he has taught classes, attended teachers 
meetings, served on committees and participated in educa-
tional conventions - systematic courses in the history of 
education should come re~~tively late in the teacher ' s 
professional curriculum .=t 
In 1941 Paul Monroe dealt briefly with the importance of 
history of education and wrote from the standpoint of the long-
experienced teacher of the subject . He stressed the importance 
of emphasizing the social ramifications evident in educational 
development . In this light he referred to history in general as 
a process of "social Reminiscing . " He stressed one particular 
major premise in teaching educational history : 
The importance of the study of history of education 
resides not in the facts or the information acquired, but 
1/ Ruediger, ££ • cit. , p . 16 . 
2/ IbidH p. 17 . 
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in the mental habit of questioning each generalization 
and forming one•s oy9 opinion upon the interpretation of 
evidence assembled.!/ 
In 1947 Frederic Lilge, after treating the criticisms o 
the history of education and the reasons behind the thinking of 
the critics, stated very emphatically the degree of importance 
which he himself applied to the subject: 
Once the study of history is defined as the empirical 
understanding of man's problems, it will cease to be re-
garded as useless, antiquarian, or as the non-functional 
ornament of a liberal education. My own reasoned opinion 
is that it (including the history of education) is as in~ 
dispensable for the welfare ang1sanity of society as is the study of physical science.~ 
Also in 1947 another educational historian and experien d 
teacher of the history of education, Edgar w. Knight, wrote in 
relation to the significance and potentialities of the subject. 
Historical perspective should be a part of the equip-
ment of all good citizens. It is generally recognized as 
an important part of the equipment of all properly educated 
people, and should~qe considered essential for all properly 
educated teachers.~ 
Knight, along with several other writers already mentio 
ed, emphasizes the importance of history of education in giving 
teachers a better sense of educational direction and understand 
ing. He also suggests that history of education should be va1u1 
able to teachers who aspire to be something more or better than 
slaves to routine. 
lf Paul Monroe, 11 Some Observations of An Educational 
Historian," High School Journal, 24:74-80 1 February, 1941. 
ij Frederic Lilge, "The Functionalist Fallacy and the 
History of Education," School and Society, 65:241-43, April 1947 
Edgar w. Knight, "In Darkness Dwells," School and 
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Whatever else he should know, the teacher should know 
enough educational history to be able to detect glib peda-
gogical slogans, phrases and catchwords and to recognize 
when he sees them the transient experts,~ach with his pet 
prescription for the ills of education.~ 
Knight refers to the potentiality of the inspirational 
factor in educational history, referring to the work of the grea 
educators in history. 
Perhaps we could help both undergraduates and graduate 
students by making a little more use of biographies of grea 
educational leader8 1of the past and also of some of the edu cational classics.~ 
Problem-colving from the educational standpoint is re-
ferred to by Knight as one of the major functions of history of 
education: 
Almost all current educational problems and issues have 
their roots in the past. These problems can be met and 
solved only by understanding them. They can be understood 
only in the light of their origin and development. The 
proper kind of educational history helps to broaden the out 
look and sympathies of the teacher and offers a promise als 
to help him and other educat~9nal workers avoid the educa-
tional mistakes of the past.~ 
In summary Knight stresses the need which workers in ed 
ucation have today for a broad understanding of the educational 
past in order to properly interpret the present situation and 
reasonably fulfill the inevitable educational tasks. 
Whatever the kind or amount of educational history we 
may agree upon as needed by teachers, we should keep in 
mind that educational history is not merely a record of 
theories, or devices, or methods, or subjects used and 
taught in the past. Educational history has been made 
!:) Ibid., P• 388. 
5} Ibid., p. 386. 
y Ibid., p. 388. 
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through large movements and forces - economic, political, 
social, religious and scientific - and through great per-
sonalities. If education is a fundamental element in ci-
vilization, the history of education becomes in large part 
the history of civilization. Teachers in the present con-
fused American scene need as perhaps never before in the 
history of American education to be saved from the dead 
words of livi ng mer/and be led forward through the living 
words of the dead.=r 
In 1948 Philip W. Perdew made an extensive research of 
the educational literature for material treating the value of th 
study of the history of. education. As is born out in this pre-
sent chapter by tracing the writings from 1874, Perdew stated 
that discussion of the value of the history of education as a 
I 
study for workers in education has continued for more than 70 
years, and that during that period this discussion was attacked 
several times as relatively meaningless. He classifies these 
attacks into three categories: 
One form of reply has been the reassertion of some of 
the values which had been earlier suggested. Another ap-
proach has been an attack up~n the validity of the original 
studies of the value placed on educational history by those 
who had studied it. Further replies have been made by sug-
gesting reasons for the failure of history of education to 
impress its students with a sense of its value. These rea-
sons have centered around the inadequacy of the course rathe 
than ang 1fundamental weakness in the history of education itself~ 
In relation to the first type of reply to the attack on 
the value of history of education, the fact has been stressed i 
this chapter that many of the writings were merely echoings or 
restatements of previous lists of values. In relation to the 
y Ibid., p. 386. 
y Philip W. Perdew, "History of Education 
tiona l_Profess·o s ~ducational Forum 12:311-23 
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second type of reply, several studies treated in the early part 
of this chapter were classified as not overly valid because of 
either the smallness of the sample or the lack of control. As 
for the third type of reply, several articles treated in this 
chapter stressed the inadequacies of the history of education 
course from the standpoint of the type of organization of cours 
materials and the quality of instruction . Therefore, Perdew's 
three categories of replies to the attack on history of educa-
tion are definitely valid classifications . 
From a study of the stated values of educational histor 
covering more than a 70 year period, Perdew developed 26 state-
ments of values which he categorized into five major groups. 
Within these groups he listed varying numbers of statements of 
value, for the purpose of "amplifying and clarifying" the five 
general divisions . The following is Perdew's list of 26 values 
placed in their respective groups: 
Group I 
The study of the history of education contributes basic 
knowledge concerning t he developme nt of society and educa-
tion. 
a. Provides knowledge basic to educational reform . 
b. Shows modern education as an outgrowth . 
c . Shows development of e ducational and national ideals 
d . Has cultural values . 
e . Portrays the history of ideas . 
f . Has permanent values . 
g . Portrays the history of civilization . 
Group II 
The study of the history of education provides the basis fo 
professional growth . 
a. Serves as a link between liberal and professional 
studies . 
b. Serves as an introduction into professional courses. 
c. Provides a foundation of educational science . 
d. Supplies background for understanding professional 
literature. 
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e. Promotes scientific thinking. 
f. Is a means of mental integration. 
Group III 
The study of the history of education promotes the develop-
ment of important attitudes. 
a. Aids the development of perspective in relation to 
new ideas. 
b. Increases interest in education. 
c. Aids in understanding the purpose of education. 
d. Heightens awareness of education as a conservative 
institution. 
e. Promotes a willingness to accept new ideas in edu-
cation. 
f. Promotes a broad and unprejudiced viewpoint. 
Group IV 
The study of the history of education provides inspiration. 
a. Inspires through great educators of the past. 
b. Enhances the sense of dignity of the profession. 
c. Tends to overcome narrowness which the teaching 
profession induces. 
Group V 
The study of the history of education improves the quality 
of educational practice. 
a. Enlarges the desire for personal effectiveness. 
b. Gives training in historical method. 
c. Increases efficiency through increasing knowledge 
of the teacher's art. 
d. Shows f~ilures and successes which can be dupli-
cated.];} 
In summary of his historical study of stated values of 
ithe study of history of education, Perdew concludes: "We can 
:say that there has been little chronological development in the 
~alues ascribed to the history of education as a professional 
!study."?:./ 
He also concludes that the values within history of edu• 
!cation are all potential and will be realized to their fullest 
1/ Ibid., PP• 314-20. 
2/ Ibid.~ p. 321 
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xtent only under the most favoraQle conditions. In other words 
values which he lists are those which can be secured in the 
st learning situation. Naturally, this is true in any study, 
not exclusively the history of education. The actual value of 
the study of the history of education depends on several factors 
and Perdew mentions a few of the more vital ones: 
Some students may find little value in the history of e 
ucation, others may crucially need it; for the latter its 
value would be immeasurable. A student with a deep under-
standing of the whole of history - the development of west-
ern civilization socially, culturally and politically will 
probably benefit from the study of history of education. 
However, the student with less than average knowledge and 
understanding of general history will probably receive even 
greater benefits. The factor of the instructor must also 
be taken into account. An instructor who is inadequately 
prepared, not interested in history, teaching the subject 
only occasionally in order to complete his program, unac-
quainted with the values implicit in the history of educa-
tion, uninspired and uninspiring, can easily fail to ser~re 
for his students the values which exist in the subject.=t 
Perdew's final statement is plainly a stress on the im-
portance of the study of the history of education: 
All phases of education have their history. The genetic 
approach to the solution of educational problems is only one 
of many approaches. History of education solves no problems 
by itself, but without a thorough knowledge of the develop-
ment of education2 ~n its larger aspects, problems cannot be fully understood~ 
Summary 
Evidences of material in the educational literature deal 
ing with the study of the history of education can be found as 
far back as 1874. In the three-quarters of a century between 
!/ Ibid., pp. 312-313. 
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that date and the present, the writings have fallen into two 
very general categories: 1. Research, and 2. Personal Esposi-
tion . The first part of this chapter dealt with the few researc 
studies of the history of education that could be found. The 
remainder of the chapter dealt with the expositional writings 
classified under two main headings: 1. Literature which treats 
the history of education from a negative standpoint, and 2. Lit 
erature which treats the history of education from a positive 
standpoint. 
B'"'~ston t lnivor<"f!Y 
School of E1ucauon_ 
Lwrarx ..---
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CHAPTER III 
THE PROCEDURES USED IN THIS INVESTIGATION 
The Research Method Employed 
Two major factors determined the method of obtaining the 
ecessary data for this investigation. Initially, the determine 
geographic scope of the problem ruled out all other research 
techniques except some form of the normative-survey procedure. 
Secondly, the amount and type of data desired lent themselves 
oat applicably to this same normative-survey approach. Result-
ntly the questionnaire was deemed to be the most applicable typ 
of instrument for the purpose of the problem involved. 
Properly defined, 
A questionnaire is a form which is prepared and distri-
buted for the purpose of securing responses to certain ques-
tions. Generally, these questions are factual, designed to 
secure information about conditions or practices of which 
the recipient is presumed to have knowledge. The question-
naire may ask for opinions and may be used to afford an in-
sight into the attitudes of a group. The questionnaire is 
an important instrument in normative-survey research, bei~g 
used to gather information from widely scattered sources.=t 
The questionnaire technique has been widely criticized. 
he following quotation is exemplative of this criticism. 
It was enough that men and women must bear the burden 
of the sins of their first parents, and the happy delusion 
A. s. Barr, and Douglas E. Scates, 
Research, D. Appleton-Century Company 
'~~--~~~~~~~~~~~~~~~--
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was fostered that there might be respite and free-hearted 
enjoyment until childhood was past. Then came the blight 
of the questionnaire, the most sinister evidence of its 
unholy origin being the fact that it is upon1~he young that its grip is most heavy and most inescapable.~ 
Other similar reactions could be listed, but when such 
riticisms are carefully analyzed it can be seen that they are 
ot directed against the technique itself but against poorly con 
tructed or hastily used instruments. 
The questionnaire is definitely an accepted technique in 
ducational research, and the heralding of this device far out-
~eighs the negative approach toward its feasibility. 
It is the easiest thing in the world to condemn the 
questionnaire indiscriminately, and the state of mind en-
gendered by our recent experience might justify yielding 
to the temptation. Yet we are convinced that something 
good may still be said for this overworked and much abused 
method of securing information •••• 
We offer a word, therefore, in behalf of the question-
naire on these counts. First, it often affords the only 
means of securing information •••• Second, the topic must 
be worthy; it must not be trivial. Assured on these two 
points, the investigator should boldly decide to issue his 
blank. Third, the recipients of questionnaires owe some-
thing to the cause of education. Many who loudly condemn 
these instruments are glad enough to have the educational 
chariot move forward, yet are unwilling to put their shoul-
ders to the wheel. • • • 
As we see it, therefore, the indiscriminate censure of 
the questionnaire is unjustified. Rightly used it is a 
proper and indeed an inevitable means of securing informa-
tion. Moreover, a real obligation rests upon educational 
people to con~7ibute something through this means to the 
general good.~ 
]} Frank Hankinson, 11 The Blight of the Questionnaire," 
~ducational Review, 73:102-108, February, 1927. 
I ~ Journal of Educational Research, An Editorial, 14:54-
?8, June 1 1926. 
53 
It is a well -known fact that the questionnaire as a re-
uearch technique tends to be used to a greater extent than many 
other devices. In fact, out of 581 printed studies representin€ 
research of all kinds, Koos found that in practically one fourtt 
of them the questionnaire was used.!/ A statement in the Americah 
School Board Journal suggests that 11 the average school board in 
the city of 25,000 population receives at least one questionnaire 
each day of the school year ."Y 
This investigation of the history of education, being a 
survey type of study, employs the data gathering technique whicb 
is most common in educational surveys. 
Over forty per cent of the surveys depend more or less 
extensively upon questionnaires. Questionnaires in educa-
tional investigations have aroused much adverse criticism, 
some of it valid, because of their misuse. For gathering 
certain types of information the questionnaire is the only 
feasible means. When properly safeguarded, it is entirely 
satisfactory. Due attention should be given to its careful 
formulation, to the determination of those who are to re-
ceive it, to conditions of distribution, to the explanation 
of its put~ose and to the number and percentage of replies 
re cei ved • .:V 
In carrying out this investigation "due attention" was 
given to all of the above listed factors. 
Because of the pronounced emphasis on the term "Question 
naire," the writer used the term "Inquiry Form" in referring to 
1/ Leonard v. Koos, The Questionnaire in Education, The 
Macmillan Company, New York , New York, 1928, p. 178. 
'5:./ "Questionnaires and Questionnaires," American School 
Board Journal, LXXI, August, 1925, p. 74. 
~ Walter Crosby Eells, "Surveys of Higher American Edu-
cation," The Carnegie Foundation for the Advancement of Teaching 
New York , 1937~ p. 113. 
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the instruments used in this investigation. Each instrument 
itself was labled "Inquiry Form" , but in parlance and in writing 
the term "Questionnaire" was used. The reason for this was the 
!
supposition that the term "Inquiry Form" might be more readily 
accepted by the recipient than the almost hackneyed term "Ques -
tionnaire". A recent survey of the characteristics of local 
teachers associa tionsY used the term "Inquiry Form" in prefer-
ence to the term 11 Questionnaire 11 and appeared to have marked 
success in relation to total acceptable response. 
Therefore, the major sources of data for this investiga-
tion were three carefully constructed questionnaires~ termed 
for the above mentioned reasons, Inquiry Forms . 
Selection of Individual Respondents and Institutions 
Part I of this investigation consisted of a survey of thjl 
deans of schools of education and the heads of departments of I 
education in the 719 accredited colleges and universities in the 
lf Frank L. Steeves, A Study of the Characteristics of 
Local Teachers' Associations in New England and New York State, 
Unpublished Doctor 1 s Dissertation , Boston University, 1949, 
IP• 
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• gj There is a wide availability of literature pertaining 
to the construction , use, validation and value of the question-
naire . The instruments used in this investigation were con-
1structed after extensive study of procedures advocated by re-
search specialists. The sources listed below were studied, alor.~ 
with many others, and represent examples of essential reading fc~ 
any investigator using the questionnaire as an instrument of reM 
search: 
a. w. H. Cowley, "Two Questionnaire Devices 11 , Educatior,'"'" 
al Research Bulletin , 10:374-76, October, 1931. 
b. Good , Barr, and Scates, ££• cit., pp. 286-377. 
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United States. 
was two-fold. 
to the nwnber 
The purpose of selecting this type of respondent ! 
In the first place, it served as a determinant a~ 
of institutions which offer a basic history of edJ 
ucation course at the undergraduate level. Secondly, it produced 
data from individuals in positions of educational authority and 
responsibility. Moreover, the approach made to this classifica-
tion of respondent was such that it asked for their reasoning a~ 
to what the pattern of the history of education should be in the 
teacher education curriculum. 
Part II of this investigation consisted of a survey of 
the present instructors of the history of education. The list 
of instructors was garnered from information given by the deans 
and department heads in Part I. The survey was made of only tho~e 
instructors from the institutions reporting in Part I, which 
offer the history of education. The purpose of surveying the 
present instructors was to obtain the necessary information per~ 
taining to the present status of the history of education. This 
inf ormation answered questions in relation to the present patterns 
of organization of the history of education and the most commonly 
employed objectives. In contrast to the picture receive d from 
c. Koos, £E• cit. 
d. "The Questionnaire'', Research Bulletin No. I, VIII 
The National Education Association, January, 1930. 
e. F . K. Shuttleworth, "A Study of Questionnaire Tech-
nique", Journal of Educational Psychology, 22:652-58, December, 
1937. 
f. S. M. Stoke and H. c. Lfthman "The Influence of Self~ 
Interest upon Questionnaire Replies , School and Society, 32:435~ 
38, September, 1930. 
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Part I as to what should be done in relation to the history of 
education, Part II gave the picture of what now is being done. 
Part III of this investigation consisted of a survey of 
I
a sampling of experienced public school teachers in relation to 
the values reportedly garnered from the study of the history of 
education at the undergraduate level in their teacher education 
backgrounds. The purpose of surveying experienced teachers was 
to attempt to discover the usable values of the study of the 
history of education and also where the same study tends to fal~i 
short. 
Thus, three distinct classes of people in the field of 
education were surveyed. 
1. The deans of schools of education and heads of de-
partments of education in every accredited college and universi 
in the United States. 
2. The present instructors of the history of education 
in the same accredited institutions, which offer the history of 
education. 
3. Experienced public school teachers who have had a ba ic 
history of education course in the undergraduate level of their I 
teacher education background. I 
This investigation was conducted on a nation-wide basis, 
but limited from the standpoint of selection to all accredited 
colleges and universities having schools of education or depart-
ments of education. By accredited institutions is meant those 
colleges and universities on the accreditin lists of one or mor 
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of the following national and regional accrediting associations. 
l. Association of American Universities 
2 . American Association of Teachers Colleges 
3. North Central Association of Colleges and Secondary Schools 
4. Middle States Association of Colleges and Secondary Schools 
5. New England Association of Colleges and Secondary Schools 
6. Southern Association of Colleges and Secondary Schools 
7. Northwest Association of Secondary and Higher Schools 
The complete list of these colleges and universities was 
compiled basically from the 1948 edition of American Universitie 
nd Colle es, published by the American Council on Education, 
Washington , D. c. and edited by A. J. Brumbaugh . This was se-
lected as the basic source because of its detailed classifying 
descriptions of each accredited institution. A check and double 
check on this source was made ~y carefully consulting similar, 
~lthough not as detailed, lists of American colleges and univer-
sities in Patterson's American Educational Directoryl!and Carter 
~ · Good's A Guide to Colleges~ Universities and Professional 
~ chools in the United States.g/ The final list of accre dited 
American colleges and universities with schools or departments 
of education numbered 719. 
~ Patterson's American Educational Directory, Volume 
~V, 1948, Compiled and Edited by Homer E. Patterson, American I 
Education Company, 500 North Dearborn Street, Chicago. (List of \ 
pchools of Education, Normal and Teacher Training) , p . 674-686. 
g/ Carter v. Good , A Guide to Colleges, Universities and 
Professional Schools in the United States, American Council on 
;Education, Washington , D. C., 1945. 
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This final list was then categorized according to insti-
ltutional types . Five distinct categories were derived : 
I 
~ . State Universities 
~ . State Teachers Colleges 
~ · State Colleges and Other Special State Schools of Higher 
I Learning 
Private Colleges and Other Special Private Schools of Higher 
Learning 
5 . Private Universities 
These categories represent the five basic types of in-
l
stitutions of higher learning listed by Brumbaugh , Patterson and l 
Good . This is the same pattern of institutional categorizing 
used in Jensen's national survey of first courses in education . 1 
.Jensen used only the institutions replying to an initial request 
for information and did not include Negro institutions or insti -
tutions established· since 1939 . Therefore , the writer's list of 
719, being all - inclusive , is far in excess of the total number o 
institutions surveyed by Jensen . 
Development of the Instruments 
In conducting a study of this nature , the investigator 
was only too aware of the innumerable factors which could be 
included . The lone investigator cannot , in other words , under -
take to study all of the possibilities encountered in any broad 
~ Harry L . Jensen , An Anal sis Evaluation and S nthesi 
of the F~rst Courses in Education Of ered in the Teacher Train-
ing Institutions in the United States , Unpublished Doctor's Dis-
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area. 
The writer adhered to two restrictive factors in this 
I 
'respect; first, to include only the points of investigation whic lh 
appeared most pertinent to the stated purposes of the problem; I 
secondly, to include the points of investigation which appeared I 
to lend themselves most suitably to objective tabulation and 
interpretation . 
It is difficult to ascribe a particular source for each 
i tern in the questionnaires , since the i terns were included for 
one or more of the following reasons : 
1 . Logical necessity and pertinence . 
2 . Consistent reappearance throughout the educational literature . 
3 . Suggestions resulting from tryout and recommendations from 
research specialists . 
Development of items of basic information .--Initially the 
items of basic information in relation to the organization and 
general mechanics of the history of education course itself were 
constructed from the writer ' s logical analysis of the pertinent 
factors underlying this area of study, and from an analysis of 
other status studies and studies of educational practices .lf 
1f Particular attention in this respect was given to the 
following studies among several others ; 
a . D.H . ~ikenberry , "Status of the High School Principa~ , 11 
u. s . Bureau of Education , Bulletin , 1925 , No . 24 , Washington , II 
D. C., 1926 . 
b . w. w. Charters and Douglas Waples , Commonwealth TeacbF 
er Training Study , University of Chicago Press, Chicago , Illinoi , 
1929 . 
c. The National Survey of Secondary Education , Monograph~ 
Nos . 1 - 28, u.s . Office of Education Bulletin , 1932 , No . 17, Wasb~ 
ington , D. C. , 1933 - 34 . 
d . Professional Education of Teachers , Biennial Survey o 
Education in the United States, U. S . Office of Education Bulleti 
1931~ No . 20, Chapter 14 . 
e . Jensen, .£E. . c~ t . 
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Development of items dealing with criticisms of the his-1 
tory of education .--In the questionnaires used in Parts I and II 
of this study, the section dealing with the criticisms of the 
history of education was constructed from a careful study of the 
pertinent educational literature. A list of 15 criticisms was 
compiled, each of which appeared at least once in the education-
al literature devoted to the history of education. Certain cri v 
I 
icisms were stressed more than others, but these were placed at 
random in the list a mong the other le ss consistently stressed 
criticisms. 
In Parts I and II the deans, department heads and prese 
instructors of the history of education were asked to check the 
statements which they felt were legitimate criticisms of the 
typical history of education course. 
None of the statements in the list are direct quotations. 
All were edited to best express the general premise put forth b~~ 
the critics. The following are a few examples of the stated 
criticisms along with characteristic sources. Criticism number 
1 reads: "The study of the history of education has little if 
any value to the professional work and activities of the teacher!' 
This hits directly at one of the conclusions drawn by w. E. PeiJ 
in his research of prescribed courses in education.l/ He found 
that in the opinion of people who had taken courses in (l)Histo 
1( W. E. Peik, The Professional Education of Hi h Schoo I 
Teachers (An analysis and Evalua ion o the Prescribed Courses I 
\l
in Education for Prospective High School Teachers at the Univer..J 
si ty of Minnesota) , University of Minnesota Press , Minneapolis , 
6:1 
~~= Minnesota , 1930, p.=7=8=.=======================i~l====~ 
11 of Education, ( 2 ) Spe cial-=M=e=t=h=o=-d-s-,= (=3=)= P=r=a=c=t=l.=. =ce==T,...,.e=a=c=h=i =n'--=-g , ( 4 ) 
Educational Psychology, (5) Techniques of High School Instruc -
ltion, (6) The High School, and {7) Educational Sociology that 
I 
the History of Education ranked decidedly seventh and last in 
'
terms of practical value or helpfulness in actual classroom 
teaching. This criticism tended to be emphasized in the litera 
ture much more consistently than the others. 
Criticism number 2 reads: "The time spent in studying 
the history of education could be spent more constructively in 
• 
the practical application of educational problems." This criti 
cism stems from one exemplative source particularly. "Unless 
the history of education throws light upon the educational prin 
ciples and practices of today, it has only an academic interest 
and should not be a prescribed subject in the training of a 
teacher. uY 
Criticism number 4 reads: "Any course in the history of 
education can cover only a small percentage of the principal 
factors in the development of education." This criticism was 
suggested by the following statement and others similar to it. 
There is such an overwhelming abundance of material in-
teresting to the educator. Most of the texts are overloade~ 
with a superabundance of isolated facts and dates. The temp 
tation has been to offer ~90 many details and too little of 
interpretative materials .~ 
Criticism number 8 reads: "The material covered in his 
1/ Stephen Duggan, A Student's Textbook in the History of 
[\
Education, D. Appleton-Century Company, Inc . New York , New York , ! 
Preface vii. 
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g) Frederick Eby , "The Educational Historians Prepare to 
=!Strike Back", Education 48:92-101, October-='= 1=9=2=7=. ====----=====#====== 
tory of education courses repre sents material which the prospec~l 
tive teacher will cover in other educational courses." This re 
presents the major thesis put forth by Frederick E. Bolton in 
his article on Overlapping in Courses in Education,l/ and also 
represents several echoings in the literature of this same idea 
Criticism number 9 reads: "Educational historians have 
organized their study principally according to periods of time 
! without showing the relationship between each period and the 
rpresent." This was suggested by the following statement: "The 
relationship of the past to the present is obscured, and there 
l is a complete failure to realize that various phases or aspects 
of the historical narrative are reproduced in our own culture."i 
Cri ti ci sm number 14 reads: "Discipline of the memory 
rather than study for understanding is the key to passing the 
average history of education course." An undercurrent implica-
tion in the following statement gave rise to the above cri ticis~1 • 
"The work of the course in the history of education all too fre 
1 
quently becomes a weary and uninspiring task of fact-learning."~ 
Criticism number 15 reads: "History of education coursJL 
j lack uniformity and consistency of purpose." The basis of this 
criticism lies in the following statement: 
y Frederick E . Bolton, "Overlapping in Courses in Edu-
cation," Educational Administration and Supervision, 14:610-23, 
1928. 
I 
?) Edward H. Reisner, 11 The More Effective Use of Histor 
ical Background in the Study of Education," XXV Yearbook, Natiorlj 
al Society of College Teachers of Education, 1937, p. 195. 
'ij Ibid., P• 194. 
Speaking of the general and systematic course in the 
history of education, which is the type most frequently 
found in schools of education, it must be said in all mod-
eration that frequently the point, purpose and meaning of 
the course are very obscure •••• It might be said that a 
great deal of the work done in professional schools of ed" 
ucation under the heading of history of education fails to 
reach a sati~~actory professional end because of a division 
of purposes .Y 
The other criticisms were selected in like manner. 
Development of items dealing with aims and purposes of 
the history of education.--In the questionnaires used in Parts I 
nd II of this investigation, the section dealing with the aims 
nd purposes of the history of education was constructed from a 
1
careful study of the pertinent educational literature. Also 39 
I 
'text-books in the history of education were studied to determine 
hat aims and purposes or objectives were most consistently ern-
loyed by educational historians. From this study of the publis -
ed literature and text-books, 21 aims and purposes were compiled 
any are close to being direct quotations, however some editing 
as done in order to delimit certain ones and to make others rnor 
·nclusive. 
In Part I the deans and department heads were asked to 
In Part II the present instructors of the 
istory of education were asked to check the degree of emphasis 
that they felt they were actually giving to any of the aims and 
urposes. 
The following are the aims and purposes along with se-
lected representative sources: 
Aim number 1: 11 To show how our present educational in-
sti tutions and theories originated and developed." 
Source: 11 Some educational historians argue that the 
subject (history of education) can make a real contribution to 
the training of teachers by helping to explain how our present 
educational institutions came to be, and how our current educa-
tional theory emerged.".Y' 
Aim number 2: 11 To help the student become familiar with 
inevitable educational problems and their possible solutions •11 
Source: 11 To be of practical assistance to the teacher 
in giving him a better understanding of present day problems in 
education." 
y 
Aim number 3: 11 To introduce new students to the field o 
education properly by creating desirable first impressions." 
Source: "It (history of education) affords an excellent 
opportunity to introduce the field of education properly and 
3/ 
create desirable first impressions upon the student •11 -
Aim Number 4: 11 To show that since education is a funda-
ental element in civilization, the history of education becomes 
in large part a history of civilization. 11 
y Ralph w. Tyler, "A Course in History of Education", 
ducational Research Bulletin, 9:57-65, February 5, 1930. 
ion", 
y Duggan, .£E.. cit • , p • 1. 
~ Gilbert E. Caee, 11 The Course in the History of Educa-
School andpoc1e~, 47:440-42, April, 1938. 
Source: "If education is a fundame-ntal element in civi-
lization, the history of education becomes in large part the 
history of civilization ... .!/ 
Aim number 5: "To show the dignity and importance of th 
teaching profession." 
Source: "Study the history of education in order to 
erceive the dignity and importance of the teaching profession." 
Aim number 6: "To show the strong influence of economic 
olitical, social, religious and scientific forces on education. 
Source: "Educational history has been made through larg~ 
ovements and forces, economic, political, social, religious and 
I 31 
Is ci en ti :fi c • ".:::! 
Aim number 7: 11 To give the student the necessary wide 
range of educational perspective." 
!1 Source: "We study history of education to realize the 
'wide range of perspective •.•• No teacher can make a survey of 
even a limited portion of the development of the educational 
rocess, and not find his professional view greatly widened ... Y 
Aims numbers 8, 10 and 15: These three aims were sug-
~ested by one source in particular. 
Aim number 8: "To give the student a broad orientation 
y Edgar w. Knight, "In Darkness Dwells", School and 
Societ , 65:385-88. 
~Frank P. Graves, A History of Education (Before the 
iddle Ages) The Macmillan Company, New York, New York, 1919, P·~· 
y Knight, op. cit., p. 386. 
4 Graves, o • cit., p.2. 
~==~========~===== 
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which will enable him to find his own line of deepest interest 
in the various possibilities of the teaching profe ssion . " 
Aim number 10: 11 To explore the ge neral teaching methods 
that have developed with education , and which have stood the 
1
test of time." 
Ai111 number 15: 11 To give the student a sufficient compre 
hension of the development of the various elements of curriculum '' 
Source : A section of Edward H. Reisner's chapter in the 
XXV Yearbook of the National Society of College Teachers of Edu-
cation .Y 
Aim number 9: "To challenge the student through an ap -
preciation of the great educational personalities and their con-
tributions." 
Source: "Perhaps we could help both undergraduates and 
graduate students by making a little more use of biographies of 
great educational leaders of the past ."Y 
Aim number 11: "To enable the stu dent to differentiate 
between new and old educational problems, i deas and methods . 11 
Source: "Without an historical background one is more 
likely to mistake old methods for new , and it is harder to evalu 
ate the signi f icance of new movements and devices ."~ 
I y Reisner , op . cit . 1 p . 206 - 209 . 
"The Historical Approach to the Study of Particular Fields of 
IEduca tion" (Heading of an entire section on educational areas , 
~etho sand courses). 
gj Knight, ££ • cit . , p . 386 . 
6 7 
'!!) Florence M. Young, "An Experiment in the Teaching of 
the History of Education," Education , 50 : 559 - 64 1 May, 1930 . ~=== ~====~======== 
Aim number 12: "To help the prospective teacher a void 
~he educational mistakes of the past . " 
Source: 11 The proper kind of educational history helps 
~o broaden the outlook and sympathies of the teacher and offers 
promise to help him and other educational workers avoid the 
educational mistakes of the past • 11.!./ 
Aims numbers 13 and 17 : These aims were both suggested 
py one source in particular . 
Aim number 13: "To help the prospective teacher form a 
ersonal philosophy of education . " 
Aim number 17: "To acquaint the student with the ethics 
nd professional objectives of the teaching profession . " 
Source: 11 The central notions around which the history of 
ducation would be organized , would be the change in the indivi-
ual's view of life and reality , and the implications of the evo -
ution of philosophical and ethical outlooks upon the organizatic~ 
f the materials of education and the methods of education emploJ-
u?:./ d . 
Aim number 14: "To produce a broadening effect upon the 
ultural development of the teacher . " 
Source : "The study of the history of education has its 
ultural significances . "~ 
y Knight , £E • cit . , p . 388 . 
'3} Reisne r,££ · cit . , p . 192 . 
'ij Thomas Woody, 11 Clio and the Teacher: or the Place of 
istory of Education in the Education of Teachers," School and 
ociety, 39 :321-30 , 1934 . 
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Aim number 16: "To establish an essential background of 
ducational knowledge in order to facilitate and make more mean-
f. ngf'ul the reading of' educational literature." II 
Source: ''A knowledge of the history of education is ex-
~remely help;f'ul in reading educational literature. uY 
Aim number 18: "To explore the main psychological bases 
I 
pon which the process of education is founded." 
Source: A section of Edward H. Reisner's chapter in the 
lxv earbook of the National Society of College Teachers of Edu- 1 
jcation.Y II 
Aim number 19: "To explore the main sociological bases 
which the process of education is grounded." 
Source: A section of Edward H. Reisner's chapter in the 
Yearbook of the National Society of College Teachers of Edu- 1 
ca tion • .:v' 
Aim number 20: "To cultivate the mental habit of ques-
tioning and evaluating each generalization pertaining to educa-
tion." 
Source: "The importance of the study of history of edu-
cation resides not in the facts or the information acquired, but 
y William C. Ruediger, "The History of Education," Edu-
cational Administration and Su ervision, 26:13-18, June, 1940. 
2/ Reisner, .2.2.• cit., p. 202-205. "Historical Study of I 
Phi losopn'y and P sychoTogy as Backgrounds of Education," (Heading 
of an entire section on psychological bases of education.) 
I ,:v' Ibid., p. 197-202. "His tori cal Sociology as Prepara-tion for a Study of the Social Reference of Education" (Heading 
'Of an entire section on sociological bases of education.) 
6 
~n the mental habit of questioning each generalization and form-
~ng one's own opinion upon the interpretation of evidence assem-
~led."y' 
Aim number 21: "To explore and evaluate the work of 
teachers, administrators and other educational workers." 
Source: "There can be little doubt that an immature 
student of education in our day might be led through a study of 
historical background into a vital and intelligent appreciation 
pf the functions of the school and in particular of the problems 
connected with the operation of the school in our modern society'~ 
Development of questionnaire items used in Part III.--
The questionnaire used in Part III consisted of one section, a 
list of 32 values which were considered possible outcomes of the 
study of the history of education. The experienced public schoo 
teachers were asked to check in one column the values which they 
~elt they had derived from the basic history of education course 
~hich they had taken, and in the second column the values which 
~hey felt should be outcomes of any basic history of education 
pourse. Many of the stated values were taken directly from the 
~ist of aims and purposes, treated earlier in this chapter, and 
~dited to read as out-comes of the study of the history of educa 
~ion. 
For example, statement number 7 in the list of aims and 
y Paul Monroe, "Some Observations of an Educational 
Historian, '1 High School Journal, 24:74-80, February, 1941. 
~ Reisner, ££• cit., p. 191. 
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urposes reads: liTo give the student the necessary wide range 
f educational perspective . " The idea behind this same state -
ent was worded as an outcome of the study of the history of ed-
cation and appears as statement number 2 in the list of values 
"History of education was a valuable course for me , 
ecause it helped give me the necessary wide range of education-
1 perspective . 11 
Other statements in the list of values were drawn from 
1 
dgar B. Wesley ' s treatment of objectives in the social studies 
nd Henry Johnson ' s treatment of aims and values in teaching 
history .Y 
For example, one of Wesley's objectives in studying his-
tory is, 11 To learn the technique of finding rna terials . "~ From 
this, statement of value number 12 was constructed to read: 
!"History of education was a valuable course for me , because it 
served as training in the use of books, periodicals and other 
reference materials . " 
Another example can be drawn from Johnson ' s statement of 
value in studying history , liTo enlarge understanding and mutual 
toleration among the diverse races , religions and cultural group~ 
1/ Edgar B . Wesley, Teaching the Social Studies , D. c . 
Heath and Company , Boston, Massachusetts , 1942, pp . 78-94. 
~ Henry Johnson , Teaching of History in Elementary and 
Secondary Schools with Applications to Allied Studies , The Mac -
millan Company, New York, New York , 1915 , p . 105-129 . 
Y Wesley , ~ · cit ., p . 87 . 
jj Johnson , .£E. . cit ., p . 116 . 
7:1 
From this source came the idea found in the fourteenth statement 
of value: ''History of education was a valuable course for me, I 
because the study of the educational development in other nation~ 
resulted in additional knowledge and appreciation of other cul-
tures." 
Finally, the entire list of statements of values was com~ 
~ared with Perdew's list of 26 values of the study of history of 
education±~ for the purpose of ensuring that all values stated 
in the literature were included in the list used in the question~ 
naire. 
Distribution of Questionnaires 
Prior to distributing the questionnaire used in Part I 
a final check and revision was carried out. It was submitted 
al 
to the writer's advisory committee~ and also to three addition-
research specialist~ for criticism. It was likewise studiei 
six disinterested personsi{or correctness, attractiveness and by 
amount of time required to be carefully checked. Following 
slight revision the instrument was set up by a commercial typist 
11--------~1 
y Philip w. Perdew, "History of Education and the Edu-
cational Professions, 11 Educational Forum, 12 :311-23, March, 1948r-
2/ The writer's advisory 
William H. Cartwright, Assistant 
man, W. Linwood Chase, Professor 
Associate Professor of Education 
committee consisted of: 
Professor of Education, Chair-
of Education, Walter N. Durost, 
'ij Roy 0. Billett, Professor of Education, Boston Univerl--
sity; Donald D. Durrell, Dean, Boston University School of Educa~ 
tion; James F. Baker, Research Assista nt, Cooperative Study of 
Secondary School Standards. 
I 4/ The group of disinterested persons was composed of 
six teaching fellows at Boston University School of Education. · 
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and then duplicated through the lithographic off - set process .~ 
Twenty- five representative sources were then selected 
from the mailing list for a tryout of the instrument . Five in-
stitutions from each of the five institutional categories were 
selected at random . Each selection was made , however, using 
only institutions east of the Mississippi River , with the idea 
in mind of possibly cutting down the waiting period for returns . 
At the end of a two week period , 23 of the original 25 had been 
returned or 92 per cent . They were tabulated to check for any 
possible misinterpretation and also the general manner in which 
they had been received . 
Considering the percentage of returns on the tryout and 
the general positive acceptance evidenced in said returns , it 
was deemed advisable to distribute the remaining 694 question-
naires . 
With each questionnaire went an accompanying letter of 
introduction , listing the purposes of the study , describing the 
other parts of the study and guaranteeing the respondent a de -
tailed report of the findings . Also enclosed was a return en-
velope using the postal permit of the Boston University Test 
Resources Library .~ 
In a period of five months 418 returns were in , or 58 . 1 
1/ It is the personal feeling of the writer that the nea~­
ness and justified margins set up by commercial typing along witG 
the low cost of the off-set process has much to do with the over ~ 
all attractiveness of any such instrument . 
~ For copies of the accompanying letters and return 
envelope, see Appendix . 
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per cent . A follow-up , which was identical to the original ma -
terial, was then sent to the remaining 301 institutions . In a 
!period of two months 79 more returns were in , making a total of 
497 , or 69.1 per cent . Then a final follow-up was sent to the 
remaining 222 institutions , accompanied by a short letter an-
nouncing the closing of the study in the near future . Part I of 
this investigation was finally closed February 1 , 1950 , with a 
total of 597 returns, or 83 per cent . 
Because of similarity to the questionnaire used in Part [ , 
no tryout was attempted for the questionnaire used in Part II . 
The only major difference between the two instruments rested in 
the approach; Part I inquiring of deans and department heads 
what they felt should be done in relation to the history of edu-
cation , and Part II inquiring of the present instructors of the 
istory of education what is being done . 
Questionnaires were sent to the institutions which , as 
ound in Part I , offered a basic history of education course . A 
of 422 such institutions comprised the mailing list for th 
[ uestionnaire used in Part II . After a two month waiting period 
f21 returns were in , or 52 . 3 per cent . Then a foll~w -up identi -
jcal to the original rna terial was sent out to the remaining 201 
·nstitutions . Part II of this investigation was closed February 
5 , 1950 with 276 returns , or 65 . 2 per cent . 
The questionnaire used in Part III of th1s investigation 
~ iffered markedly from the instruments used in Parts I and II . 
lfhe method of distribution was vastly different likewise . This 
e uestionnaire which was answered by experienced public school 
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teachers consiste d of a list of items dealing with basic infor-
mation about the teacher himself or herself, plus a list of 32 
statements of value of the study of the history of education. 
The sources of the statements of value are discussed earlier in 
this chapter. 
The distribution of this instrument was handled through 
the medium of profe ssors of education in several selected areas 
in the United States. No attempt was made to establish a caref~l 
representative sample of teachers from each area. The number of 
returns and the areas and institutions represented are treated 
in Chapter VII of this Thesis. 
Procedures Used in Tabulating and Interpreting the Data 
Obtained by the Three Instruments Used 
The data obtained from the questionnaires used in Parts 
I and II were tabulated according to the five institutional 
categories described earlier in this chapter. At the same time 
the data were organized alphabetically by states. 
The questionnaires used in this investigation were tabu-
lated by hand on sheets of graph paper, 17 by 22 inches in size 
and ruled with a six squares to the inch pattern. Hand tabula-
tion was carried out due to the fact that some of the responses 
I 
were written and therefore would not lend themselves to machine 
work. Machine tabulation was considered for these two instru-
ments, but it was felt that a great deal could be learned from 
personal a nalysis of each response. After this experience the 
investigator feels that in any similar situation where time per-
mitted and it was possible, he would by all means follow the 
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procedure of hand tabulation. No machine can deal in any way 
with marginal comments and criticisms or any other form of in-
formation which cannot be tabulated objectively. 
The student must examine individual situations as such, 
seeking for elements of interest and significance in each. 
If he depends upon a mechanical tabulation of questionnaire 
results concerning practices and conditions, he will miss 
many of the opportunities for real insight into conditions. 
He will probably desire to secure the statistical aspects o 
his returns, but he will also bear in mind that figures tel 
but a small part of any study, and he wi~~ be alert for dis 
covering other valuable aspects of data.l/ 
All totals are expressed in whole numbers and in percen 
ages. 
Validity of the Instruments 
By validity is meant the degree to which a test or othen 
measuring instrument measures what it claims to measure. The ~ 
instruments used in this investigation, being measuring devices, 
in that they seek to portray a composite picture obtained from 
facts and opinions, must of necessity be validated if the end 
-
result is to be a true and meaningful picture. 11 Validi ty, then, 
refers to the truthfulness of the instrument and is always its II 
most important characteristic. No matter what other merits the 
2 
instrument may possess, if it lacks validity, it is worthless." 
In Parts I and II of this study the only completely 
technique of determining what should be done in relation to the 
basic history of education course and what is being done would 
1/ Good, Barr and Scates, ££ • cit., p. 334. 
?:./ c. c. Ross, Measurement in Today•s Schools, Prentice-
JHall Incorporated, New York, New York, 1941, p. 73. 
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~e by personal interview with all deans and department heads and 
present instructors, and a systematic means of recording their 
statements. Since this would be entirely impossible under even 
the most satisfying circumstances, some other method had to be 
used. The next best method was dealing with what deans and de-
partment heads and present instructors would say by means of the 
~ritten word. Resultantly, the instruments used .necessarily had 
to include the same material that would be asked in the person-
alized situation. 
The initial step in determining the validity of the in-
struments was the care in their construction and use. Careful 
planning 1 based on text book analysis, pertinency and logical 
organization along with effective revision of the instruments 
aimed solely at obtaining as accurately as possible the desired 
information. Careful selection of qualified respondents also 
aimed at this same element of accuracy. The information furnish~ 
ed by the respondents may be considered valid to the extent that 
these individuals are in professional positions which require 
the knowledge sought by the instruments. The high percentage of 
returned usable instruments indicate that these respondents were 
willing to impart the necessary information. There is no reason 
to believe that any of the data were twisted or withheld. 
This initial step in determining the validity of the 
instruments is referred to as face validity 1 which is chiefly 
the result of care in the construction and use of the question• 
naires in conjunction with the specific objectives behind the 
research itself. That face validity is sufficient proof of 
77 
validity in many cases is noted by Rulon: 
•••••• We can ask about the test, is , this the material 
we are trying to teach our children to handle, and is this 
the way we are trying to get them to handle it? Answering 
such questions has been called determining the "face vali-
dity" of the test. This sounds as though it were a rather 
superficial thing; as though we should require some more 
conclusive proof of the test's validity. 
Actually, there can be no more conclusive proof. On 
the other hand, there may be other good proofs. The point 
is that we should not ask always for the same kind of proof 
o f validity. The thing to ask for is a proof that the test 
does its job, but not to ask always for the same kind of 
evidence that it does •••• Thus we see that the direct 
observation of the things and processes which are the aims 
of instruction is the final proof of validity, as compared 
to the correlat!9n coefficient of validity, which is at 
best secondary.lJ 
A careful check was made to discover if any of the items 
were consistently left unanswered. Every item in this investi-
gation was answered by at least 64 per cent of the respondents 
in each of the five institutional categories. This percentage 
represen ts the minimum degree of response to any one item. The 
majority of items were answered by over 80 per cent of the re-
spondents, while three items received 100 per cent response. If 
any item had been answered by a noticably small percentage of 
respondents, the conclusion would be that said item did not 
measure up to the research objective behind it. In this respect 
every item yielded the information desired and resultantly can 
be classified as valid. 
Reliability of the instruments.--In many studies of this 
type the factor of reliability is treated very lightly or not at 
all. A common statement made in such cases is that validity 
1/ Phillip J. Rulon, "On the Validity of Educational 
Tests," n'arvard Educational Review, 16:290-296, 1946. 
I 
~ncompasses reliability, and since validity has been established 
the instrument is therefore reliable. 
The terms "validity," and "reliability" are often confus 
ed, but there is a clear-cut distinction between them. "In a 
word, validity means truthfulness,".Y' "In a word, reliability 
means consistency."gj In relation to any measuring instrument 
reliability means the degree to which that instrument agrees wit~ 
itself or how well it can be relied upon to give truthful resul~ 
· consistently. 
The most effective means of determining the degree of 
reliability of the instruments used in this study would have bee~ 
to distribute them a second time to a representative sampling of 
the initial respondents and compare the two sets of returns for 
consistency of truthful responses . This would not have been 
feasible or professionally ethical for two reasons; first, that 
from it there might be an indireCt interpretation by the respond~ 
ent that doubt or disbelief might be in the mind of the investi-
gator regarding the information given originally, and second, 
that although the respondent's time given to the answering of 
such instruments is for the good of educational research, it 
still represents a sacrifice of time from a generally full sched~ 
ule. 
Although a second distribution of the instruments was 
out of the question, in the process of the second follow-up of 
y Ro s s , .£E. • c i t • , p • 7 3 • 
2/ Ibid •• p. 90. 
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Part I, four instruments were mailed by mistake to respondents 
who had already replied. It was noted soon after mailing, yet 
all four respondents filled in the questionnaire for the second 
time, three of whom made marginal notes of the fact, and the 
f ourth enclosed a note to the effect that evidently the investi• 
gator was conducting a reliability check. Comparing these four 
responses with the initial responses of the same individuals, 
near identical results were noted. Only slight variations oc-
curred in the section dealing with the aims and purposes of the 
course, and in each instance the respondent was only one degree 
away from the initial response. 
Periodic checks were made in this study of the compari-
sons of percentages derived from tabulation at certain points. 
For example, tabulation of the results derived from the initial 
try-out was visually compared with the tabulation after the fir~~ 
two hundred replies were received. Likewise, these two sets of 
tabulated data were compared with the tabulation after four hun-
dred replies had been received. Finally, these results were 
compared with the total tabulations, and at each juncture markec 
consistencies of percentages were evident. 
An internal reliability check was made using two sectior 1s 
I 
of the instruments used in Parts I and II. In both instruments 
the respondents were asked to state whether the basic history of 
education course should be required, elective or omitted. 
wise, another part of both instruments included a list of fiftee~ 
statements of criticism. The respondents were asked to check 
which they felt were legitimate criticisms of the typical basic 
80 
history or education course. Of the 597 individuals 
I 
I· 
respondin!d 
to the instrument used in Part I plus the 276 responding to the 
instrument used in Part II, 138 responded to both instruments. 
The reason for this is that some of the deans and department 
heads are also the instructors of the basic course. Therefore, 
a reliability check was made of the responses of these 138 indi 
viduals to the two above mentioned parts of both instruments 
which should have produced consistent responses. 
others varied in one minute respect of either failing to check 
statement of criticism in one instrument which had been checked 
in the other or vice versa. The other 17 respondents differed 
in their answer regarding the course as required, elective or 
omitted. After stating in Part I that the course should be re- 1 
quired, 13 of the respondents stated in Part II that the course 
should be an elective. The remainine four did just the opposit • 
This check shows that 76 per cent of the respondents were entir -
ly consistent in two parts of two separate instruments in which 
a maximum of 16 answers could have been given by each individual'. 
An additional 9.5 per cent were consistent in their responses II 
with the e xception of one differing response. A marke d consis-
tency is evident when one considers that these same questions 
appeared on two instruments distributed several months apart. 
The problem of sample in this investigation.--The selec 
tion of institutions and respondents is treated earlier in this II 
8 :1 
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the percentage of responses is a representative sample of the 
entire number surveyed. 
In order to determine whether a sample result is truly 
representative of a universe, we need to know certain facts 
about that universe. Ordinarily, however, we do not have 
the information about the universe necessary for an absolute 
check on the representativeness of the sample. If we did, 
there obviously would be no need to work with a sample; we 
could proceed with a summary and analysis of the data for 
the universe itself. In practice, therefore, it is rarely 
possible to describe a sample as truly representative of a 
population. Instead the character of a sample is usually 
described in terms of the methods used in obtaining it rather 
than in terw~ of its representativeness of the statistical 
population • .!/ 
Classified from a general stand point, the population 
sampled in Part I of this investigation consisted of profession-
al educational leaders in authoritative positions of teacher ed-
ucation; specifically, deans of schools of education and heads 
of departments of education. From this population a stratified 
random sample was established, using as a control factor the 
selection of deans and department heads representing only the 
accredited colleges and universities in the United States. 
A stratified random sample consists of two or more 
random samples drawn from two or more subdivisions (or 
strata) of the universe, each stratum having been estab-
lished w!~h respect to one or more secondary control 
factors .?2 
As mentioned earlier in this chapter, a list of 719 in-
stitutions was carefully selected, using all available reliable 
sources, which resultantly meant that 719 deans or department 
y John Gray Peatman, Descriptive and Sampling Statis-
tics, Harper and Brothers Publishers, New York, 1947, p. 291. 
y Ibid., p. 299. 
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heads, as the case might be, were to be surveyed . 
In Part II of this investigation the sampling consisted 
of all the institutions, who in Part I of the study , reported 
that they offer a basic history of education course . In Part I 
the 422 institutions reporting thusly constituted the sample 
used in Part II . 
In Part III the sampling was purely random in nature wi 
an attempt to select a definite scatter of geographical areas 
throughout the country . No attempt was made to use specific 
numbers in each area, because even within each area the scatter 
was noticably broad and in no case was definitely centered in 
any one heavily populated area . Additional information in this 
respect is given in Chapter VII of this thesis . Tables are 
included in the appendix showing the numbers and percentage of 
institutions surveyed and those reporting in each category by 
states . 
Summary 
Three questionnaires were used in this investigation as 
data gathering instruments . The sources investigated consisted 
of deans of schools of education and heads of departments of ed 
ucation in the accredited colleges and universities in the Unit 
States, the present instructors of the history of education and 
a sampling of experienced public school teachers who had a cour e 
in the history of education in their professional background . 
The instruments were constructed after a careful analy-
sis of the ertinent educational literature . The instruments 
8 3 
jl 
I 
used in Parts I and II consisted of a section of basic informa-
tion, a section including statements of criticism of the history 
of education, and a section including a list of aims and purpose3 
of the history of education course. The major difference betwee1 
the instruments used in Parts I and II is that Part I aimed at 
discovering the educational leaders' feelings in relation to wha~ 
the organization, objectives and general make -up of the history 
of education course should be, while Part II aimed at discover-
ing the present status of the course and what is now being done 
with it. The instrument used in Part III consisted of a list of 
values of the history of education. The purpose was to 
the values derived from the course and also what values 
be outcomes of any history of education course. 
determin9 
should I 
Distribution of the instruments was carried out after a 
try-out and careful preparation. Follow-ups were employed and 
the various parts of the study were closed after returns ceased 
j to come in after a lengthy waiting period. 
I 
All items were tabulated by hand and reported in state-
~ ment and tabular form by whole numbers and percentages. The 
ll validi ty of the instruments was established through extreme care 
in their construction, based on analysis of the literature and 
text-books in the field, pertinency , logical organization and 
' effective revision. Other means of validation included: J 
1. using only qualified people as respondents, 2. the high pe -
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comparisons of percentages derived from tabulation at certain 
points during the investigation . Other checks for reliability 
were carried out in relation to those who responded twice to any 
/one instrument, and an internal reliability check made using two 
sections of the instruments used in Parts I and II . 
,, 
A stratified sample was established from a specific tota t 
population for Part I . The sample in Part II consisted of the ~resent instructors in t~ institutions which reported the offer 
ing of a history of education course . The sample in Part III wa 
'purely random in nature . 
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CHAPTER IV 
ANALYSIS OF THE DATA SECURED IN PART I 
OF THIS INVESTIGATION 
The purpose of this chapter is to present in detail the 
composite reactions of deans and department heads in relation t 
I the several factors of the basic history of education course 
' which were points of inquiry in the instrument used in Part I o 
this investigation. Totals are expressed in whole numbers and 
percentages and arranged in tabular form according to the five 
selected categories of institutions. 
Number of institutions offering a basic history of edu-
cation course.--Of the 719 institutions surveyed, 597 or 83 per 
cent reported. Of these, 422 or 70.7 per cent offer a basic 
history of education course in the undergraduate curriculum. 
One hundred and seventy five or 29.3 per cent of the 597 report 
ing institutions do not offer such a course. Thus it is clear 
that the basic history of education course is still an integral 
part of the teacher education curriculum in the United States. 
Of the 175 institutions which do not offer the basic course, 42 
offer an advanced history of education course on the graduate 
level. In addition, 45 of these same 1~5 institutions reported 
that they have incorporated the study of the history of educa- 11 
I tion in units of several other teacher education courses. One 
li example of this latter fact is given in a national invest!~====~========= 
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TABLE 2 
NUMBER OF TEACHER EDUCATION INSTITUTIONS OFFERING/NOT OFFERING A BASIC 
HISTORY OF EDUCATION COURSE, ARRANGED ACCORDING TO TYPE OF INSTI• 
TUTTON AND REPORTED BY TOTALS AND PERCaJTAGES 
I! Type of Teacher State Teachers State State Private Private 
I 
Education Institution Colleges Universities Colleges Colleges Universities Totals 
I Total Number of 
Institutions Surveyed 160 62 55 362 100 719 
I No. % No. '0 No. % No. % No. % No. % Total No. and Percent-
age of Institutions 
I Reporting 128 86.3 55 88.7 44 80.0 285 80.9 85 85.0 597 83.0 
Number and Percentage of 
I Institutions Which Offer 
a Basic History of Ed-
II 
cation Course 79 61.7 41 74.5 31 70.5 207 72.6 64 75.3 422 70.7 
Number and Percentage of I 
Institutions Which Do Not I 
Offer a Basic History of 
Education Course 49 38.3 14 26.5 13 29.5 78 27.6 21 24.7 175 29.4 
I 
I 
I 
I 
I 
I 
00 
"\} 
I 
I 
I 
II 
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of first courses in education: 
In introductory courses in education seventy-five per 
cent of the instructors elected to give history of educa-
tion heavy emphasis as an objective. On the basis of the 
data submitted; history of education seems destined to 
retain a prom~gent place in the content of the first course 
in education • ..Y 
Making the necessary subtractions with the figures list 
ed above, it can be seen that 88 or 14.6 per cent of the insti-
tutions reporting offer no type of history of education study 
whatsoever. Table 2 gives the figures by institutional catego-
ries. The consistency of the percentages of reporting institu-
tions in each category can easily be noted. Of the five instit -
I tional categories the state teachers colleges show the highest 
percentage {38.3) not offering a history of education course. 
Titles of the basic history of education course.--A 
total of 40 different titles are used to signify the basic his-
tory of education course. 
titles proves to be a sore 
This f actor of wide variety in cours~ 
point in curriculum research. I 
The most discouraging elements in any attempt to study 
the curricula of teachers colleges are the variations in 
titles for the same courses and the even great2~ variations 
in the content of courses with the same title.:Y 
Of the titles only two appear to be widely used: 
1. History of Education, and 2. History and Philosophy of Edu , 
1/ Harry L. Jensen, An Analysis Evaluation and Synthe-
sis of tlie First Courses in Education offered in the Teacher 
Training Institutions in the United States, Unpublished Doctor' 
Disse rtation, Stanf ord University, 1940, p. 111. 
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?:) E . S. Evende n, 11 What Courses in Education are Desir-
able in a Four Year Curriculum in a State Teachers College? 
What Should Be Their Scope?" Yearbook, American Association of 
Te achers Colleges 1926, p. 62. 
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TABLE 3 
A SUMMARY OF THE TITLES OF BASIC HISTORY OF EDUCATION COURSES 
OFFERED IN TEACHER EDUCATION INSTITUTIONS, ARRANGED 
ACCORDING TO TYPE OF INSTITUTION BY TOTALS 
Total No. of Inst . :&lplo~ing Each Course Title 
Title of Basic History state State State Private Private Totals 
of Education Course Teachers Univ. Colleges Colleges Univ. 
Colleges 
History of Educ~tion 33 23 12 130 31 229 
Hiatory and Philosophy 
of Education 17 3 10 29 6 65 
History of Education in 
the United States 5 4 3 3 15 
History of American edu-
cation 2 2 2 3 3 12 
History of Modern Edu• 
cation 6 3 1 1 1 12 
Evolution of American 
Public Schools 8 8 
Introduction to 
Education 1 4 5 
History and Principles 
of Education 2 1 1 4 
General Hi story of 
Education 3 1 4 
Foundations cf Modern 
Education 1 2 3 
American Public Edu-
cation 3 3 
History of Educational 
Thought 2 1 3 
The Development of ld .. 
ucation 1 1 1 3 
American Education 1 1 2 
Development of Modern 
Education 1 1 2 
Introduction to the 
Hiatory of American Ed. 1 1 2 
The American School 
System 1 1 
Foundations of Edu• 
cation 1 1 
Modern Trends ~n Edu-
cation 1 1 
. ( oontumed) 
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Table 3 (continued) 
Total No. of Inst. Employing Each Course Title 
Title of Basic History State State State Privs.te Private Totals 
-
of Education Course Teachers Univ. Colleges Colleges Univ. 
Colleges 
Foundation• ot Aaerioan 
Education 1 1 
Basic Educational Trends 1 1 
Trends in Modern Educa-
tion in the u. s. 1 1 
Historical Foundations I of Education 1 1 
Social and Educational 
History of the u. s. 1 1 
Background and Develop- I 
ment of Ed. in the u. S. 1 1 
Principles of Education 1 1 
The School and the 
Social Order 1 1 
History of Educational 
Ideas and Institutions 1 1 
History and Problems 
of Education 1 1 
Problems of Education 1 1 
Major Issues in Ed-
ucation 1 1 
Educational Foundations 1 1 
Historical Backgrounds 
I of Catholic Education 1 1 Social Foundations 1 1 
History of Western Ed. 1 1 
Introduction to the 
History of Education 1 1 
A Cultural History of Ed. 1 1 
Ed. and Social Evolution 1 1 
Ancient Medieval & Mod-
ern Educational Theories 
and Praotioies 
-
1 1 
History of Education in 
American Culture 1 1 
Total Bo. of different 
titlea Used in Eaoh 
I 
Type of Inst. 16 7 7 23 17 
Total No. of Inst. 
Reporting titles 396 
cation, with the former used in 56 . 7 per cent of the institutio s 
and the latter used in 16 per cent . Several titles show that 
the course covers only the history of American education, yet i 
still considered the first basic course . From this study it 
could not be accurately determined exactly what percentage of 
the basic courses cover only the history of American education, 
neverthele ss the general percentage of courses thus organized i 
definitely small . Some states stipulate certain titles for the 
history of education course in their teacher cePtification re-
quirements . For example, Pennsylvania requires a course entitl 
Evolution of the American Public School , and Illinois, a course 
along the lines of Public Education in the United States . 
History of education in the professional background of 
deans and department heads .--Of 571 deans and department heads, 
532 or 93.3 per cent reported that they had a basic course in 
the history of education in their professional background. Thi 
would imply that the 38 or 6 . 7 per cent who did not have a basi 
history of education course in their professional background 
either pursued a different course of study than education or at 
tended one of the few institutions which did not offer or requi 
the study of the history of education . Four hundred and sixty-
three or 87 per cent of the 532 who had such a course reported 
that they derived value from it . Sixty-two individuals or 11 . 6 
per cent reported no value . Of those who had a basic history of 
education course 1 . 6 per cent did not report in relation to the 
value derived or not derived . 
TABLE 4 
NUMBER OF DEANS AND DEPARTMENT HEADS WHO HAD/DID NOT HAVE A BASIC HISTORY 
OF EDUCATION COURSE IN THEIR PROFESSIONAL BACKGROUND AND 
THEI R REPORTED VALUE/LACK OF VALUE OF SAID COURSE, 
ARRANGED ACCORDING TO TYPE OF INSTITUTION 
AND REPORTED BY TOT.ALS AND PERCENTAGES 
Institutional Types 
State Teaohera state State Private Private 
Colleges Universities Colleges Colleges Universities 
No. % No. % No. % No. % No. % 
Number Who Had a Basic His-
tory of Education Course in 
Professional Background 119 96.0 49 94.2 36 90.0 252 92.3 76 95.0 
Number Who Reported Value 
in the Basic History of 
Education Course 99 83.2 43 87.7 32 88.8 219 86.9 70 92.1 
Number Who Reported No 
Value in the Basic His-
tory of Education Course 16 13.4 5 10.2 4 11.2 31 12.3 6 ?.9 
Number Who Did Not Have 
a Basic History of Edu" 
cation Course in Pro-
fessiona1 Background 6 4.0 3 5.8 4 10.0 21 7.7 4 5.0 
Totals 
No. ~ 
532 93.5 
463 87.0 
62 11.6 
38 6.7 
c.o 
~ 
In conjunction with the above data the deans and depart 
ment heads were asked to check the reasons for deriving or not 
deriving value from the basic history of education course taken 
in their professional background . Personal interest in the sub 
ject area was stressed most often as the reason for deriving 
value, with the type and organization of the course material an 
the quality of instruction being heavily checked in that order . 
The reason checked most often for not deriving value from the 
course was the type and organization of the course material 
heavy emphasis also given to the quality of instruction . 
The histor of education as the first course or e 
the teacher education program . - - In relation to the basic histor 
of education course be ing the first course in the 
tion program , the deans and department heads were overwhelming 
in agreement that it should not be the first course . Four hun-
dred and forty-five or 88 . 8 per cent maintained that it should 
not be the first course , while 11 . 2 per cent felt it should be 
first . They were then asked whether or not the course should 
come early in the teacher education program . No decision could 
be reached as a result of tabulating the responses to this lat 
question . They, 50 . 7 per cent , felt that it should come early , 
while 49 . 3 per cent felt it should come later in the program . 
Certainly no conclusion can be reached with respect to such ne 
equal percentages . Oddly enough , the majority of respondents 
from the state colleges and universities felt the course should 
not come early, while the majority of respondents from the pri -
vate colle s and u niversities felt it should come ear • The 
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TABLE 5 
REASONS WHY VALUE WAS DERIVED/WAS NOT DERIVED FROM BASIC 
HISTORY OF EDUCATION COURSE BY DEANS AND DEPARTMENT 
HEADS AND REPORTED BY TOTALS AND PERC~TAGES 
Number of Deans and Department 
Heads Who Derived Value from 
Basic History of Education 
Course 
Number of Deans and Department 
Heads Who Did Not Derive Value 
from Basic History of Educa-
tion Courae 
Total Number Reporting 
Quality of 
Instruction 
No. I % 
245 I 86.5 
38 I 13.5 
283 I 100. 
Reasons 
Type and OrganizatioD 
of Course Material 
No. I % 
257 84.5 
47 15.5 
304 100. 
Nature of 
Assignments 
No. I % 
69 I 81.2 
16 I 18.8 
85 I 100. 
._,. 
Personal 
Interest 
No. I % 
303 I 93.2 
22 I 6. 8 
325 1 100. 
c.o 
~ 
i 
TABLE 6 
RESPONSES OF DEANS AND DEPARTMENT HEADS IN ANSWER TO: 
I. SHOULD THE HISTORY OF EDUCATION BE THE FIRST COURSE IN THE TEACHER EDUCATION PROGRAM? 
II. IF NOT THE FIRST COURSE, SHOULD IT COME EARLY IN THE TEACHER EDUCATION PROGRAM? 
ARRANGED ACCORDING TO TYPE OF INSTITUTION AND REPORTED BY TOTALS AND PERCENTAGES 
Number Should the -History of Education Number If Not the First Course 
Types of Teacher of Be the First Course in the Tea- of Should it Come Early in 
Education Responders cher Education Program Responders the Teacher Ed • . Program 
Institutions (Yes) I (No) (Yes) I (No) 
No . I % I No. I % No . 1 _% I No . I % 
State Teachers 
Colleges I ll7 I 5 1 5.2 I 112 I 94.8 I 103 I 31 I 30.1 I 72 I 69.9 
State 
Universities I 48 I 3 1 6.3 1 45 I 93.7 I 44 I 10 I 22.8 I 34 I 77.2 State 
Colleges I 34 I Ol o.o I 34 I 100.0 I 35 I 16 I 45.7 I 19 I 54.3 
Private 
Colleges I 236 I 40 I 17 .o I 196 I 83.0 I 225 I 145 I 64.4 I 80 I 35.6 
Private 
Universities 66 87.8 66 42.5 
Totals 501 88.8 473 49.3 
c.:.> 
C/1 
II 
reason for this difference remains partially hidden . However , 
it is probably due to the fact that in the state teachers colle 
at least , substantially more education courses are offered . 
The basic history of education course required , elective 
or omitted in the teacher education program . --The deans and de -
partment heads were asked to check whether the basic history of 
education course should be a required course for all prospective 
teachers , an elective in the teacher education program or omitte 
entirely as a professional course . Two hundred and sixty-five I 
or 48 . 8 per cent of the deans and department heads felt that the 
I course should be required . This represents only a slight pre -
ference over the course being elective , since 255 or 46 . 9 per 
===t 
cent felt the course should be included in the teacher educatio 
program only as an elective . Very few felt that the course 
should be omitted . Twenty-three or 4 . 2 per cent checked the 
statement saying that the basic history of education course 
should not be included in the teacher ' s undergraduate work . The 
consistency of the percentages among the institutional categori~F 
can be seen in Table 7 . From this data it can be concluded thaJI 
whether the basic history of education course should be offered 
in the teacher education program either as an elective or re - I 
quired subject depend s solely upon the philosophy of the admini9 
tration . A significant fact is that 95 . 5 per cent of the deans 
and department heads would have the course offered . 
In many instances the deans and department heads also 
teach the basic history of education course . This section of 
data was checked very carefully to see if those who also teach 
96 
I 
,.,.... --
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TABLE 7 
REACTIONS OF DEANS AND DEPARTMENT HEADS IN RELATION TO THE BASIC HISTORY 
OF EDUCATION COURSE AS REQUIRED, ELECTIVE, OR OMITTED ENTIRELY. 
ARRANGED ACCORDING TO TYPE OF INSTITUTION AND REPORTED 
BY TOTALS AND PERCENTAGES 
Institutional Types 
State Teachers State State Private Private Totals 
I Colleges Universities Colleges College a 'Universities 
I No. % No. % No. % No . % No. % No. % 
I 
I The Basic History of Education 
I Course Should Be a Required 
Course for all Prospective 
Teacher a 62 53.4 20 39.5 13 36.1 131 49.4 39 52.'1 265 48.8 
The Basic History of Education 
Course Should Be an Elective 
1 Course in the Teacher Educa-
49 42.2 26 50.9 23 61.1 124 46.7 33 44.6 255 46.9 
I 
tion Program 
The Basio History of Education 
Course Should Be Omitted en-
tirely from the Teacher Educa-
tion Program 5 4.4 5 9.6 1 2.8 10 3.9 2 2.7 23 4.3 
Total Number Reporting By 
Institutional Type 116 100. 51 100. 3'1 100. 265 100. 74 100. 543 100. 
c.o 
~ 
--
~-'"·-
- -
- -- ...__,., ... _ 
II 
II · sB 
==--==--=-============- ==~~=== 
lthe course mieht be biased toward having the course required of 
,all prospective teachers . The difference between the number of 
those who teach the course and feel that it should be required 
nd those who do not teach the course and feel it should be re -
uired is six, favoring the former group . No marked bias one 
ay or another can be determined from this small difference . 
Length of the basic histo~of ~ducation course .-~The 
espondents overwhelmingly felt that one semester is sufficient 
o devote to the basic course . Sixty-eight and three-tenths 
er cent felt it should be a one semester course; 24 . 1 per cent 
elt it should be a two semester course ; 6 . 8 per cent a three 
emester course and . 6 per cent a four semester course . 
Breakdown of large history of education classes into 
ections . - - The deans and department heads were asked if they 
dvocate dividing history of education classes with large enroll J 
ents into smaller sections , and if so , what the minimum enroll- I 
ent would have to be to justify the breaking down of the class 
nto sections . Of the 512 respondents who replied to this item , 
59 or 89 . 6 per cent stated that they would advocate dividing 
he large class into sections . Fifty- three or 10 . 4 per cent fel 
hat no breakdown is needed regardless of class size . In answer 
o what the minimum course enrollment should be to warrant divid-
• 
ng the class into sections , the five institutional categories 
ere in very close agreement . The over- all reaction by institu-
ional type in relation to the minimum enrollment is as follows: 
tate teachers colleges 50 . 5 students ; state universities 55 . 6 
._,. 
I 
TABLE 8 
RESPONSES OF DEANS AND DEPARTMENT HEADS IN RELATION TO THE LENGTH OF THE BASIC 
HISTORY OF EDUCATION COURSE IN SID!ESTERS, ARRANGED ACCORDING TO TYPE OF 
INSTITUTION AND REPORTED BY TOTALS AND PERCENTAGES 
I 
Institutional Types 
Length of Course in State Teachers State State Private Private Totals 
Semesters Colleges Universities Colleges Colleges Universities 
I No. ro No. % No. % No. % No . % No . % 
~ 
I One Semester 
I 
65 67.7 22 64:.7 26 74.2 154 70.6 41 60.1 308 68.3 
Two Semesters 22 22.9 10 29.4 7 20.1 50 22.9 20 29.4 109 24.8 
Three Semesters 7 7.3 2 5.9 2 5.7 14 6.5 6 8.8 31 6.8 
Four Semesters 2 2.1 0 .o 0 .o 0 .o 1 1.4 3 .6 
Total Numbers Reporting -
by Institutional Type 96 100. 34 100.0 35 100.0 218 100.0 68 100.0 451 100.0 
co 
e.o 
----- -
-- -- -
-- -
----- - -- -
--
I I I 
i 
I 
I TABLE 9 I 
. 
RESPONSE OF DEANS AND DEPARTMENT HEADS IN RELATION TO BREAKING DOWN OF 
LARGE COURSE ENROLLMENT INTO SECTIONS, ARRANGED ACCORDING TO TYPE 
OF INSTITUTION AND REPORTED BY TOTALS AND PERCENTAGES I 
I Institutional Types r 
I State Teachers State State Private Private 
I Colleges Universities Colleges Colleges Universities Totals 
I No. % No. % No . % No . % No. % No . % Number WhO b'tated That 
Large Course Enrollment 
Should Be Broken Down 
Into Sections 105 92.1 43 91.5 35 97.2 215 87.0 61 89.7 459 89.6 
Number Who Stated That 
Large Course Enrollment 
Should Not Be Broken 
Down Into Sections 9 7.9 4 8.5 1 2.8 32 13. 0 7 10.3 53 10.4 
Total Number of Re - I 
1 
sponses by Institu-
tiona1 Types 114 100.0 47 100.0 36 100.0 247 100.0 68 100.0 512 100.0 
I 
I 
--
~ 
0 
0 
I 
students; state colleges 54 . 4 students; private colleges 55 . 1 
students; and private universities 57 . 5 students . 
Graduate credit for the basic history of education 
course . - - In response to the question of graduate credit being 
offered for the basic history of education course , the deans a 
department heads in all institutional categories were definitel 
in favor of giving graduate credit . A total of 390 out of 520 
or 75 per cent checked affirmatively for giving graduate credit , 
while 130 or 25 per cent checked negatively . Certain common co 
ditions were included in connection with giving gra duate credit . 
The most prominent condition was that advanced work or assign-
ments be given in the course to warrant graduate credit . The 
other most common condition listed was that graduate credit cou 
be given if it did not constitute the second taking of 
Basic histor of education course as a teacher certifi 
tion re uirement .--In all institutional categories the deans 
department heads were against the basic history of education 
course being included for any teacher certification requirement . 
Of 522 reporting, 328 or 62 . 8 per cent checked negatively in re 
sponse to the question, while 194 or 37 . 2 per cent checked posi 
tiv ely . 
The use of a basic text - book .--In response to the ques -
tion as to whether a basic history of education text-book shoul 
be used, 374 or 78 per cent of the deans and department heads 
reported affirmatively, while 105 or 22 per cent reported nega-
tively. The resultant conclusion is that these educators feel 
that such a course needs and should a basic text-book . 
• 
~ 
.._,. 
I 
-I -
I 
I 
TABLE 10 
of;-, 
RESPONSES OF DEANS AND DEPARTMENT HEADS IN ANSWER TO: SHOULD GRADUATE 
CREDIT BE GIVEN FOR THE BASIC HISTORY OF EDUCATION COURSE? 
ARRANGED ACCORDING TO TYPE OF INSTITUTION AND REPORTED 
BY TOTALS AND PERCENTAGES 
I 
I Should Graduate Institutional Types I 
Credit . Be Given for State Teachers State State Private Private 
History of Education? Colleges Universities Colleges Colleges Universities Totals 
I No . % No . % No. % No . % No. % No . ~ I 
-
II Yes 85 72.0 42 85. 7 29 78.3 179 72.7 55 78.5 390 75.0 
I No 33 28.0 7 14.3 8 21.7 67 27.3 15 21.5 130 25.0 I I 
I 
II 
Total Numbers Reporting 
By Institutional Types 118 100e0 49 100. 0 37 100.0 246 100.0 70 100.0 520 100. 0 
I 
: ~ 
0 
l\J 
.._, 
-
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TABLE 11 
I 
I RESPONSES OF DEANS AND DEPARTMENT HEADS IN RELATION TO THE BASIC HISTORY 
I OF EDUCATION COURSE AS A REQUIREMENT FOR TEACHER CERTIFICATION, 
I ARRANGED ACCORDING TO TYPE OF INSTITUTION AND REPORTED 
,, BY TOTALS AND PERCENTAGES 
Should the Basio His- Institutional Types 
I tory of Ed. Course Be State Teachers state state Private Private 
a Requirement for Tea.- Colleges Universities Colleges Colleges Universities Totals 
I cher Certification? No. % No. % No. % No. % No. % No. ~ 
Yes 36 31.1 13 27.7 9 24.3 108 42.7 28 40.6 194 37.2 
I No 80 68.9 34 72.3 28 75.7 145 57.3 41 59.4 328 62.8 
Total No. of Responaes 
By Institutional Types 116 1oo.o 47 100.0 37 1oo.o 263 100.0 69 100.0 522 100.0 
j 
I 
I 
I 
I 
I 
1-0 
0 
~ 
I I 
- --- - - -
TABLE 12 
RESPONSES OF DEANS AND DEPARTMENT HEADS IN RELATION TO THE USE OF A 
TEXT-BOOK IN THE BASIC HISTORY OF EDUCATION COURSE, ARRANGED 
ACCORDING TO TYPE OF INSTITUTION .AND REPORTED BY TOTALS 
AND PERCENTAGES 
Should a Text-book Be Institutional Types 
Used in the Basic state Teachers state State Private Private 
History of Ed. Course Colleges Universities Colleges Colleges Universities 
No. % No. % No. 7o No. __% No. % 
Yes 84 75,6 31 79.4 29 80.5 174 76.6 56 84.8 
No 27 24.4 8 20.6 7 19.5 53 23.4 10 15.2 
Total No. of Responses 
By Institutional Types 111 100.0 39 100.0 36 100.0 227 100.0 66 100.0 
Totals 
No. % 
374 78.0 
105 22.0 
479 100.0 
~ 
It can be noted in Table 12 that in all institutional categorie 
the respondents reported more than three to one in favor of the 
basic text. 
Most suitable type of examination.--The deans and depar -
ment heads were asked to check either objective or essay, or 
both objective and essay as the most suitable pattern of examin<-
tion in the history of education. Eight and one-tenth per cent 
checked the objective type; 10.1 per dent checked the essay typt, 
while 81.7 per cent checked both objective and essay. Obviousl , 
there is no marked preference for one type of examination, and 
both types seem to be advocated nearly equally. 
Beginning date of the history of education.--The respon· 
dents were asked to state approximately the most appropriate 
beginning date for the basic history of education course. The 
majority of respondents from institutions where the basic coursE 
comes under the heading of American education stated a date 
early in American history. However, despite the fact that the 
history of American education is the basic course in their re-
spective institutions, 22 respondents advocated be g inning the 
course with the study of primitive man, while 14 other like re-
spondents advocated the periods of ancient Greek and Roman cul-
ture, and six advocated the period of early western European 
education through the Renaissance. There were ten statements 
advocating the present as the most applicable beginning date, 
implying the "present-to-the-past" method of dealing with his-
tory. 
1.05 
• 
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-
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TABLE 13 
RESPONSES OF DEANS AND DEPARTMENT HEADS IN RELATION TO TYPE OF EXAM-
!NATION MOST SUITABLE TO BASIC HISTORY OF EDUCATION COURSE, 
ARRANGED ACCORDING TO TYPE OF INSTITUTION AND REPORTED 
BY TOTALS AND PERCENTAGES 
I Type of Examination Inst-rtutiona1 Types Best Suited to Basic State Teachers State State Private Private 
I History of Ed. Course Colleges Universities Colleges Colleges Universities 
I No. % No. ~ No. -~ No. % No. % 
Objective 11 9.1 2 4.2 4 10.8 24 9.2 3 3.9 
' Essay 8 6.5 8 16.6 3 8.1 21 8.0 15 19.7 
Both 103 84.4 38 79.2 30 81.1 216 82.7 58 76.4 
Total No. of Responses 
By Institutional Types 122 100.0 48 100.0 37 100.0 261 100.0 76 100.0 
-
No. 
44 
' 
55 
445 
544 
Totals 
% 
8. 2 
10.1 
81.7 
100.0 
I 
! 
0 
~ 
In tabulating this item the stated beginning dates were 
placed in particular categories according to the educational 
history divisions established by Thompson in An Outline of the 
History of Education4/ The first period is referred to as the 
Primitive feriod, ranging from the beginning of time to 5000 
B. c. Then follows the period ranging from 5000 B.C. to 1000 
B. C. called the period of early civilization, which includes 
the ancient Egyptian and Babylonian cultures. The rest of Thomi-
son's educational history divisions follow: 
1. Early Ancient Period 1000 B. c. to 500 B. C. including the 
ancient Hebrew culture. 
2. Middle Ancient Period 500 B. C. to the time of Christ, in-
eluding the Golden Age of Greece and the rise of Roman civi· 
lization. 
3. Later Ancient Period 100 A. D. to 400 A. D., including the 
height and fall of the Roman Empire. 
4. Dark Ages 400 to 1100 1 which represents a nadir in educa-
tional history, but stresses new educational beginnings under 
Charlemagne and Alfred the Great. 
5. Revival of Learning 1100 to 1300 including the Crusades, ri~e 
of the universities and beginnings of world exploration. 
6. Renaissance Period, 1300 to 1500 including the humanistic 
movement and a general educational surge. 
7. The Modern Period, broken down into the following periods 
1/ Merritt M. Thompson, An Outline of the History of 
Education , Barnes and Noble Inc., New York, New York, College 
Outline Series, 1949, pp. 147-153. 
:107 
TABLE 14 
RESPONSE OF DEANS AND DEPARntmT HEADS m RELATION TO THE 
BEGINNING DATE OF THE STUDY OF THE HISTORY OF EDUCA.· 
TION, ARRANGED ACCORDING TO HISTORICAL PERIODS 
AND REPORTED BY TOTALS AND PERCENTAGES 
Historical Period Number Percentage 
Primitive Period 
(Beginning of Time to 5000 B.C.) 79 20.1 
Early Civilization 
(5000 B.C. to 1000 B.C.) 74 18.8 
Early Ancient Period 
(1ooo B. c. to 5oo B.c.) 48 12.2 
Middle Ancient Period 
(500 B.C. to the Time of Christ) 125 :31.5 
Later Ancient Period 
(100 A.D. to 400 A.D.) 3 .7 
Dark Ages 
(400 A.D. to 1100) 2 .s 
Revival of' Learning 
(1100 to 1300) 2 .5 
Renaissance Period 
(1300 to 1500) 15 3.8 
Modern Period 
(1500 
-
1600) 10 2.5 
(1600 
-
1700) 12 3.0 
(1700 
-
1800) 10 2.5 
(1800 
-
1900) 3 .7 
(1900 - Present) 10 2.5 
-- -45 11.2 
Total Number Report~ng 393 
_08 
with their respective high points. 
1500-1600 Reformation 
1600-1700 Educational beginnings in America 
1700-1800 American Revolution 
1800-1900 Free , publically supported, compulsory education 
in America 
1900-Present Upward and downward extension of secondary 
education and progressive educational development 
From Table 14 it can be seen that the Middle Ancient 
Period , ranging from 500 B. C. to the time of Christ, was most 
consistently emphasized by the respondents. They, 31.8 per cen , 
stated this period as the most applicable beginning date for 
basic history of education course, while 20.1 per cent preferre 
the Primitive Period , and 18.8 per cent the Period of Early Civ 
lization. The next most heavily emphasized periods were the 
Early Ancient Period, the Renaissance and the Seventeenth Cen-
tury. Eighty-two and nine-tenths per cent of the respondents 
place the beginning date of history of education prior to the 
time of Christ; 5.6 per cent place the beginning date in the 
fifteen hundred year period after Christ, and 11.5 per cent in 
the Modern Period. 
Or nizational ttern of the basic histor of educatio 
course.-~The following five types of organizational patterns of 
the basic history of education course were listed and the respo -
dents were asked to check the types which the y felt most perti-
nent: The basic history of education course should be organize 
~09 
TABLE 15 
RESPONSE OF DEANS AND DEPARTMENT HEADS IN RELATION TO PATTERNS 
OF ORGANIZATION OF THE BASIC HISTORY OF EDUCATION COURSE, 
ARRANGED ACCORDING TO TYPE OF INSTITUTION AND ~ 
PORTED BY TOTALS AND PERCENTAGES 
-
-·-
Institutional Types 
State Teachers State State Private Private 
Organizational Patterns Colleges Universities Colleges Colleges Universities 
No. % No. ro No. % No. % No. % 
A Chronological Narrative 
of the Development of 
Education 29 11.7 15 14.7 10 13.3 75 13.9 26 16.2 
A Study of Educational 
Problems Which HaTe De-
veloped through the yeara 93 37.5 33 32,3 so 40.0 199 37. 2 53 33.2 
A Study of Contrasts in 
Educational Systems 31 12.5 19 18.7 9 12.1 66 12.4 17 10.6 
A Study of the Relation-
ship of Education to 
Society in General 78 31.6 32 31.4 23 30. 6 175 32.6 55 34.4 
A History of 
Teaching 17 6.7 3 2.9 3 4.0 21 3.9 9 5.6 
Total Number of Responses 
By Institutional Types ~48 100. 102 100. 75 100. 536 100. 160 100. 
- ----===:J 
Totals 
No. % 
155 13.8 
408 36.4 
142 12.8 
363 32.3 
53 4.7 
' 1121 100. i 
~ 
~· 
1. A chronological narrative of the development of education . 
2 . A study of educational problems which have developed througl 
the years . 
3. A study of contrasts in educational systems . 
4. A study of the relationship of education to society in 
general . 
5 . A history of teaching . 
In the order of importance to the respondents the organization-
al patterns are : 
A study of educational problems 36 . 4 per cent 
A study of the relationships of education to society 32 . 3 per 
cent 
A chronological narrative of the development of education 13 . 8 
per cent 
A study of contrasts in educational systems 12 . 6 per cent 
A history of teaching 4 . 7 per cent 
This item was also tabulated according to those who che<~­
ed combinations of patterns . For those checking two patterns , 
numbers 2 and 4 represented the pair most often checked . For 
those checking three patterns, numbers 2, 4 , and 1 represented 
the three most often checked . For those checking four patterns 
numbers 2, 4, 1 and 3 represented the four most often checked . 
This tabulation is commensurate with the single pattern tabula -
tion . 
Criticisms of the basic history of education course .--
All but three of the list of 15 criticisms of the basic history 
of education course were heavily emphasized . As ~lained in 
- -
I I TABLE 16 
.I 
RANK ORDER OF RESPONSES BY DEANS AND DEPARTMENT HEADS TO STATED CRITICISMS 
OF BASIC HISTORY OF EDUCATION COURSES, ARRANGED ACCORDING TO TYPE 
I OF INSTITUTION AND REPORTED BY TOTALS AND PERCENTAGES 
I Rank Order Number Institutional Types 
I 
of of the state Teachers state state Private Private 
I 
I Responses Critioism Colleges Universities Colleges Colleges Universities 
I 
' to as of the 119 Reporting 49 Reporting 36 Reporting 256 Reporting 71 Reporting I Criticism ~estionnaire No. % No. . ~ No. % No. % No. % 
5 103 87. 4 39 79e6 33 91.6 191 74.6 60 84.5 1 
2 9 57 47.9 25 51.0 13 36.1 ll2 43.7 34 47.9 
3 14 50 42.0 23 46.9 17 42.2 ll5 44.9 30 42.2 
4 3 44 36.9 20 40.8 14 38.8 78 30.4 24 39.4 
5 12 50 42 . 0 12 24.4 13 36.1 77 30.0 18 25.3 
I 6 15 37 31.0 12 24.4 7 19.4 79 30.8 18 25. 3 
7 2 30 25. 2 11 22.4 10 27.7 47 18.3 28 39.4 
8 7 23 19. 3 ll 22.4 5 13.9 63 24.6 17 23.9 
9 10 28 23.5 7 14.3 7 19.4 63 24.6 10 u,.o 
10.5 4 27 2Ze7 10 20.4 6 16.6 51 19.9 17 23.9 
10.5 6 26 21.8 8 16.3 13 36.1 52 20.3 12 16.9 
12 8 21 17.6 7 14.3 8 22.2 41 16.0 8 11.2 
13 1 9 7.5 4 8.7 5 13.9 22 8.6 4 5.6 
I 
14.5 11 5 4.2 0 o.o 0 o.o 8 3.1 0 o.o 
14.5 13 4 3.4 1 2.0 0 o.o 8 3.1 0 o.o 
-
Totals II 
5Z1 Reportin@ 
No. % I 
426 80.2 I 
241 45.3 
235 44.2 
160 33.5 
1'70 32.0 I 
153 28.8 
126 23.7 
119 22.4 
115 21.6 
111 20.9 
111 20.9 
85 16.0 
44 8.3 
I 
13 2.4 
13 2.4 
f-\ 
~ 
Chapter III these criticisms were voiced consistently in the 1 
educational literature , and the opinions of the respondents bea ll 
out the fact that these criticisms definitely represent known 
weaknesses in the course itself . Three criticisms stand out 
above the others in degree of emphasis . The criticism most oft 
stressed was number 5 (History of education courses are too oft n 
I presented in the traditional text - book manner with no chance fo 
philosophizing or problem - solving) . Next in order came number 
9 (Educational historians have organized their study principall 
! according to 
between each 
I . 
outstand1ng 
periods of time without showing the relationship 
period and the present) . The last of the three 
criticisms is number 14 (Discipline of the memory 
rather than study for understanding is the key to passing the 
average history of education course) . Table 16 lists the rank 
order of the criticisms according to stress by the respondents . 
The wording of each criticism can be found by consulting the 
appendix for copies of the instruments used in Parts I and II 
of this investigation . 
Types of class procedure for the basic history of educa 
tion course .--The deans and depar tment heads were asked to i ndi -
cate their opinions as to the most effective types of class pro 
I cedures in the basic history of education course , and the degre 
that each should be used. Tables 17 through 22 show the totals 
and percentages of the data supplied by the respondents in re -
lation to this item . 
I 
The lecture as a class procedure is advocated to be use 
fifty or 83 . 1 per cent of the respondents advocate including 
the lecture occasionally ; 53 or 12 . 6 per cent advocate its use 
most of the time ; and 18 or 4 . 3 per cent feel no use should be 
made of it . 
Discussion as a class procedure is advocated to be used 
most of the time to occasionally . Two hundred and twenty nine 
respondents or 55 . 5 per cent suggest discussion be used most of 
the time, while 181 or 44 . 5 per cent advocate its use occasion-
ally . The reaction is that it definitely should be employed as 
a class procedure , but never used as the only procedure . 
Lecture - discussion received the highest degree of empha 
sis by the respondents as the best form of class procedure . 
Some, 223 or 59 . 6 per cent , advocate the use of lecture - discus -
sion most of the time , while 140 or 37 . 4 per cent suggest . it be 
used occasionally . Eight respondents advocate using it totally , 
while three would not use it at all . 
Traditional recitation is regarded as the least desirab 
of the class procedures listed . Two hundred and twenty-nine 
respondents or 67 . 4 per cent advocate not using it at all, whil 
108 or 31 . 6 per cent suggest its use occasionally . Three respo 
dents would use it most of the time , but there were no indicatio s 
! that it should be used as the only procedure . 
Four hundred and forty-seven respondents or 89 . 2 per ce 
advocate using individual student reports occasionally as a clas
1 
procedure . Forty-five or 8 . 9 per cent advocate its use most of 
lthe time , and one totally, while eight would not use it at all . 
ommittee or group reports was checked b 408 res on-====~==========~~ 
II 
TABLE 17 
RESPONSE OF DEANS AND DEPARTMENT HEADS IN RELATION TO THE DEGREE OF USE OF 
THE LECTURE AS A CLASS PROCEDURE I1i THE BASIC HISTORY OF EDUCATION 
COURSE, ARRANGED ACCORDING TO TYPES OF INSTITUTIONS .AND 
REPORTED BY TOTALS AND PERCENTAGES 
Lecture 
Degree of Use aa a Class Procedure 
Institutional Types II Totally Most of the time Occasionally Not at all jNo. I _% No . % No. % No. ~ 
State Teachers Colleges 0 0 7 7. 5 83 90.2 2 2.3 
State Universities 0 0 5 11.9 36 85.7 1 2.4 
State Colleges 0 0 1 3.2 27 87.1 3 9.7 
Private Colleges 0 0 50 15.1 158 79.8 10 5.1 
Private Universities 0 0 10 17.2 46 79.3 2 I 3.5 
Total Number and Percentages 
of Responses Aooording to 
Degree of uae II O I 0 I 53 I 12.6 I 350 I 83.1 I 18 I 4.3 
! 
CJl 
TABLE 18 
RESPONSE OF DEANS AND DEPARTMENT HEADS IN RELATION TO THE DEGREE OF USE OF 
DISCUSSION AS A CLASS PROCEDURE IN THE BASIC HISTORY OF EDUCATION 
COURSE, ARRANGED ACCORDING TO TYPES OF INSTITUTIONS -~D 
REPORTED BY TOTALS .AND PERCENTAGES 
- ·· -
-- ---·~ ·~ 
DiiCUI8iOn 
Degree of Use as a Class Procedure 
Institutional Types _!o~a!].y_ Most of the time Ooaa~!onall:y Not at all 
No. % No. % No. % No. • 
State Teachers Colleges 0 0 65 69.1 29 30.9 0 0 
State Universities 0 0 19 48.'1 20 51.3 0 0 
State Colleges 0 0 17 53.1 15 46.9 0 0 
Private Colleges 0 0 99 52.,4 90 47.6 0 0 
Private Universities 0 0 29 51.8 27 48.2 0 0 
Total Number of Responses 
according t~ degree of Use 0 0 229 55.5 181 44.5 0 0 
f-\ 
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TABLE 19 
RESPONSE OF DEANS AND DEPARTMENT HEADS IN RELATION TO THE DEGREE OF USE OF 
LECTURE-DISCUSSION AS A CLASS PROCEDURE IN THE BASIC HISTORY OF EDU-
CATION COURSE, ARRANGED ACCORDING TO TYPES OF INSTITUTIONS 
AND REPORTED BY TOTALS AND PERCENTAGES 
Lecture-Discussion 
1-- Degree of Use as a Class Procedure 
Institutional Types Totally Most of the time Occasionally Not at all 
No. % No . %_ No. .~ No. .I! 
-- -·------ --
State Teachers Colleges 3 3.4 53 59.9 32 39.5 1 1.2 
State Universities 1 2.2 35 76.1 I 10 I 21.7 I 0 I 0 
State Colleges 1 2.9 24 70.6 I 9 I 26.5 I 0 I 0 
Private Colleges 3 1.2 166 I 70.2 I 65 I 27.6 I 2 I 1.0 
Private Universities 0 0 46 65.7 24 34.3 I 0 I 0 
Total Number and percentages 
of Responses Aooording to 
Degree of Use. liB I 2,11 223 I 59,6 I 140 I 37.4 I 3 I .9 
~ 
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TABLB 20 
RESPONSE OF DEANS AND DEPARTMENT HEADS~IN RELATION TO THE DEGREE OF USE OF 
TRADITIONAL RECITATION AS A CLASS PROCEDURE IN THE BASIC HISTORY 
OF EDUCATION COURSE. ARRANGED ACCORDING TO TYPES OF INSTI• 
TUTIONS .AND REPORTED BY TOTALS AND PERCENTAGES 
Traditional Recitation 
Degree of Use as a Class Procedure 
Institutional Types Totally Most of the time Occasionally Not at all 
No. ~ No. % No. % No. % 
State Teachers Colleges 0 0 1 1.6 25 39.7 37 58.7 
State Universities 0 0 0 0 12 32.4 25 67.6 
State Colleges 0 0 1 3.7 6 22.2 20 74.11 
-
Private Colleges 0 0 1 .6 55 32.9 111 66.5 
Private Universities 0 0 0 o.o 10 21.8 3Ei 78.2 
Total Number and percentages 
of Responses Aooording to 
Degree of Use 0 0 3 1.0 108 31.6 229 67.4 
i 
I 
I 
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TABLE 21 
RESPONSE OF DEANS AND DEPARTMENT HEADS IN RELATION TO THE DEGREE OF USE OF 
INDIVIDUAL STUDENT REPORTS AS A CLASS PROCEDURE IN THE BASIC HISTORY 
OF EDUCATION COURSE. ARRANGED ACCORDING TO TYPES OF INSTITUTIONS 
AND REPORTED BY TOTALS AND PERCENTAGES 
------------ - - --- -- - - ------ - -- --------
Individual student Reports 
Degree of Use as a Class Procedure 
--
Institutional Types Totally Most of the time Ocoasi one.lly Not at all 
No. % No. % No. ,. No. % 
state Teachers Colleges 0 0 9 9.0 88 aa.o 3 3.0 
State Universities 0 0 2 4. 3 45 96.'1 0 0 
State Colleges 0 0 3 8.3 33 91.7 0 0 
Private Colleges 1 .s 21 8.3 224 89.2 5 2.0 
Private Universities 0 0 10 14.9 57 85.1 0 0 
Total Number and Percentages 
of Responses According to 
Degree of Use 1 .3 45 a.9 447 89.2 8 1.6 
1-" 
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I TABLE 22 
I 
RESPONSE OF DEANS .AND DEPARTMENT HEADS IN RELATION TO THE DEGREE OF USE OF 
COMMITTEE OR GROUP REPORTS AS A CLASS PROCEDURE IN THE BASIC HISTORY 
OF EDUCATION COURSE, ARRANGED ACCORDING TO TYPES OF INSTITUTIONS 
AND REPORTED BY TOTALS AND PERCERTAGES 
. 
I 
I Gomm1ttee or Group l'(epon;a 
I 
Degree of Use as a Class Procedure 
Institutional Types Totally Most of the time Occasionally Not at all 
I No. % No. ·~ No, % No. % 
State Teachers Colleges 0 0 17 16.6 83 81.3 2 2.1 
State universities 0 0 3 6.4 44 93.6 0 0 
I State Colleges 0 0 10 I 28.6 24 68.6 1 2.8 
Private Colleges 1 .5 22 9.5 201 87.0 7 3.0 
Private Universities 1 2.1 6 9.1 56 84.8 3 4.0 
Total Number of Responses 
according to Degree of Use 2 .4 58 12.1 408 84.8 13 2.7 
1-\ 
t.J 
0 
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dents or 84.8 per cent as a class procedure to be used occasion· 
ally. Fifty-eight or 12.1 per cent suggest its use most of the 
time, while two advocate its use totally. Thirteen or 2.7 per 
cent feel it should not be used at all. 
In summary, the deans and department hea9s advocate the 
use of lecture-discussion most of the time as a class procedure 
with the lecture, student reports and committee or group reportf 
being used occasionally. The traditional recitation is considel~ 
ed the least effective of the procedures by the respondents. 
Types of assiEnments for the basic history of education 
course.--The question of the most applicable types of assign-
ments for the basic course was placed before the deans and de-
partment heads. The response to such a question depends to a 
great extent upon the organizational pattern of the course, 
however the intent of the question was to determine what types 
of assignments tend to be considered most applicable for the 
course under all circumstances. 
In the order of applicability as expressed by the respon-
1 
dents, the types of assignments are: 
5. 
Group projects such as committee work. 
Oral reports based on reference material. 
Written reports such as book reviews and library reports. 
Term papers on educational topics. 
Individual projects such as note-books and compiled materi-
als. 
6. Collective unit work such as constructing course outlines 
and study units. 
12~ 
---
7. Biographies of educators . 
8 . Thesis covering all of a small area of the course . 
Table number 23 shows the degrees of applicability of the vari-
ous types of assignments as expressed by the respondents . 
DeKree of emphasis on aims in basic history of educatior 
course, advocated by de~ns_ ~nd departm~p~ heads .--The deans and 
department heads were requested to check a list of 21 aims and 
purposes of the basic history of education course in relation tc 
the degree of emphasis which they feel should be given to each 
aim. The degrees of emphasis consist of (heavy) (considerable) 
(some) and (little or no) . Tables 24 through 44 show the number 
and percentages of respondents checking the various degrees of 
emphasis for each stated aim . 
General conclusions from this data in relation to fre-
quency of mention indicate that the respondents advocate heavy 
emphasis on aims numbers 1, 2 and 13; considerable emphasis on 
aims numbers 4, 6, 7, 9, 11, 14, 16, and 19; some emphasis on 
aims numbers 5, 8 1 10 , 12 , 15 , 17 , 18 , 20 , and 21; and little 
or no emphasis on aim number 3 . Table number 45 shows the rank 
order of aims and purposes according to the greatest and least I 
amount of emphasis for each aim advocated by the deans and de-
partment heads. 
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TABLE 23 
RESPONSE OF DEANS AND DEPARTMENT HEADS IN RELATION TO THE TYPES OF ASSIGNMENTS 
MOST APPLICABLE TO THE BASIC HISTORY OF EDUCATION COURSE, REPORTED BY 
TOTALS AND PERCENTAGES 
(ONE REPRESENTS MOST APPLICABLE TYPE TO EIGHT WHICH REPRESENTS LEAST APPLICABLE TYPE) 
.. 
I 
I Total No. I Types of Responding Degrees of Applicability of Types of Assi~ents 
Assignments to Each 
'fype 1 2 3 4 5 6 7 8 
' I No. ~ No. ~ No. ro No. I' No. % No. ~ No. % No. ro 
Term Papera 200 47 23. 5 46 23.0 44 22.0 21 10.5 14 7.0 14 7.0 11 5.5 3 1.5 
Biographies 
I 
of Educators 129 9 6. 9 19 14. 7 28 21 . 7 21 16.3 17 13.2 18 13.9 9 6.9 8 6.4 
Written 
Reports 176 45 25.6 51 28.9 33 18.7 19 10.8 13 7.4 9 5. 1 4 2.3 2 1.2 
-
I I Oral Reports 212 84 39.6 54 25.5 39 18.4 15 7.1 9 4. 2 3 1.4 1 3.3 1 .s 
Individual 
Projects 137 25 18.2 28 20.4 38 27.7 21 15.3 8 5. a 9 6.6 5 3.6 3 2.4 
Group 
Projects 212 99 46.7 52 24.5 25 11.8 15 7.0 13 6.1 5 2.4 3 1.5 0 .o 
Thesis 104 7 6.7 7 6.7 11 10.6 10 9.6 14 13.4 18 17.3 14 13.4 23 22.3 
Collective 
Unit Work 124 17 13.5 24 19.3 22 17.7 11 a.a 14 11.3 9 7.3 14 11.3 13 10.8 
I 
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TABLE 24 
-
RESPONSE OF DEANS AND DEPARTMENT HEADS IN RELATION TO 
DEGREE OF EMPHASIS WHICH SHOULD BE GIVEN AIM NUMBER 
ONE IN THE BASIC HISTORY OF EDUCATION COURSE 
Aim No. 1 
Heary ConsJ.derable ~ome Little or No 
No. % No. % No . ~ No. ~ 
State Teachers 
Colleges 64 45.0 56 46. 4 9 7.5 1 1.1 
State 
Universities 28 53.8 22 42.3 2 3.9 0 .o 
State 
Colleges 20 60.0 15 37.5 5 12.5 0 .o 
Private 
Colleges 134 49.8 113 42.0 21 7e8 1 .4 
Private 
Universities 46 58.2 25 3le6 8 10.2 0 .o 
Totals 282 so.o 231 41.2 45 e.o 2 .a 
TAB:t.E 25 
Aim No. 2 
State Teachers 
Colleges 48 41.0 37 31.6 28 23.9 4 3.5 
State 
Universities 23 47.9 17 35.4 7 14.6 1 2.1 
State 
Colleges 16 40.0 14 35.0 8 20.0 2 s.o 
Private 
Colleges 92 35.9 110 42.9 « 17.1 10 4.1 
Private 
Universities 28 38.3 26 3·4-.2 18 24.6 2 2.9 
Totals 207 38.3 203 38.8 105 19.6 19 3.6 
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TABLE 26 
Aim No. 3 
Heavy Considerable Some Little or No 
~ No. ~ No. ro No . % No . ro State Teachers 
Colleges 5 4.6 24 22.0 41 37.6 39 35.8 
State 
Universities 4 9.1 3 6.8 19 43.2 18 40.9 
state 
I Colleges 1 2.4 9 26.5 11 32.3 13 38.2 Private 
Colleges 17 7.1 43 17.8 83 34.4 98 40.7 
Private 
Universities 2 3.1 10 14.9 24 35.8 31 46.2 I 
Totals 29 6.0 89 17. 9 178 35.9 199 40.2 I 
TABLE 27 
Aim No. 4 
State Teachers 
Colleges 21 18.2 45 39.1 35 30.4 14 12.3 
State 
Universities 9 20.0 14 :n.1 21 46.6 1 2.3 I State 
Colleges 8 22.8 15 42.8 4 11.6 8 22.8 
Private 
Colleges 81 30.9 97 37.0 64 24.4 20 7.7 
Private 
universities 15 19.7 33 43.4 23 30.2 5 6.7 
Totals 134: 25.1 204 38.3 147 27.6 48 9.0 I 
TABLE 28 I 
Aim No . 5 
State Teachers 
I 
College a 19 18.2 18 17.4 47 45.2 20 19.2 
State I Universities 9 19.0 12 26. 0 17 35.2 10 20.8 
State 
Colleges 5 13.1 16 42.1 13 34.2 4 10.6 I Private 
Colleges 35 13.6 61 24.6 98 38.3 60 23.5 I 
Private 
I Universities 7 10.2 11 15.9 37 53.6 14 20.3 
Totals 75 14.7 120 23.3 212 41.1 108 20.9 
I 
I 
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TABLE 29 
Aim No. 6 
~ Heavy Considerable Some Little or No No. % No. % No. % No . ~ 
state Teachers 
Colleges 43 36.1 49 41.2 25 21.0 2 1.7 
State 
Universities 13 28.9 16 35.5 13 28.9 3 6.7 
State 
Colleges 12 33.3 12 33.3 9 25.0 3 8.4 
Private 
Colleges 79 30.9 103 40.4 68 26.6 5 2.1 
Private 
Universities 20 27.8 28 38.9 19 26.4 5 6.9 
Totals 167 31.7 208 39.4 134 25.4 18 3.5 
TABLE 30 I 
. 
Aim No. 7 
State Teachers 
Colleges 36 30.8 53 45.3 25 21.3 3 2.6 
State 
Universities 19 42.2 15 33.3 10 22.2 1 2.3 
State 
Colle_g_es 18 43.9 16 39.0 5 12.2 2 4.9 
Private 
Colleges 84 33.2 103 40.7 53 20.9 13 5.2 
Private 
Universities 33 43.4 28 36.8 15 19.7 0 .o 
Totals 190 35.7 215 40.4 108 20. 3 19 3.6 
TABLE 31 
Aim No . 8 
State Teachers 
Colleges 16 13.7 27 23.1 50 42.7 24 20.5 
State 
Universities 6 13.8 14 29.8 16 34.0 11 23.4 
State 
I Colleges 5 14.1 11 29.2 15 40.5 6 16.2 I Private 
Colleges 20 7.8 65 25.3 104 40.5 68 26.4 
Private 
Universities 8 11.3 11 15.5 33 46.5 19 26.7 
Totals 55 10.7 118 22.7 218 42.0 128 24.6 
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TABLE 32 
Aim No. 9 
Heavy Considerable Some Little or No 
No. ~ No . % No. % No. % 
State Teachers 
Colleges 26 22.4 40 34.5 49 42.2 1 .9 
State 
Universities 10 20.8 18 37.5 20 41.7 0 .o 
State 
Colleges 9 22.5 21 52.5 10 25.0 0 .o 
Private 
Colleges 69 26.0 107 40. 4 78 29.4 11 4.2 
Private 
II 
Universities 17 22.7 35 46.6 19 25.3 4 5.4 
Totals 131 24.1 221 40.6 176 32.s 16 3.0 
TABLE 33 
Aim No. 10 
State Teachers 
Colleges 18 15.5 40 34.5 44 37.9 14 12.1 
State 
Universities 6 13.3 14 31.1 20 44.4 5 11.2 
State 
Colleges 2 5.3 14 36.8 17 44.7 5 13.2 
Private 
Colleges 41 15.8 89 34.4 98 37 .. 8 31 12.0 
Private 
Universities 9 12.5 26 36.1 29 40.3 8 11.1 
Totals 76 14.3 183 34.5 208 39.2 63 12.0 
TABLE 34 
Aim No. 11 
State Teachers 
Colleges 18 15.6 45 39.1 41 35.1 11 9.7 
State 
Universities 8 17.0 17 36.2 15 31.9 7 14.9 
State 
Colleges 12 31.6 12 31.6 12 31.6 2 5.2 
Private 
Colleges 29 12.8 113 50.0 66 29.2 18 8.o 
Private 
Universities 14 18.9 27 36.5 26 35.1 7 9.5 
Totals 81 16.2 214 42.8 160 32.0 45 9.0 
--
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I TABLE 35 
Aim No. 12 
Heavy Considerable Some Little or No 
I No. % No. % No. % No. % State Teachers 
Colleges 10 8.7 40 34.8 51 44.3 14 12.2 
State 
Universities 8 16.7 17 35.4 14 29.2 9 18.7 
State 
Colleges 5 12.9 12 30.7 16 41.0 6 15.4 
Private 
t Colleges 30 11. 8 68 26.6 116 45.5 41 16.1 
Private 
Universities 8 11.3 18 25.3 33 46.5 12 16.9 
Totals 61 11.7 155 29.3 230 43.5 82 15.5 
TABLE 36 
Aim No. 13 
State Teachers 
Colleges 58 49.6 37 31.6 20 17.1 2 1.8 
I 
State 
UniTeraities 19 38.8 23 46.9 6 12.2 1 2.1 
State 
Colleges 23 57.5 10 25.0 .. lOeO 3 7.6 
Private 
Colleges 110 42.3 95 36.5 43 16.5 12 4.7 
Private 
Universities 32 43.8 34- 4-6.6 2 2.8 5 6.8 
Totals 242 «.9 199 36.9 75 13.9 23 4.3 
TABLE 37 
Aim No. 14 
state Teachers 
Colleges 24 20.0 49 40.8 38 31.7 9 7.5 
state 
Universities 12 26.1 20 43.5 12 26.1 2 4.3 
State 
Colleges 10 27.0 14 37.8 8 21.6 5 13.6 
Private 
Colleges 81 31.0 95 36.4 70 26.8 15 5.7 
Private 
Universities 17 23.3 33 45.2 21 28.8 2 2.7 
Totals 144 26.8 211 39.3 149 27.7 33 6.2 
I 
I --
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TABLE·38 
Aim No . 15 
Heavy Considerable Some Little or No 
No. % No. 
" 
No. % No. % 
State Teachers 
Colleges 10 s.4 48 40.3 52 43.7 9 7.6 
State 
Universities 5 10. 7 25 53.2 15 :31 . 9 2 4.2 
State 
Colleges 6 15.8 14 36.8 14 36.8 4 10.6 
Private 
Colleges 14 5.5 85 32.9 124 48.0 35 13.6 
Private 
Universities 2 2.9 32 45.7 33 47.1 3 4.3 
Totals 37 7.1 204 38.3 238 44.7 53 9.9 
TABLE 39 
Aim No. 16 
State Teachers 
Colleges 21 17.9 I 47 40.1 42 35.9 7 6. 1 
State 
Universities 8 16.3 28 57.1 12 24.5 1 2.1 
State 
Colleges 6 15.4 16 41.0 14 35.9 3 '7.7 
Private 
Colleges 35 13.0 120 44.8 95 35.4 18 s.8 
Private 
Universities 15 20.5 28 38.3 27 36.9 3 4a3 
Totals 85 15. 6 239 43. 7 190 34. 8 32 5.9 
TABLE 40 
Aim No. 17 
State Teachers 
Colleges 3 2.7 39 33.0 68 49.1 18 15.2 
State 
Universities 2 4.3 13 27.6 22 46.8 10 21.3 
state 
Colleges 2 5.6 9 25.0 14 38.9 11 30.5 
Private 
Colleges 20 7.'7 50 19.3 116 44.8 73 28.2 
Private 
Universities 1 1.5 15 21.7 34 49.3 19 27.5 
Totals 28 5a3 126 23.8 244 46. 1 131 24. 8 
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TABLE 41 
Aim No. 18 
Heavy Considerable Soma l - Little or No 
No. % No. % No. -% No. % 
State Teachers 
Colleges 9 7.8 39 33.6 53 45.7 15 12.9 
State 
Universities 3 6.3 15 31.2 19 39.6 11 22.9 
State 
Colleges 3 13.3 9 25.0 11 30.6 13 36.1 
Private 
Colleges 22 8e7 60 23.3 108 42.0 67 26.0 
Private 
Universities 8 u.s 22 30.9 22 30.9 19 26.7 
Totals 45 8e6 145 27.4 213 40.3 125 23.7 
TABLE 42 
Aim No. 19 
State Teachers 
Colleges 11 9.3 57 48.3 40 33.9 10 8.5 
State 
Universities 6 13,0 24 52.2 11 23.9 5 10.9 
State 
Colleges 6 15.8 13 34.2 14 36.8 5 13.2 
Private 
Colleges 31 12.1 90 35.1 113 44.1 22 8.7 
Private 
Universities 12 16.0 34 ' 45.3 19 25.3 10 13.4 
Totals 66 12.4 218 40.9 197 36.9 52 9.8 
TABLE 43 
Aim No. 20 
State Teachers 
Colleges 23 19.5 41 34.7 41 34.7 13 13.1 
State 
Universities 10 21.3 18 38.3 15 31.9 4 8.5 
state 
Colleges 10 29.4 10 29.4 9 26.5 5 14.7 
Private 
Colleges 54 21.2 73 28.6 93 36.5 35 13.7 
Private 
Universities 16 22.5 17 23.9 27 38.0 11 15.6 
Totals 113 21.5 159 30.3 185 35.2 68 13.0 
TABLE 44 
Aim No. 21 
Heavy Considerable Some Little or No 
No. % No. % No. % No. % 
state Teachers 
Colleges 7 6.5 27 25. 0 46 42 . 6 28 25.9 
state 
Universities 1 2.3 8 18.6 20 46 . 5 14 32.6 
State 
Colleges 0 .o 9 25.0 9 25. 0 18 50.0 
Private 
Colleges 16 6.7 49 20.0 89 36.2 91 37.1 
Private 
Universities 4 6.2 11 16.9 24 36. 9 26 40.0 
Totals 28 5.7 104 20.9 188 37.8 177 . 35.6 
II 
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TABLE 46 
RANK ORDER OF AIMS ACCORDING TO GREATEST AND LEAST AMOUNT 
OF EMPHASIS ADVOCATED TO BE ALLOTTED TO EACH AIM 
Rank Order 
According 
to Greate Aims and Purposes 
ment in 
comes in lar 
To 
the great educational 
contributions. 
an apprec 
personalities and their 
(continued) 
Rank Order 
According 
to Least 
of 
s 
II 
1 32 
1.33 
Table 45 (continued) 
Aims and Purposes 
Summary 
The content of this chapter indicates the composite 
reasoning of deans and department heads in relation to advocate 
principles 1 procedures and other factors regarding the basic 
history of education course . From the analysis of the tabulate 
data the f o llowing conclusions are drawn with regard to the 
belief of these educational leaders . 
1 . Definite professional value has been garnered from the basi 
history of education course by deans of schools of educatio 
and heads of departments of education . 
2. The basic course should not be the first course taken by 
prospective teacher . Administrative policy should determin 
whether or not it should come early in the teacher educatio 
program . 
3 . The course definitely should be offered; in most cases as a 
required course, yet actually hinging on administrative 
policy as to whether it be required or ele c tive. 
4. The course should be one semester in duration . 
5 . Graduate credit should be given for the basic course as lo 
as it is taken in the student's graduate program. 
6 . Large classes in history of education should be broken down 
into sections, the minimum course enrollment for such a pro 
cedure being approximately fifty - five. 
7. The ba sic course should not be offered merely to fulfill a 
teacher certification requirement . 
8 . A basic text-book should be used in the course . 
~34 
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9. Both essay and objective examinations should be used. 
the time of Christ. Courses in the History of American Edu 
cation should also begin in this same general period in 
order to establish sufficient historical background. 
1. The basic course should be organized as a study of educatio -
al problems along with the study of relationships of educa-
tion to society. 
2. The chief criticisms of the course are that it is too often 
presented in the traditional text-book manner with no chanc 
for philosophizing or problem-solving; that relationships 
between historical periods and the present are not clearly 
drawn; and that the key to passing any such course is pure 
memorization and not study for understandings. 
3. A combination of lecture and discussion should be used most 
consistently as a class procedure with traditional recita-
tion procedures not considered feasible. Individual student 
reports and committee or group reports should serve as ef-
fective supplementary procedures. 
4. Heavy emphasis should be given to the following aims of the 
basic history of education course: 
a. To show how our present educational institutions and 
theories originated and developed. 
b . To help the student become familiar with inevitable 
educational roblems and the 
-· 
CHAPTER V 
ANALYSIS OF THE DATA SECURED IN PART II 
OF THIS I t~V~STIGATION 
The purpose of this chapter is to present in detail the I 
composite reactions of the present instructors of the history of 
education in relation to the points of inquiry in the instrument 
used in Part II of this investigation. There is a marked simi-
l
larity in the two instruments used in Parts I and II. However, 
as emphasized in Chapter III, the instrument used in Part I 
!served the purpose of gathering data from deans and department 
heads in relation to what should be done concerning the basic 
history of education course, while the instrument used in Part 
II gathered data from the present instructors of history of ed-
ucation in relation to what is oeing done. In dealing with this 
data all totals are expressed in whole numbers and percentages 
~nd arrange d in tabular f orm according to the five selected cate 
~ories of institutions. 
The extent to which the basic history of education cours 
~s required or elective.--of the 276 institutions responding to 
this item, 185 or 67 per cent offer the course as an elective, 
~hile the remaining 91 institutions or 33 per cent require the 
course for all prospective teachers. There is a marked consis-
~ency in the percentages among the five institutional categories 
====~'s_howing in every case at least a two-to-one leaning toward offer~========== 
,., 
=---------= - - -~ I= -- ----- - -=--=-----= 
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TABLE 46 
PRESENT STATUS OF THE BASIC HISTORY OF EDUCATION COURSE IN RELATION 
TO BEING REQUIRED OR ELECTIVE, ARRANGED ACCORDING TO TYPE 
. OF INSTITUTION AND REPORTED BY TOTALS AND PERCENTAGES 
Institutional Types 
State Teachers State State Private Private 
Colleges Universities Colleges Colleges Universities Totals 
I No. % No. % No. % No. % No. % No. % 
I Required 19 34..6 7 24.2 7 33.4. 4.5 35.2 13 30.3 91 33.0 
Elective 36 65.4 22 75.8 14 66.6 83 64.8 30 69.7 185 67.0 
Total No. of Responses 
By Institutional Types 55 100.0 29 1oo.o 21 100.0 128 100.0 43 1oo.o 276 100.0 
I 
I 
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ing the course as an elective . State teachers colleges and 
private colleges tend to lean most strongly toward making the 
course a requirement . 
The reaction of resent instructors to the basic histor 
of education course being required , elective or omitted entire-
!l·--Having dealt with the reported status of the course in re-
lation to being required or elective , the personal opinions of ~ 
the present instructors on this score should be considered . The 
respondents were asked , as were the deans and department heads 
in Part I , to reply as to whether they felt the course should be 
required, elective or omitted entirely . Of the 266 instructors 
responding, 153 or 57 . 5 per cent felt that the course should be 
required , while 113 or 42 . 5 per cent felt it should be offered 
as an elective. None of the instructors felt that it should be 
omitted from the teacher education curriculum . The opinions of 
the instructors are very nearly commensurate with the opinions 
of the deans and department heads , yet both differ noticable 
from the existing situation . Seven of the instructors stated 
that they felt the course should be merged with other courses 
in education, particularly an introductory course . 
L39 
Len th of basic history of education course in semesters.-
In 85 . 7 per cent of the 276 institutions responding , the basic 
history of education course is a one semester course . From 
Table 48 it can be seen that well over three - fourths of the in-
stitutions in each of the five categories offer the course on a 
one semester basis . Twelve and one - tenth per cent of the total 
number of institutions organize the course on a two semester 
TABLE 47 
REACTIONS OF INSTRUCTORS IN RELATION TO THE BASIC HISTORY OF EDUCATION 
COURSE AS REQUIRED, ELECTIVE OR OMITTED ENTIRELY, ARRANGED 
ACCORDING TO TYPE OF INSTITUTION AND REPORTED 
BY TOTALS .AND PERCENTAGES 
28 1 56.0 17 60.7 1 13 I 59.1 68 I 54.8 1 27 64.3 1 1531 57.5 
istory of Ed. '' 22 1 
44.0 I 11 1 39.3 1 9 I 40.9 1 56 1 45.2 I 15 I 35.7 I 1131 42.5 
Course Should Be Omit-
ted Entirely from the 
Teacher Ed. Curriculum 
II 0 1 
.o I o I .o I o I .o I o I .o I o I .o I Ol .o 
Total No. of Responses 
Institutional TvPes II so l 1oo.o I 2s I 1oo.o I 22 11oo.o I 124 11oo.o I 42 I 1oo.o I 2ssl 1oo.o 
- - -
~ 
~ 
0 
,., I 
I 
I 
c= - -~ - - -- --·- --- -
I 
I 
TABLE 48 
THE LENGTH OF THE BASIC HISTORY OF EDUCATION COURSE IN SEMESTERS 
ARRANGED ACCORDING TO TYPE OF INSTITUTION AND 
REPORTED BY TOTALS AND PERCENTAGES 
I Institutional _'ryEes Length of Course in State Teachers State State Private Private 
I Semesters Colleges Universities Colleges Colleges Univerllities Totals I 
No. 
_% No. y., No. % No. % No. ~ No. ! 
One Semester 4:8 90.6 23 76.6 19 86.3 1ll 88.8 33 76.8 234: 85.7 
Two Semester• 4: 7.5 7 23.4 1 4:.6 13 10.4: 8 18.6 33 12.1 
Three Semesters 1 1.9 0 .o 2 9.1 1 .a 1 2.3 5 1.8 
Four Semesters 0 .o 0 .o 0 .o 0 .o 1 2.3 1 .4: 
Total No. of Responses 
By Institutional Types 53 lOOeO 30 100.0 22 100.0 125 100.0 4:3 100.0 273 100.0 
~ 
~ 
~ 
I 
I 
~ --
- -
basis. This is particularly true of the state and private uni-
versities. In the former 23.4 per cent of the institutions offe 
Ja two semester course and in the latter, 18.6 per cent. One and 
eight-tenths per cent of the total number of institutions report 
a three semester course, and one private university reports a 
four semester course. 
Number of credits per semester for the basic history of 
education course.--Two hundred and fifty-seven respondents re-
porte d in relation to the number of credits per semester being 
given for the basic history of education course. Seventy-nine 
and four-tenths per cent of the institutions give three hours 
credit per semester, while 16.3 per cent give two hours credit. 
A total of nine institutions, six of which are state teachers 
colleges, report four hours credit, while two instructors report 
five hours credit being given. Reasons for giving more or less 
than three hours credit were not requeste d in the instrument 
used, and only surmisals can be made, such as additional hours 
credit for a course meeting more than three times a week, addi-
tional credit for lengthier assignments and less credit for no 
assignments, or an above average number of total hours required 
!for graduation. 
~ Median semester enrollment and sectioning in the basic 
'history of education course.--The instructors were asked to stat 
the average total enrollment per semester in their respective 
history of education courses. The median course enrollmen t in 
leach institutional category is as follows: 
~42 
~ 
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TABLE 49 
NUMBER OF HOURS CREDIT BEING GIVEN PER SEMESTER FOR THE BASIC HISTORY 
OF EDUCATION COURSE, ARRANGED ACCORDING TO TYPE OF INSTITU• 
TION AND REPORTED BY TOTALS AND PERCENTAGES 
I 
Institutional Types 
Number of Hours Credit State Teachers State State Private Private 
I Per Semester Colleges Universities Colleges Colleges Universities Totals No. % No. % No. /{> No. % No. % No. % 
I 
I 
I 
2 Hours Credit 13 24.5 4 14.3 3 14.3 14 u.s a 22.2 42 16.3 
I 
I 
3 Hours Credit 33 62.3 24 85.7 1a a5.7 102 85.7 27 75.0 204 79.4 
4 Hours Credit 6 11.3 0 .o 0 .o 2 1.7 1 2.a 9 3.5 
I 
5 Hours Credit 1 1.9 0 .o 0 .o 1 .a 0 .o 2 .a 
Total No. of Responses 
By Institutional Types 53 28 21 119 36 257 
I 
I 
I 
1-b 
,:::. 
CJ 
State Teachers Colleges 
State Universities 
State Colleges 
Private Colleges 
Private Universities 
28 . 8 
44 . 6 
33 . 8 
26 . 9 
34 . 0 
respondents were then asked if history of education classes 
ith large enrollments are broken down into sections . In all 
t three cases, classes with an enrollment of over 100 are di-
ided into sections . In all but six cases , courses with an en-
ollment of over 75 are divided into sections . In the courses 
ith large e nrollments, which are sectioned , the median enroll-
nts per section arranged according to institutional types are 
as follows : 
State Teachers College 
State Unive rsities 
State Colleges 
Private Colleges 
Private Universities 
34 . 8 
43 . 0 
35 . 0 
29 . 0 
28 . 4 
Number of institutions giving graduate credit for the 
basic histor of education course .--Eighty - seven institutions o 
80 . 5 per cent of those reporting stated that they give graduate 
credit for the basic history of education course , while 21 or 
19 . 5 per cent replied that they give no graduate credit for the 
course . Because of the wide-spread inclusion of graduate pro -
grams at the university level , it naturally follows that state 
and private universities offer graduate credit for the history 
of education course to a greater extent than the state and pri-
vate colleges . Table 50 shows that this fact is born out by 
this investi gation . 
An inquiry was made of the opinions of the instructors 
in r e credit bei offered for the basic his-
TABLE 50 
NUMBER OF INSTITUTIONS GIVING GRADUATE CREDIT FOR THE BASIC HISTORY OF EDUCATION 
COURSE AND THE OPINIONS OF INSTRUCTORS IN RELATION TO GRADUATE CREDIT FOR 
THE COURSE, ARRANGED ACCORDING TO TYPE OF INSTITUTION AND REPORT-
ED BY TOTALS AND PERCENTAGES 
Institutional Types 
State Teachers State State Private Private 
Colleges Universities Colleges Colleges Universities I Totals 
-
No. J ~ No. J ~ No. I 
No. of --rnsti tutions -~ 
No. l ~ No. J ~ _l No. I % 
Giving Graduate oredit 
for Basic History of 
Education Course II 14 1 77.7 I 2s 1 89.3 I 8 1 12.1 I 13 I 12.2 I 27 I 81.8 1 87 I 80.5 No. of Institutions Not 
Giving Graduate Credit 
for Basic History of 
Education Course II 4 1 22. 3 I 3 I 10.1 1 3 1 21. 3 1 s I 21.a l s I 18.2 1 21 1 19. 5 Total No. of Responses 
By Institutional Types II 1a 11oo.o I 28 I 1oo. o I 11 l loo. o I 18 1100. 0 I 33 I 1oo.o 1 108 I 1oo.o 
No. of Instructors Who 
Advocate Graduate 
Credit for Basic His• 
tory of Ed. Course II 14 I 87. 0 I 23 I 92 . 0 I 8 I 8a. a I 15 I 88. 2 I 21 I 77.7 1 81 I 86.2 
No. of Instructors Who 
Do Not Advooate Grad-
uate Credit for Basic 
History of Ed. Course II 2 I 13.o I 2 I a.o I 1 I 11.2 I 2 I 11.e I 6 I 22.3 1 13 I 13.8 
Total No. of Reaponaes 
By Institutional Types II 16 11oo.o I 25 I 1oo.o I 9 11oo.o I 11 11oo.o I 27 I 1oo.o I 94 11oo.o 
~ 
CJl 
.... 
tory of education course . Eighty - one instructors or 86 . 2 per 
cent answered affirmatively that graduate credit should be give 
while 13 or 13 . 8 per cent answered negatively . Table 50 shows 
the consistency of percentages in the present status of graduate 
credit given for the course and instructors ' opinions relative 
to the problem . 
History of education as one of the first courses taken 
by the prospective teacher . - - The instructors were asked if tpe 
basic history of education course is one of the first courses 
in education taken by students in their respective institutions . 
Eighty- four or 31 . 6 per cent reported it to be one of the first 
courses taken in the teacher education program , while 182 or 
68 . 4 per cent reported negatively . As shown in Table 51 history 
of education is much more frequently a first course in private 
colleges and universities than in state supported institutions . 
~46 
The basic history of education course as a teacher certi 
fication r e uirement .--An inquiry was made to determine the num -
ber of institutions which are fulfilling any teacher certifica -
tion requirements by offering a basic history of education cours • 
One hundred and sixty- four institutions or 62 . 6 per cent indicat d 
that they are fulfilling a teacher certification requirement wit 
their basic history of education course , while 98 or 37 . 4 per 
cent responded that no requirement is being fulfilled . The 
colleges and universities showed differences in percentages 
re minute whereas the private colleges and universities show 
arked differences in percentages , indicatipg that their basic 
ents . 
-=---- =· :=--=. -= - -ll· - ·-- ~· 
TABLE 51 
. 
PRESENT STATUS OF THE BASIC HISTORY OF EDUCATION -COURSE IN RELATION 
! TO BEING ONE OF THE FIRST COURSES TAKEN BY THE PROSPECTIVE 
TEACHER, ARRANGED ACCORDING TO TYPE OF INSTITU.., 
TION AND REPORTED BY TOTALS AND PERCF1JTAGES 
I Institutional Types State Teachers State State Private Private 
II Colleges Universities Colleges Colleges Universities No. % No. % No . % No. % No. % 
No. of Institutions in 
Which Basic History of 
Ed. Course is One of 
First Courses Taken by 
Prospective Teacher 10 18.9 3 10.0 6 23.8 49 40.2 17 42 . 5 
No. of Institutions in 
Which Basic Hiatory of 
Ed. Course is Not One 
of First Courses Taken 
by Prospective Teacher 43 81. 1 27 90. 0 16 76.2 73 59.8 23 57.5 
Total No. of Responses ' 
I By Institutional Types 53 100.0 30 100.0 21 100.0 122 100.0 40 100.0 
No. 
84 
182 
266 
Totals 
% 
31.6 
68.4 
100.0 
-
l..b 
I~ 
-~ 
TABLE 52 
NUMBER OF INSTITUTIONS IN WHICH BASIC HISTORY OF EDUCATION COURSE FULFILLS A 
TEACHER CERTIFICATION REQUIREMENT AND OPINIONS OF INSTRUCTORS IN RELA• 
TION TO THE COURSE BEING REQUIRED, ARRANGED ACCORDING TO TYPE 
OF INSTITUTION AND REPORTED BY TOTALS AND PERCJ!l'iTAGES 
29.1 54.7 16 55.2 9 I 50.0 1 841 68e31 26 66. 61 164 1 62.6 
24 I 45.3 13 44.8 9 1 50.01 39131.7 1 13 33.4 I 98 1 37.4 
53 I 100.0 29 I 100.0 I 18 I 100.0 I 123 I 1oo.o I 39 I 100.0 I 262 I 100.0 
II 29 1 54.0 I 11 1 65.4 1 13 1 61.9 1 10 1 60.3 I 26 I 70.3 I 155 I 62.0 
rs 
Feel Basic History of 
Ed. Course Should Not 
Be a Required Course 
For All Prospective 
Teachers II 21 I 46.0 I 9 34.6 8 28.1 46 39.7 11 29.7 I 95 I 38.0 
60 1100.0 I 26 100.0 21 100.0 116 100.0 37 1oo.o I 2so j 1oo.o 
II ~ 
t~ 
00 
The instructors were asked if they felt the basic historv 
of education course should be a "must" course or, in other words 
a certification requirement for all prospective teachers . One 
hundred and fifty - five instructors or 62 per cent stated that 
the course should be a requirement for all prospective teachers, 
while 95 or 38 per cent responded negatively . Table ' 52 shows 
the relationship between the present status of the- course as 
fulfilling a requirement and the instructors' opinions regarding 
the problem . 
Number of institutions in which the basic history of ed 
ucation course has always been given .--Of the 254 institutions 
reporting , 200 or 78 . 7 per cent stated that the course had alwa 
!been offered , while 54 or 21 . 3 per cent responded negatively . 
In addition, an inquiry was made to determine the number of in-
stitutions in which there is an indication of the course not 
being offered in the future . Two hundred and twenty-six insti-
tutions or 89 . 3 per cent reported that there were no indications 
of future discontinuation of the course . However , 27 institu-
tions or 10 . 7 per cent reported such indications . The reasons 
given for future discontinuation of the course are listed below 
in order of importance : 
1 . History of education to merge with other education courses . 
2 . Meagre demand for the course by students . 
3 . Changes in state teacher certification requirements . 
4 . Need to reorganize over - crowded curriculum . 
5. History of education unnecessary from professional viewpoin I· 
1.49 
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TABLE 53 
1 
NUMBER OF INSTITUTIONS IN WHICH BASIC HISTORY OF EDUCATION COURSE HAS/HAS NOT 
ALWAYS BEm OFFERED AND INSTITUTIONS IN WHICH THERE ARE/ARE NOT INDI• 
CATIONS OF DISCONTINUATION OF THE COURSE* ARRANGED ACCORDING TO 
TYPE OF INSTITUTION AND REPORTED BY TOTALS AND PERCENTAGES 
No. of Institutions in 
Which Basic History of 
II 
Education Course Has 
Always Been Offered 
No. of Institutions in 
Which Basic History of 
Ed. Course Has Not 
1 Always Been Offered 
I Total No. of Responses I By Institutional Types 
No. of Institutions 
Which Indicate Discon-
tinuation of Basic His-
tory of Ed. Course 
No. of Instil;utions 
Giving No Indication 
of Discontinuation of 
Basic History of Ed-
ucation Course 
Total No. of Responses 
By Institutional Types 
State Teachers 
Colleges 
No. I -% 
411 82.0 
9 1 18.0 
50 1 100.0 
12 1 24.0 
38 1 76.0 
50 1 100.0 
State 
Universities 
No. I % 
Institutional Types 
State 1 Private 
Colleges Colleges 
No. 1 % T No.1- % 
Private 
Universities 
No . I fo 
Totals 
No. I ~ 
23 1 76.7 1 13 1 86.61 88 1 73.91 35 I 87.5 1 200 1 78.7 
7 1 23.3 1 2 I 13.4 1 31 1 26.1 1 5 I 12.5 1 54 1 21.3 
30 1 100.0 1 15 I 100.0 1 119 I lOO.O I 40 I lOO.O I 254 1 100.0 
2 1 s.9 1 3 1 18.8 1 7 1 6.o l 3 1 7.5 1 27 1 10.1 
27 I 93.1 1 13 I 81.2 1 111 I 94.0 1 37 I 92.5 1 226 1 89.3 
' 
29 I 1oo.o l 16 I 1oo.o l 118 1 1oo.ol 40 I 1oo.o l 253 I 1oo.o 
'-
II 
~ 
C/1 
0 
7. Change in administrative policy . 
The use of different patterns of organization of the 
basic history of education course .--The following five types of 
organizational patterns of the basic history of education cours 
were listed, and the instructors were asked to check the types 
which they were following in teaching the course : 
1 . A chronological narrative of the dev elopment of education . 
2 . A study of educational problems which have developed thro 
the years . 
3 . A study of contrasts in educational systems . 
4 . A study of the relationship of education to society in 
general . 
5 . A history of teaching . 
In the order of most extensive use by the instructors the or~au~ 1r 
zational patterns are: 
A study of the relationship of education to society 29 . 6 per 
A study of educational problems 29 . 2 per 
A chronological narrative of educational develop -
ment 
A study of contrasts in educational systems 
A history of teaching 
23 . 8 per 
13 . 3 per 
4 . 1 per 
This item was also tabulated according to those instruc 
tors who checked combinations of patterns . For those checking 
two patterns , numbers four and two represent the pair most 
checked . For those checking three patterns , numbers four , two 
nd one represent the three most often checked . For those 
1_51_. 
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TABLE 54 
RESPONSE OF INSTRUCTORS IN RELATION TO USE OF PATTERNS OF ORGANIZATION 
OF THE BASIC HISTORY OF EDUCATION COURSE, ARRANGED ACCORDING TO 
TYPE OF INSTITUTION AND REPORTED BY TOTALS AND PERCENTAGES 
Institutional Types 
Or gani zationa1 State Teachers State State Private Private 
Patterns Colleges Universities Colleges Colleges Universities 
No. % No. % No. % No. % No. .% 
A Chronological Narra-
tive of the Develop-
ment of Education 22 20.3 16 22.5 6 16.7 62 23.7 28 32.2 
A Study of Educational 
Problems Which Have 
Developed Through the 
Years 39 35.8 18 25.3 14 38.9 73 27.9 21 24.2 
A Study of Contrasts 
in Educational 
Systems 14 12.8 9 12.7 3 8.4 38 14.6 11 12.6 
A Study of the Rela-
tionship of Ed. to 
Society in General 31 28.4 25 35.2 11 30.5 76 29.2 24 27.6 
A History of Teaching 3 2.7 3 4.2 2 5.5 12 4.6 3 3.4 
Total No. of Responses 
By Institutional Types 109 1oo.o 71 100.0 36 lOOaO 261 1oo.o 87 100.0 
No. 
134 
165 
~ 
75 
167 
23 
564 
Totals 
% 
23.8 
29.2 
13.3 
29.6 
4.1 
100.0 
........ 
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four most often checked . This tabulation is commensurate with 
the single pattern tabulation . 
Beginning date of the basic history of education course. -
The instructors were asked to indicate approximately the date at 
these divisions were stressed heavily by instructors as importa 
beginning dates for study in the basic history of education 
course . Eighty- two instructors or 33 . 4 per cent begin the study 
in their courses in the Middle Ancient Period or between 500 B . C . 
and the time of Christ . This includes , of course , the Golden j 
Age of Greece and the rise of Roman civilization . Seventy- three 
instructors or 30 per cent go ba ck to primitive man in their 
study or the period ranging roughly from the beginning of time 
to 5000 B . C. Twenty - eight instructors or 11 . 5 per cent deal ini 
tially with Early Civilization ranging from 5000- 1000 B . C. The 
fourth division to be heavily stressed is the seventeenth centur~ 
of the Modern Period . Twenty- six instructors or 1 0 . 7 per cent 
begin their study in this division . This last mentioned divisio 
'
includes instructors who teach American educational history as 
the basic course . However , a non-tabulated che ck showed that 
1/ Merritt M. Thompson , An Outline of the History of 
Education , B~rnes and Noble Inc ., New York , New York , College 
Outline Series 1949, pp . 147 - 53 . 
1-----
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TABLE 55 
BEGIKNING DATES OF THE STUDY OF HISTORY OF EDUCATION EMPLOYED 
BY INSTRUCTORS OF THE BASIC COURSE, ARRANGED ACCORDING 
TO HISTORICAL PERIODS AND REPORTED BY 
_TOTALS AND PERCENTAGES 
-. 
Historical Period Number Percentage 
Primitive Period 
(Beginning of Time to 5000 B.C.) 73 30.0 
Early Civilization 
(5000 B.C. to 1000 B.C.) 28 
- u.s 
Early Ancient Period 
(1000 B.c. to 500 B.c.) 16 6.6 
Middle Ancient Period 
(500 B.C. to the Time of Christ) 82 33.4 
Later Ancient Period 
(100 A.D. to 400 A.D.) l .4 
Dark Ages 
(400 A.D. to 1100) 3 1.2 
Revival of Learning 
(1100 to 1300) 0 .o 
Renaissance Period 
(1300 to 1600) 9 3.7 
Modern Period 
(1500 
-
1600) 3 1.2 
(1600 
-
1700) 26 10.7 
(1700 ... 1800) 1 .4 
(1800 
-
1900) 0 .o 
(1900 - Present) 1 .4 
31 
Total Number Reporting 243 
:154 
many instructors, the title of whose courses indicate the study 
of American educational history, actually in many cases go back 
as far as primitive man in their early course material. The re-
mainder of the statements of the total number of instructors re-
porting are distributed throughout the other educational history 
divisions in much smaller numbers. Eighty-one and nine tenths 
per cent of the instructors use a beginning date which falls 
'prior to the time of Christ; 5.3 per cent use a beginning date 
somewhere in the 1500 year period after Christ; and 11.1 per cen 
use a date in the Modern Period. 
Use of text-books in the basic history of education 
course.--Of the total number of instructors reporting, 249 or 
93.2 per cent stated that they used a text-book in their basic 
history of education course. Two hundred and thirty-two of this 
number listed the book used and the author. Table 57 gives a 
!I list of the 26 books used as basic texts and the number of in-
structors reporting use of each one. Three instructors reported 
the use of two text-books for the course. Of the standard text-
books used, the following three are used more consistently than 
the others: 
Butts -A Cultural History of Education!/ 
Wilds • Foundations of Modern Educatio~ 
Good - History of Western Educatio~ 
1/ R . Freeman Butts , A Cultural History of Education 
McGraw-Hill Book Company, New York , New York , 1927. 
~ Elmor H. Wilds , The Foundations of Modern Education, 
Farrar and Rinehart Inc., New York, New York, 1936. 
~ Harry G. Good, History of Western Education , The 
Macmillan Company, New York, New York , 1947. 
===II====-
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TABLE 56 
USE OF A TEXTwBOOK IN THE BASIC HISTORY OF EDUCATION COURSE, 
ARRANGED ACCORDING TO TYPE OF INSTITUTION AND 
REPORTED BY TOTALS AND PERCENTAGES 
Institutional Types 
I State Teachers State State Private Private Colleges Universities Colleges Colleges Universities 
I No. % No. % No. % No. % No. % 
I No. of Institutions 
I Which Use a Text-book 
in the Basic History 
of Ed. Course 48 94.1 30 100.0 19 86.3 111 90.9 41 97.6 
No. of Institutions 
Which Do Not Use a 
Text- book in the 
Basic History of 
Education Course 3 5.9 0 .o 3 13.7 11 9.1 1 2.4 
I Total No. of Responses 
I By Institutional Types 51 1oo.o 30 100.0 22 100.0 122 100.0 42 100.0 
., 
-- -
--
-
Totals 
No. % 
I 
I 
249 93.2 
18 6.8 
267 1oo.o 1 
~ 
CJl 
~ 
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TABLE 57 
TEXT-BOOKS USED IN THE BASIC HISTORY OF EDUCATION COURSE, 
ARRANGED ACCORDING TO USE BY INSTITUTIONAL TYPES 
AND REPORTED BY TOTALS 
Text~books and Authors Institutional Types 
S.T.C. s.u. s.c P.C. P.u. Totals 
Butts - A Cultural History of Education 4 10 1 6 6 27 
ds - Foundations of Modern Education 5 0 4 13 2 24 
Good - History of Western Education 4 4 1 7 5 21 
Mu hem • History of Education 4 0 10 2 8 
Knight - Twenty Centuries of Education 5 10 0 18 
Brubacher - A His ory of the Prob ems 
of Education 3 2 2 7 2 16 
Duggan - A Student's Text-book in the 
History of Education 1 1 3 5 3 13 
ber ey - Public Education in the u.s. 5 3 2 1 13 
Kane - An Essay Toward a History of Ed. 0 0 0 8 3 11 
JoCormick & Cassidy- History of Ed. 0 0 0 7 4 1 
Eby & Arrowood - The Development of 
Modern Education 3 0 1 3 2 9 
Edwards & Richey - The School in the Am. 
Social Order 1 2 1 0 
l.ght - Pub io Ed. in the u.s. 3 1 2 
e -A story of American Education 3 0 0 2 
l.O - History of Educationa Thought 0 0 
Eby & Arrowood - History & Philosophy of 
Education 0 4 
Cubberley • History of Education 0 4 
raves - A u ent' s Hi story of Ed. 3 
Monroe - A Text-book in the History of 3 
Cubberley - Brief Outline of the History 
of Education 1 0 0 2 0 3 
Myers - The Development of Ed. in the 
Twentieth Century 0 1 0 3 
ioh - 3000 Years of uoationa Wisdom 0 0 
Messenger - An Intrepretive History of 
Education 1 0 0 0 0 1 
Monroe - Founding of the American Public 
School S stem 0 1 0 0 0 1 
Russell & Judd - The American School 
System. 0 0 0 1 0 1 
DeYoung - Introduction to American 
Public Education 0 0 0 1 0 1 
Total Number Reporting By 
Institutional Types 46 29 18 98 41 232 
Total Number of Different Texts Used in 
Each Type of Institution 17 12 10 21 17 26 
II 
TABLE 58 
USE OF SYLLABI, COURSE OUTLINES OR STUDY GUIDES IN THE BASIC HISTORY 
OF EDUCATION COURSE, ARRANGED ACCORDING TO TYPE OF INSTI-
TUTION AND REPORTED BY TOTALS AND PERCENTAGES 
State Teachers State Private 
Colleges 
No. No. 
No. of Institutions 
Which Use Syllabi, 
Course Outlines or 
Study Guides in Basic 
History of Education 
Course II 28 1 57.1 I 14 1 51.8 1 11 1 5o.o 1 59 1 51.3 1 20 I 47.6 1 132 I 51.7 No. of Institutions 
Which Do Not Use 
Syllabi, Course Out-
lines or Study Guides 
in Basic History of 
Education Course 48.7 1 22 I 52.4 1 123 I 48.3 
Tot a No . of Responses 
~ Institutional Types II 49 I 1oo.o I 21 I 100.0 1 22 J1oo.o I 115 1 1oo.o1 44 1 1oo.o 1 255 1 1oo.o 
-
~} 
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TABLE 59 
SUPPLEMENTARY MATERIALS USED BY INSTRUCTORS OF THE BASIC HISTORY 
OF EDUCATION • CLASSIFIED AS TO TYPE OF MATERIAL AND 
ARRANGED ACCORDING TO FREQUERCY OF MENTION 
Other Text-books in the History of Education 
Author and Title 
Cubberley - History of Education 
Eby & Arrowood - History and Philosophy of Education 
Knight - Twenty Centuries of Education 
Monroe • A Text-book in the History of Education 
Butts - A Cultural History of Education 
Graves - A Student's History of Education 
Good - A History of Western Education 
Wl.lds - The Foundations of Modern Education 
Marique - History of Christian Education 
Brubacher - History of the Problems of Education 
Mulhern - History of Education 
McCormick & Cassidy - History of Education 
Duggan - A Student's Text-book in the History of Education 
Gubberley - Public Education in the United States 
Ulich - History of Educational Thought 
Noble - A History of American Education 
Kane - An Essay Toward a History of Education 
Messenger - An Interpretive History of Education 
Edwards & Richey - The School in the American Social Order 
Reisner - Historical Foundations of Modern Education 
Meyer - The Development of Ed. in the Twentieth Century 
DeYoung • Introduction to American Public Education 
Russell & Judd - American Eduoationa-r System 
Rugg - Foundations of American Education 
Professional Periodicals 
N. E. A. Journal 
School and Society 
Educational Forum 
Education 
School Board Journal 
Nations Schools 
Elementary School Journal 
Journal of Educational Sociology 
Ph1. Delta Kappan 
Frequency 
of Mention 
26 
24 
20 
16 
15 
14 
8 
7 
7 
6 
6 
6 
6 
5 
5 
2 
2 
2 
2 
1 
1 
1 
1 
5 
4 
2 
1 
1 
1 
1 
1 
1 
(continued) 
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Table 59 (continued) 
I Other Periodicals Frequency of Mention 
II 
~L~i~£~e~M~a-ga--z~i-n-e---------------------------------------------+~~~22~~~ T:une Magazine 
National Geographic Magazine 1 
Catholic Educational Review 1 
Catholic Historical Review 1 
Source Books, Pamphlets and Other Writings 
Cubberley - Readings in the Histor of Education 11 
Curoe - Outline of History of Education 3 
Rousseau - Emile 2 
Locke - Some Thoughts on Education 1 
Cli£ton - Ten Famous Amerioan Educators 1 
sbree - The American Teacher 1 
Washburn - The New School in an Old World 1 
Brubacher - Modern Philosophy of Education 1 
Wynne " Philosophers of Education 1 
Dewey - Democracy and Education 1 
Wickersham - History of Education in Pennsylvania 1 
Hamil ton - The Greek Wa , the Roman Wa 1 
Republic 
- The Robe 1 
The Social Ideas o£ American Educators 1 
1 
Benedict - Patterns o£ Culture 1 
Hammerton - Manners and Customs o£ Mankind 1 
Frost - Essentials of the Histor of Education 1 
Subsidiary Teaching Aids 
Sands & Almack - History of Education Chart 5 
Thompson - An Outline of the Histor of Education 3 
Shepherd - Historical Atlas 1 
Me er " Visual Outline of the History of Education 1 
New York State Syllabus - Risto of Education 1 
Maps 1 
Use of sylla bi, course outlines or study guides in the 
pasic history of education course .--The writer was interested in 
~etermining what other materials beside text - books are being use d y instructors . Resultantly, an inquiry was made as to the use I 
f f various types of student aids such as syllabi , course outline ~ 
~nd study guides . Of the 255 instructors reporting on this poin 
~f inquiry, 132 or 51 . 7 per cent stated that they use some form 
~ f the above types of material , while 123 or 48 .3 per cent re -
f orted no use of any such material . Of the 132 instructors who 
f e p orted affirmatively , 51 stated that they used some form of a 
course outline ; 38 stated the use of specially prepared syllabi; 
~nd three reported use of study guides . 
I n addition a request was made for instructors to list 
I 
II 
any supplementary materials used in the basic history of educati n 
I curse, such as periodicals , yearbooks, other text-books , visual l 
r ids, etc . The majority of the materials listed in response to II 
1 ~his request was in the form of other text - books in the field of 
Fduca tional history . Table 59 lists in the order of frequency II 
jbf mention the suppleme n tary materials used by present instructo s 
of the basic history of education course . II 
li Number and type of examinations given in the basic histo1 y 
I f education course . - - Two hundred and forty - six instructors re -
borted in relation to the number of examinations given in the 
1course each semester . Seventy- seven instructors or 31 . 3 per cen~ 
1btated that they g ive four examinations per semester; 71 or 28 . 8 
b er cent g ive two examinations, and 62 or 25 . 2 per cent give thr~e 
exa more 
I 
II II 
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TABLE 60 
BUMBER OF EXAMINATIONS GIVEN PER SEMESTER BY INSTRUCTORS IN BASIC 
HISTORY OF EDUCATION COURSES, ARRANGED ACCORDING TO 
TYPE OF INSTITUTION AND REPORTED BY 
TOTALS AND PERCENTAGES 
No. of Examinations Institutional Types 
Given Per Semester State Teachers State State Private Private 
Colleges Universities Colleges Colleges Universities 
No. % No. % No. % No. % No. % 
One 2 4.2 1 4.4 1 5.9 1 .9 1 2.6 
Two 17 35.5 9 39.1 0 .o 29 24.4 16 4l.o-
Three 13 27.1 6 26.1 5 29.4 31 26.0 7 17.9 
Four 14 29.2 4 17.4 7 41.2 39 32.8 13 33.3 
Five 1 2.0 3 13.0 3 17.6 12 10.0 1 2.6 
Six 1 2.0 0 .o 1 5.9 7 5.9 1 2.6 
Total No. of Responses 
By Institutional Types 48 1oo.o 23 100e0 17 100.0 119 100.0 39 1oo.o 
No. 
6 
71 
62 
77 
20 
10 
246 
Totals 
% 
2.4 
28.9 
25.2 
31.Z 
s.1 
4.1 
100.0 
~ 
r::tJ 
~ 
TABLB 61 
TYPE OF EXAMINATION GIVEN BY INSTRUCTORS OF BASIC HISTORY OF EDUCA• 
TION COURSES, ARRANGED ACCORDING TO TYPE OF INSTITUTION 
AIID REPORTED BY TOTALS AND PERCENTAGES 
- ------- - --- --
Institutional Types 
Types of Examinations State Teachers State State Private Private 
Colleges Universities Colleges Colleges Universities 
No. % No. % No. % No. % No. % 
Number of Instructors 
Who Give Essay Type 
Examinations 4 8.2 6 20.7 1 5.0 18 14.5 8 20. 5 
Number of Instructors 
Who Give Objective 
Type Examinations 19 38.8 2 6.9 1 5.0 14 11.3 4 10.3 
Number of Instructors 
Who Give Both Essay 
and Objective Type 
Examinations 26 53.0 21 72.4 18 90.0 92 74.2 27 69.2 
Total No. of Responses 
By Institutional Types 49 100.0 29 1oo.o 20 10o.o 124 lOOeO 39 1oo.o 
No. 
37 
40 
184 
261 
Totals 
% 
14.2 
15.3 
70.5 
100.0 
~ 
OJ 
CJ 
than four. Only four instructors reported giving m·ore than six 
1 ~xaminations. One instructor from a state college gives eight, 
~ hile another state college instructor and two private college 
instructors give ten. 
In relation to the general type of examination given, 
per cent of the instructors give both essay and objective · 
type examinations. Fifteen and three-tenths per cent give only 
bbjective type examinations, while 14.2 per cent give easay type iJ 
~xaminations . Obviously, there is no marked preference for one 
type of examination over another. II 
II Number of instructors who had a basic history of educa-
tion course in their professional background and values derived.--
~ he same inquiry that was 
~ade of the instructors: 
made of deans and department heads was 
"Did you have a basic history of educa 
tion course in your professional backgrouns, and did you :derive 
I alue from said course?" Two hundred and fifty-four instructors II 
or 93.4 per cent reported they had taken a basic history of edu-
' ~ation course, while 18 or 6.6 per cent stated they had not take 
such a course. Two hundred and twenty-six of the 254 who had a 
basic course, or 88 .9 per cent stated that they derived value 
~rom the course, while 28 or 11.1 per cent claimed to have de-
~ived no value. 
., The instructors were asked to check the reasons for de- ~ 
riving or not deriving value from the course. Those who stated 
that value was derived checked the four following reasons with 
d~ly a 10.6 difference in percentages among the four: 
TABLE 62 
NUMBER OF INSTRUCTORS WHO HAD/DID NOT HAVE A BASIC HISTORY OF EDUCATION 
COURSE IN THEIR PROFESSIONAL BACKGROUND, AND THEIR REPORTED 
VALUE/LACK OF VALUE OF SAID COURSE, ARRANGED ACCORD-
ING TO TYPE OF INSTITUTION AND REPORTED BY 
TOTALS AND PERCENTAGES 
Institutional Types 
State Teachers State State Private Private 
Colleges Universities Colleges Colleges Universities 
No. % No. % No. % No. % No. % 
Number of Instructors 
Who Had a Basio His-
tory of Education 
Course 48 92.3 29 96.7 21 95.5 114 91.2 42 97.7 
Number Who Reported 
Value in the Basic 
History of Education 
Course 42 85.7 26 89.6 18 85.7 100 88.5 40 95.2 
Number Who Reported 
No Value in the Basio 
History of Education 
Course 7 14.3 3 10.4 3 14.3 13 u.s 2 4.8 
Number 'Who Did Not 
Have a Basic His-
. 
tory of Education 
Course 4 7.7 1 3.3 1 4.5 11 s.a 1 2.3 
No. 
254 
226 
28 
18 
':fotala 
% 
93,4 
88.9 
11.1 
6.6 
rh 
CJt 
TABLE 63 
REASONS WHY VALUE WAS DERIVED/WAS NOT DERIVED BY INSTRUCTORS FROM BASIC 
HISTORY OF EDUCATION COURSE IN PROHESSIONAL BACK-
GROUND, REPORTED BY TOTALS AND PERCJ!ll'TAGES 
Reasons 
Quality or Type and Or~ization Nature of the 
Instruction ot Courae Material Assignments 
1fo. % No. % No. 7o 
Number of Instructors Who 
Derived Value From the 
Basic History of Eduoation 
Course 133 88.1 114 87.0 27 84.0 
Number of Instructors Who 
Did Not Derive Value From 
the Basio History of Edu-
cation Course 18 11.9 17 13.0 5 15.6 
Total Number Reporting 151 100.0 131 1oo.o 32 100.0 
Personal 
Interest 
No. % 
152 95.0 
8 s.o 
160 100.0 
1-h (J"J 
~ 
II 
IJ 
~ · The quality of the instruction . 
~. Type and organization of course material . 
t Nature of the assignments . Personal interest in the subject . 
hose who reported no value derived from the course checked rea-
~ons one and two above most consistently . 
Criticisms of the basic his~ory o!_e~ucation course . --Of 
1
the 15 cri ti ci sms of the basic hi story of education course , only 
one was emphasized by the majority of the respondents . Criticis 
f5 (History of education courses are too often presented in the 
traditional text - book manner with no chance for philosophizing 
~r problem-solving.) was checked by 202 respondents or 80 . 1 per 
'I 
I 
ent . The next ranking statement of criticism is #9 (Educational 
istorians have organized their study principally according to 
~' eriods of time without showing the relationship between each eriod and the present . ) This statement was checked by 100 in-t 
structors or 39 . 7 per cent . The third most heavily checked cri-
1 icism is #14 (Discipline of the memory rather than study for un~ 
derstanding is the key to passing the average history of education 
This statement was checked by 89 instructors or 35 . 3 II !~ourse.) ~er cent . These top - ranking three are commensurate with the thre'e 
statements of criticisms checked by deans and department heads i 
Tiart I of this investigation . Table 64 lists the rank order of 
~he criticisms according to stress by the respondents . The word~ 
~ng of each criticism can be found by consulting the appendix for 
copies of the instruments used in Parts I and II of this investi 
II 
-TABLE 64 
RANK ORDER OF RESPONSES BY INSTRUCTORS TO STATED CRITICISMS OF 
BASIC HISTORY OF EDUCATION COURSES, ARRANGED ACCORDING TO 
TYPE OF INSTITUTION AND REPORTED BY 
Number 
of the 
TOTALS AND PERCENTAGES 
s 
~ 
~ 
00 
/ 
Types of class procedures used in the basic history of 
,education course . --The respondents were asked to check the degree 
to which certain class procedures are used in their respective 
history of education courses . Tables 65 through 70 show the 
totals and percentages of the data supplied by the instructors 
in relation to this item . 
The lecture as a class procedure is used occasionally by 
153 instructors or 72 . 5 per cen~ while 47 or 22 . 3 per cent use 
it most of the time . Only two reported that they use the lecture 
alone as a class procedure , and nine instructors stated they 
never use it . 
The instructors are nearly equally divided as to the 
!amount of class time given over to pure discussion . One hundred 
and three or 50 . 9 per cent use it occasionally , while 96 or 47 . 5 
per cent use it most of the time . All of the respondents use it 
to some extent and three use it totally . 
Lecture - discussion is by far the most extensively used 
class procedure in the basic history of education course . One 
hundred and thirty-nine instructors or 60 . 7 per cent use this 
procedure most of the time , and seven use it totally . Seventy-
eight or 34 per cent use it occasionally , while five reported 
that it is never used in their course . 
Traditional recitation is the class procedure used least 
by present history of education instructors . One hundred and 
thirteen or 67 . 7 per cent report no.use of this procedure what-
soever. Fifty or 29 . 9 per cent report occasional use of it , 
.! 
:169 
while four instrQctor~s==e~m~~~recitation most of the time~======W========== 
____ lj
TABLE 65 
RESPONSE OF INSTRUCTORS IN RELATION TO THE DEGREE OF USB OF THE LECTURE 
AS A CLASS PROCEDURE IN THE BASIC HISTORY OF EDUCATION COURSE, 
ARRANGED ACCORDING TO TYPES OF INSTITUTIONS AND RE-
PORTED BY TOTALS AND PERCENTAGES 
Lecture 
Degree o~ Use as a ciass Procedure 
Institutional Types II Totally Most of the time Occasionally 
No. % No. % No. % 
State Teachers Colleges 0 0 9 21.4 32 76.2 
' State Universitiea 0 0 4 15.4 21 I 80.8 I 
State Colleges 0 0 2 11.1 I 15 I 83.3 I 
Private Colleges 1 1.3 20 21.8 I 65 I 71.4 I 
Private Universities 1 2.5 12 35.2 20 58.8 I 
Total Number and Percentages 
of Responses According to 
Degree of Use 11 2 I 1.0 I 47 I 22.3 I 153 I 72.5 I 
• 
Not at all 
No. % 
1 2.4 
1 I 3.8 
1 I 5.6 
5 I 5.5 
l I 2.5 
9 I 4.2 
~ 
~ 
0 
TABLE 66 
RESPONSE OF INSTRUCTORS IN RELATION TO THE DEGREE OF USE OF DISCUSSION 
AS A CLASS PROCEDURE IN THE BASIC HISTORY OF EDUCATION COURSE 
ARRANGED ACCORDING TO TYPES OF INSTITUTIONS AND 
REPORTED BY TOTALS AND PERCENTAGES 
.----
Discussion 
Degree of Use as a Class Procedure 
Institutional Types Totally Moat of the time Occasionally 
No. -% No. % No. % 
State Teachers Colleges 0 0 19 45.3 23 54.7 
State Universities 1 4.4 9 39.1 13 56.5 
State Colleges 0 0 10 71.4 4 28.6 
Private Colleges 1 1.1 46 51.1 43 47.8 
Private Universitiea 1 3.0 12 36.4 20 so.s 
. 
Total Number and Percentages 
of Responses According to 
Degree of Use 3 1.6 96 47.5 103 50.9 
Not at all 
No. % 
0 0 
0 0 
0 0 
0 0 
0 0 
0 0 
~ 
"l 
~ 
TABLE 67 
RESPONSE OF INSTRUCTORS IN RELATION TO THE DEGREE OF USE OF LECT~ 
DISCUSSION AS A CLASS PROCEDURE IN THE BASIC HISTORY OF EDUCA• 
TION COURSE, ARRANGED ACCORDING TO TYPES OF INSTITUTION 
AND REPORTED BY TOTALS .AND PERCENTAGES 
Leoture~Disousaion 
Degree of Use as a Class Procedure 
Institutional Types Totally Most of the time Oooasionally 
No. % No . % No. % 
State Teachers Colleges 1 2.3 30 69.8 11 25.6 
State Universities 1 4.4 10 43.4 11 47. 8 
State Colleges 2 1.2 11 61 . 1 5 27.7 
Private Colleges 3 2.8 69 66.3 30 28.8 
Private Universities 0 0 19 51.2 21 46.3 
Total Number of Responae~ 
Aooording to Degree of Use 1 3.0 139 60.7 78 34.0 
Not at all 
No. % 
1 2.3 
1 4.4 
0 0 
2 2.1 
1 2.5 
-
5 2.3 
I 
~ 
~ 
~ 
TABLE 68 
RESPONSE OF INSTRUCTORS IN RELATION TO THE DEGREE OF USE OF TRADITIONAL 
RECITATION AS A CLASS PROCEDURE IN THE BASIC HISTORY OF EDUOA• 
TION COURSE, ARRANGED ACCORDING TO TYPES OF INSTITUTIONS 
.AND REPORTED BY TOTALS AND PERCENTAGES 
Traditional Recitation 
Degree of Use as a Class Procedure 
Institutional Types Totally Most of the time Occasionally Not at all 
No. % No. io No. io No. % 
State Teachers Colleges 0 0 0 0 12 37.5 20 62.5 
State universities 0 0 1 5.9 6 35.3 10 58.8 
State Colleges 0 0 1 s.? 3 16.6 14 11.1 
Private Colleges 0 0 2 2.9 22 30.5 48 66.6 
Private Universities 0 0 0 0 1 25.0 21 75.0 
Total Number of Reaponses 
According to Degree of Use 0 0 4 2.4 50 29.9 113 61.7 
: 
I 
~ 
~ 
~ 
~--&---------------------­---. 
I 
TABLE 69 
RESPONSE OF INSTRUCTORS IN RELATION TO THE DEGREE OF USE OF INDIVIDUAL 
STUDENT REPORTS AS A CLASS PROCEDURE IN THE BASIC HISTORY OF ED-
UCATION COURSE, ARRANGED ACCORDING TO TYPES OF INSTITUTIONS 
AND REPORTED BY TOTALS AND PERC~TAGES 
Individual Student Reports 
Degree of Use as a Class Procedure 
Institutional Typea I Totally Moat of the t 1me Occa8ionally Not at all 
No. ~ No. ~ No. ~- l No.J ~ 
State Teachers Col~og:a -- r 0 1 0 I 18.4 39 79.6 1 2.0 
I 1 State Universities 0 0 3 11.1 20 74.1 4 14.8 
' 
I State Collegea 0 0 2 10.5 17 I 89.5 I 0 I .o 
Private Colleges 0 0 10 8.8 11'6 84.9 7 6.3 
Private Universities 0 0 2 5.7 28 77.7 6 16.6 
Total Number of Responses 
According to Degree of Use II o I 0 I 26 I 10.7 I 200 I 81.9 I 18 I 7.4 
II 
-==#= ---· - ~ 
~ 
~ 
..... 
TABLE 70 
RESPONSE OF INSTRUCTORS IN RELATION TO THE DEGREE OF USE OF COMMITTEE OR 
GROUP REPORTS AS A CLASS PROCEDURE IN THE BASIC HISTORY OF EDUCA .. 
TION COURSE, ARRANGED ACCORDING TO TYPES OF INSTITUTIONS 
AND REPORTED BY TOTALS AND PERCENTAGES 
---- --- -
Committee or Group Reports 
Degree of Uae as a Class Procedure 
Institutional Types Totally Most of the time Oooasionally Not at all 
No. ~ No. ~ No. ~ No. % 
state Teachers Colleges 0 0 6 11.4 34 77.2 5 11.4 
State Universities 0 0 1 4.5 18 81.8 3 13.7 
State Colleges 0 0 3 14.3 15 71.4 3 14.3 
Private Colleges 0 0 4 5.3 56 74.7 15 20.0 
Private Universities 0 0 0 .o 18 60.0 12 40.0 
Total Number of Responses 
Aooording to Degree of Use 0 0 13 9.4 141 73.8 38 16.7 
1-t-
~ 
CJl 
Individual student reports are used occasionally by the 
large majority of instructors as a class procedure. Two hundred 
or 81.9 per cent use it occasionally, while 26 or 10.7 per cent 
use it most of the time. Eighteen instructors report no use of 
this type of class procedure. II 
1_76 
The use of committee or group reports as a class procedu~e 
is likewise occasional by the majority of instructors. One hun~ 
Jdred and forty-one or 73.8 per cent use it occasionally, while 
38 or 16.7 per cent report they make no use of it. Thirteen or 
9 .4 per cent use it most of the time. II 
In summary, the present instructors of history of educa-
tion rep ort the le c ture-discussion class procedure to be the most 
extensively used, while the traditional recitation procedure is 
used least extensively; the former being used most of the time 
by nearly two-th irds of the instructors, and the latter being 
reje c ted as a class procedure by over two-thirds of the instruc-
tors. The lecture, individual student reports, and committee or 
group r eports are widely u s e d clas s procedure s, but generally II 
on an occasional basis. The present use of the above class pro-
cedures is commensurate with the advocated use as voiced by the 
deans and department heads. II 
Types of assignments used in the basic history of educa-
tion course .--The .question of the type of assignments used in I 
the basic course was· placed before the instructors to determine 1 
the degree to which · each assignment is used. The type of assign; 
ment depends to a certain extent on the organizational pattern 
--===~~f the course and the t e of class ~rocedure used however the 
TABLE 71 
RESPONSE OF INSTRUCTORS IN RELATION TO THE DEGREE OF USE OF TYPES OF ASSIGN" 
MENTS IN THE BASIC HISTORY OF EDUCATION COURSE, REPORTED BY TOTALS 
AND PERCENTAGES 
(ONE REPRESENTS MOST WIDELY USED TYPE TO EIGHT WHICH REPRESENTS THE LEAST .AMOUNT OF USE) 
Total No. 
Types of Responding Degree of Use of Types of Assignments 
Assignments to Each 
Type 1 2 3 4 5 6 7 
No. % No. % No. ~ No . ~ No. ~ No. % No. % No. 
Term Papers 127 48 37.8 28 22.0 30 23.6 18 14.2 2 1.6 1 1.o 0 .o 0 
Biographies 
of Educators 71 13 18.3 22 30.9 19 26.7 9 12.6 6 7.0 1 1.5 1 1.5 1 
Written 
Reports 133 62 39.1 50 37.6 20 15.0 7 5.2 3 2.3 1 .a 0 .o 0 
Oral Reports 177 94 53.1 53 29.9 22 12.-i 3 1.7 4 2. 3 1 .s 0 .o 0 
Indlvidua1 
Projects 60 10 16.6 15 25.0 20 33.3 10 ls.s 3 s.o 2 3.5 0 .o 0 
Group 
Projects 80 16 20.0 30 37.5 19 23.7 7 8.7 5 Ge.2 1 3.9 0 .o 0 
Thesis 20 4 20.0 2 10.0 7 35.,0 5 25.0 0 .o 2 10.0 0 .o 0 
Collective 
Unit Work 36 9 25e0 2 s.s 14 38.8 6 16.7 2 5e5 1 3e0 2 5.5 0 
8 
% 
.o 
1.5 
.o 
.o 
.o 
.o 
.o 
.o 
~ 
~ 
,-...1 
II II 
intent of the question was to uncover those types used most con- J 
sistently and also those which do not seem to lend themselves 
to best advanta6e to the basic course. 
In the order of the degree of use, the types of· assign-
ments are: 
1. Oral reports based on reference material . 
12. Written reports also based on reference material. 
3. Term papers on educational topics. 
4. Group projects such as committee work. 
5. Biographies of educators. II 
6. Individual projects such as note-books and compiled material! • 
1
7. Collective unit work such as constructing course outlines 
and study units. 
8. Thesis covering all of a small area of the course. 
Table number 71 shows the degrees of use of the various types of 
!assignments as reported by the respondents. II 
jl . Degree of emphasis being given to the aims in the basic 
!history of education course.--The instructors were requested to 
!check a list of 21 aims and purposes of the basic history of ed~' 
ucation course in relation to the degree of emphasis they felt 11 
they were giving to each aim. The degrees of emphasis consist 
lof (heavy) (considerable) (some) and (little or no) . Tables 
72 through 92 show the numbers and percentages of instructors 
II checking the various degrees of emphasis for each stated aim. 
General conclusions from this data in relation to fre-
quency of mention indicate that the instructors tend to give 
1_78 
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TABLB 72 
RESPONSE OF INSTRUCTORS IN RELATION TO DEGREE OF 
EMPHASIS GIVEN TO AIM NUMBER ONE IN THE 
BASIC HISTORY OF EDUCATION COURSE 
Aim No. 1 
Heavy Considerable Some Little 
No. % No. % No . % No. 
State Teachers 
Colleges 30 56.7 20 37.7 3 5.6 0 
State 
Universities 12 40.0 17 56.7 1 3.3 0 
State 
Colleges 13 61.9 1 33.3 1 2.4 1 
Private 
Colleges 61 48.8 54 43.2 10 a.o 0 
Private 
Universities 21 47.7 18 40.9 5 11.4 0 
Totals 137 so.o 116 42.3 20 7.3 1 
TABLE 73 
Aim No . 2 
::>tate Teachers 
Colleges 14 28.0 18 36.0 16 32.0 2 
State 
Universities 11 36.7 15 so.o 4 13.3 0 
State 
Colleges 7 33.4 14 66.6 0 .o 0 
Private 
Colleges 31 26.7 51 43.9 34 29.3 2 
Private 
Universities 11 25.0 20 45.4 11 25.0 2 
Totals 74 28.1 118 44e8 65 24.7 6 
or No 
% 
.o 
.o 
2.4 
.o 
.o 
.4 
4.0 
.o 
.o 
.1 
4.6 
2.4 
:18 0 
TABLE 74-
Aim No. 3 
Heavy Considerable Some Little or No 
No. .~ No. % No. % No. % 
State Teachers 
Colleges 3 6.4 8 17.0 18 38.3 18 38.3 
5tate 
Universities 0 .o 5 20.0 9 36'.0 11 4-4-.0 
State 
Colleges 2 10.5 2 10.5 5 26.3 10 52.6 
Private 
Colleges 3 2.8 17 15.9 32 29.9 55 51.4-
' 
Private 
UniTersities 5 12.5 7 17.5 12 30.0 16 40.0 
Totals 13 5.5 39 16.4 76 31.9 110 46.2 
TABLE 75 
Aim No. 4 
State Teachers 
Colleges 12 23.5 23 45.1 15 29.4 1 2.0 
State 
UniTersitiea 9 30.0 12 40.0 7 23.3 2 6.7 
::>tate 
Colleges 7 33.3 8 38.1 5 23.8 1 11.8 
Private 
Colleges 31 25.4 45 36.9 36 29.5 10 8.2 
PriTate 
Universities 9 21.9 15 36.6 13 31.7 4 9.8 
Totals 68 25.6 103 38.9 76 28.7 18 6.8 
TABLE 76 
Aim No. 5 
State Teachers 
Colleges 8 15.7 15 29.4 17 33.3 11 21.6 
State 
UniTersitiea 4 10.9 7 18.9 16 43.2 10 27.0 
State 
Colleges 6 28.6 5 23.8 8 38.1 2 9.5 
Private 
Colleges 15 13.2 27 23.7 49 42.9 23 20.2 
Private 
UniTersitiu 5 11.6 12 27.9 16 37.2 10 23.3 
Total a 38 14-.4 66 24:.8 106 39.8 56 21.0 
TABLE 77 
Aim No. 6 
Heavy Considerable 
No. % No. . ~ 
State Teachers 
Colleges 17 33.3 23 45.1 
Sta.te 
Universities 12 44.4 10 37.0 
State 
Colleges 5 25.0 9 45.0 
Priva.te 
Colleges 31 25.6 54 44.6 
Priva.te 
Universities 9 20.5 19 43.2 
Totals 74 28.1 115 43.7 
TABLE 78 
Aim No. 7 
State Teachers 
Colleges 10 19.6 25 49.0 
sta.te 
Universities 11 39.3 12 42.8 
Sta.te 
Colleges 10 52.6 8 42.1 
Private 
Colleges 32 27.1 52 «.O 
Private 
Universities 11 25.6 25 58.1 
Totals 74 28.5 122 47.1 
TABLE 79 
Aim No. 8 
State Tea.chers 
Colleges 2 4.0 15 30.0 
Sta.te 
Universities 2 7.7 8 30.8 
Sta.te 
Colle_ges 2 9.1 5 22.7 
Private 
Colleges 7 6.4 17 15.3 
Private 
Universities 7 16.7 6 14.3 
Totals 20 8.1 51 20.3 
Some 
No . ~ 
8 15.7 
5 18.6 
6 30.0 
31 25.6 
14 31.8 
64 24.3 
15 29.,4 
4 14.3 
1 5.3 
34 28.8 
7 16.3 
61 23.5 
17 34.0 
9 34.6 
8 36.4 
47 42.3 
14 33.3 
95 37.8 
Little 
No. 
3 
0 
0 
5 
2 
10 
1 
1 
0 
0 
0 
2 
16 
7 
1 
40 
15 
85 
or No 
y.; 
5.9 
.o 
.o 
4.2 
4.5 
3.9 
2.0 
3.6 
.o 
.o 
.o 
.9 
32.0 
26.9 
31.8 
36.0 
35.7 
33.8 I I 
L 
1.8:1' 
:182 
·_, 
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TABLE 80 
Aim No . 9 
Heavy Considerable Some Little or No 
No . ~ No . % No. % No . % 
State Teachers 
Colleges 7 13. 5 24 46. 1 21 40.4 0 .o 
State 
Universities 5 18.5 10 37.0 9 33. 3 3 11. 2 
State 
Colleges 5 22.7 7 31 . 8 10 45 . 5 0 .o 
Private 
Colleges 22 18.2 53 43. 8 38 31.4 8 4.6 
Private 
Universities 4 9.5 17 40. 5 18 42.8 3 7. 2 
Totals 43 16.3 111 42.0 96 36.4 14 5.3 
TABLE 81 
Aim No . 10 
State Teachers 
Colleges 6 u .s 14 27. 4 25 49.0 6 11.8 
State 
Universities 2 s.a 5 21 . 7 13 56.5 3 13. 0 
State 
Colleg~s 3 13.6 7 31 . 8 11 50.0 1 4. 6 
Private 
Colleges 12 10.0 46 38. 3 48 40. 0 14 11.7 
Private 
Universities 4 9. 1 15 34.1 20 45 . 4 5 11.4 
Totals 27 10.8 87 34.8 107 42.8 29 11.6 
TABLE 82 
Aim No . 11 
state Teachers 
Colleges 5 10.6 20 42 . 5 18 38.3 4 8.6 
State 
Universities 3 12 . 0 11 44. 0 10 40.0 1 4.0 
II state 
II Colleges 4 18.1 8 36. 4 9 40.9 1 4.6 Private 
Colleges 11 9.6 45 39. 5 49 42.9 9 a.o 
Private 
Universities 2 4. 7 18 41.8 15 34. 9 8 18.6 
Totals 25 10. 4 102 42.3 91 37.8 23 9. 5 
83 
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TABLE 86 
Aim No. 15 
Heavy Considerable Some Little or No 
No. % No. % No. 7o No. % 
state Teachers 
Colleges 2 4.2 13 26.5 28 57. 1 6 12 . 2 
State 
Universities 0 .o 11 40.7 12 44.4 4 4.9 
State 
Colleges 1 4.6 9 40.9 9 40.9 3 13.6 
Private 
Colleges 6 5e3 31 26.7 62 53.4 17 14.6 
Private 
Universities 5 12 . 7 11 23.3 22 51 . 2 5 12.7 
Totals 14 7. 9 75 26. 8 133 51.7 35 13.6 
TABLE 87 
Aim No . 16 
State Teachers 
Colleges 8 16.0 24 48.0 15 30.0 3 s. o 
State 
Universities 2 7. 1 14 50. 0 11 39. 3 1 3.6 
state 
Colleges 0 .o 12 54.5 9 40. 9 1 4.6 
Private 
Colleges 12 10.1 51 42.9 52 43.7 4 3.3 
Private 
Universities 6 14. 3 13 30.9 17 40. 5 6 14.3 
Totals 28 10.7 114 43.7 104 39 . 8 15 5.8 
TABLE 88 
Aim No. 17 
State Teachers 
Colleges 4 7.9 13 25.5 23 45.1 11 21. 5 
State 
Universities 1 3.9 3 11 .. 5 12 46. 1 10 38.5 
State 
Colleges 1 4.7 5 22.7 10 45.4 6 27.2 
Private 
Colleges 6 5.3 16 14.0 48 42.1 44 38.6 
Private 
Universities 1 2. 4 6 13 . 9 17 39.5 19 44.2 
Totals 13 5. 2 43 16.8 110 42.9 90 35.1 
-----~=-=-~========== 
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TABLE 89 
Aim No. 18 
Heavy Considerable Some Little or No 
No. % No . % No. % No. % 
State Teachers 
Colleges 7 14.0 16 32.0 19 38.0 8 16.0 
State 
Universities 2 7.6 7 26.9 12 46.1 6 19.2 
State 
Colleges 0 .o 3 14.3 11 52.4: 1 33.3 
Private 
Colleges 7 5.9 35 29.7 53 44.9 23 19.5 
Private 
Universities 2 4.7 11 26.2 18 42.9 11 26.2 
Totals 18 7.0 72 28.1 113 43.9 54: 21. 0 
TABLE 90 
Aim No. 19 
State Teachers 
Colleges 6 11.7 21 41.2 18 35.3 6 11.7 
State 
Universities 5 19.2 11 42.3 9 34.6 1 3.9 
State 
Colleges 2 9.1 9 40.9 8 36.4 3 13.6 
Private 
Colleges 12 10.2 46 37. 8 4:8 40.3 14 11.7 
Private 
Universities 4: 9.6 21 so.o 12 28.5 5 11.9 
Total a 29 11.1 107 41.2 95 36.5 29 11.1 
TABLE 91 
Aim No . 20 
State Teachers 
Colleges 8 16.0 15 30.0 22 4:4.0 5 10.0 
State 
Universities 2 ., .. 11 4:0.7 13 4:8.1 1 3.8 
State 
Colleges 3 14.3 7 33.3 10 ·'7 . 6 1 •·a Private 
Colleges 23 17.8 41 31.8 4:4.- 34:.1 21 16.S 
Private 
Univeraities 6 14:.7 14 34:.1 13 31.7 8 19.5 
Totals 42 15.7 88 32.8 102 38.0 36 13.5 
II 
I 
I 
II 
I 
State Teachers 
Colleges 
State 
Universities 
State 
Colleges 
Private 
Colleges 
Private 
Universities 
Totals 
Heavy 
No. % 
4 8.4 
0 .o 
0 .o 
4 3.6 
2 s.o 
10 4.1 
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TABLE 92 
Aim No. 21 
Considerable Some Little or No 
No. % No. % No. ~ 
9 18.7 22 45.8 13 27.1 
6 24.0 9 36.0 10 40.0 
2 9.6 9 42.8 10 47.6 
28 24.7 41 36.3 40 35.4 
4 10.0 11 27.5 23 57.5 
49 19.8 92 37.3 96 38.8 
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TABLE 93 
RANK ORDER OF AIMS ACCORDING TO GREATEST AND LEAST AMOUNT 
~ OF EMPHASIS GIVEN TO EACH AIM BY INSTRUCTORS 
Rank Order Rank Order 
According According 
to Greatest Aims and Purposes to Least 
Amount of' Amount of' 
Emphasis Emphasis 
1 To show how our present educational institutions 21 
and theories originated and developed . 
z To help the prospective teacher form a personal 15 
philosophy of education. 
3 To give the student the necessary wide range of 20 
educational perspective. 
4.5 To help the student become familiar with inevi- 19 
table educational problems and their possible 
solutions. 
4.5 To show the strong influence of education on ec- 18 
onomic, political. social. religious and scien-
tif'ic forces 
6 To produce a broadening effect upon the cultural 17 
development of the teacher 
7 To show that since education is a fundamental 13 
element in civilization, the History of Educa-
tion becomes in large part a history of 
civilization. 
B To challenge the student through an appreciation 16 
of' the great educational personalities and their 
contributions. 
9 To cultivate the mental habit of questioning and 9 
evaluating each generalization pertaining to Ed. 
10 To show the dignity and importance of the s.s 
I 
teaching profession. 
ll To explore the main sociological bases upon 11 
which the process of education is grounded. 
12 To explore the general teaching methods that 10 
have developed with education and which have 
stood the test of time. 
13 To establish an essential background of educa- 14 
tional knowledge in order to facilitate and make 
more meaningful the reading of educational lit-
era.ture . 
14 To enable the student to differentiate between 12 
I new and old educational problems, idea6 and 
methods. 
I (continued) 
I 
Table 93 (continued) 
Rank Order 
.According 
to Greatest 
.Amount of 
I Emphasis 
15 
16 
17 
18 
19 
20 
21 
Rank Order 
According 
Aims and Purposes to Least 
Amount of 
Emphasis 
To help the prospective teacher avoid the 7 
educational mistakes of the past. 
To give the student a broad orientation which 4 
will enable him to find his own line of deepest 
interest in the various possibilities of the 
teaching profession. 
To give the student a sufficient comprehension 8 
of the development of the various elements of 
curriculum. 
To explore the main psychological bases upon s.s 
which the process of education is grounded. 
To introduce new students to the field of educa- 1 
tion properly by creating desirable first 
impressions. 
To acquaint the student with the ethics and profe• 3 
sional objectives of the teaching profession. 
To explore and evaluate the work of teachers, 2 
administrators and other educational workers. 
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to aims numbers 2, 4, 6, 7, 9, 11, 14, 16, and 19; some emphasis 
to aims numbers 5, 8, 10, 12, 15, 17, 18, and 20; and little or II 
no emphasis to aims numbers 3 and 21. Table number 93 shows the 
rank order of aims and purposes according to the greatest and 
least amount of emphasis being given to each aim by instructors 
of the course. 
Summary 
The content of this chapter indicates the present status 
of the basic history of education course in relation to the sev-
eral factors, principles and procedures investigated. From the 
analysis of the tabulated data the following conclusions are 
drawn: 
1. In over two-thirds of the institutions offering the basic 
course, it is offered as an elective. This is true in all 
of the institutional categories. However, instructors' 
opinions tend to lean toward offe ring the course as a re-
quirement. 
2. The basic course is a one semester course in 86 per cent of I 
the institutions. 
3. Three semester hours credit are given for the course in 
nearly 80 per cent of the institutions. 
4. The average course enrollment is approximately 34, ranging 
from an average of 44.6 in state universities to 26.9 in 
private colleges. In the courses with large enrollments, 
which are sectioned, the average enrollment is 34, ranging 
from an aver~g~ of 43 in state universities to 
,, 
I 
--------------------------------------- ' 
I 
of 28.4 in private universities. 
5. Over 80 per cent of the institutions give graduate credit 
for the basic course, and 81 per cent of the instructors 
agree that graduate credit should be given. 
6. The basic course in over two-thirds of the institutions is 
not one of the first courses in education taken by the pro -
spective teacher. This conclusion, however, hinges on the 
number of education courses offered in the various types of 
institutions. The more education courses offered, the great~ 
er is the tendency for the history of education course to 
come later in the teacher education program and vice versa. 
7. Nearly two-thirds of the institutions claim to fulfill a 
teacher certification requirement by offering the basic 
history of education course. 
8. In 78.7 per cent of the institutions the basic course has 
always been given, and in 89 . 3 per cent of the institutions 
there are no indications of its being discontinued. 
9 . The course is generally organized either as a study of the 
relationship of education to society or a study of education~ 
al problems , with nearly half of the instructors organizing 
the course in relation to both of the above patterns. 
10. Over 80 per cent of the instructors use a beginning date in 
11 the basic course which falls prior to the time of Christ, 
33.4 per cent beginning the study in the Middle Ancient 
Period ranging from 500 B.C . to the time of Christ, and 30 
per cent beginning the course with a study of education in 
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==F===~rimitive times. Qn],_y 5"""·=3~~er cent use a beginning date 
--=:..:;"'!==== 
somewhere in the fifteen hundred year period after Christ, 
I 
il 
~1. 
I 
while 11.1 per cent use a beginning date in the Modern Period. 
Ninety-three and two-tenths per cent of the instructors use 
a basic text-book in the course. 
12. Slightly more than half of the instructors use syllabi, 
course outlines or study guides. 
i3. The number of examinations given per semester ranges primari-
ly between two and four, with a leaning toward the latter. 
Both essay and objective types of examinations are used by 
the majority of instructors. 
14. The criticisms checked most consistently by the instructors 
1
1 are: I 
a. History of education courses are too often presented in 
traditional text-book manner with no chance for philoso~ 
phizing or problem-solving. 
b. Educational historians have organized their study princi-
pally according to periods of time without showing the 
relationship between each period and the present. 
c. Discipline of the memory rather than study for under-
standing is the key to passing the average history of 
education course. 
15. The lecture-discussion class procedure is used most exten-
sively by instructors, with the lecture, individual student 
reports and committee or group reports being used on an oc-
casional basis. 
16. Heavy emphasis is being given to the following aims in the 
===-=il===b===a=s~i=-"c course · ~================== 
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a. To show how our present educational institutions and 
theories originated and developed. 
b. To help the prospective teache r form a personal philos-
ophy of education. 
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CHAPTER VI 
COMPARISON OF RESULTS IN PARTS I AND II 
It is the purpose of this chapter to make a comparison 
of the analyses of tabulated data in Parts I and II, or more 
specifically, to compare the reactions of deans and department 
heads in relation to what should be done regarding the basic 
history of education course with the statements of the present 
instructors regarding what is being done. The former approach 
is dealt with in Chapter IV and the latter in Chapter v. 
It is not the purpose to indicate where the present in-
structors seem to be failing in regard to advocated procedures. 
There would be no justification for any claim that such is the 
case. Wherever there are wide deviations between advocated and 
actual practices the situation is regarded as a direct difference 
in general opinion and principle; not as an evidence of failure 
on the part of one group or the other. 
Initially, it is significant to point out that a very 
hi gh percentage of deans, department heads and instructors have 
had a basic history of education course. Ninety-three and three L 
tenths per cent of the deans and department heads and 93.4 per 
cent of the instructors have had such a course . Eighty-seven 
per cent of the former and 88.9 per cent of the latter reported 
having received professional value from the course. To add to 
~~~Ft=h~~ __ si n~ficance of the last stated11gures the majQrit ~ o~f~===*========~ 
I 
~ 
II 
jj II 
those who reported no value attested to the poor quality of in-
struction and organization of the course . These results , in 
addition to the fact that 422 or 70 . 7 per cent of the institutio 1 s 
which reported offer a basic history of education course , show 
that the course is at present an integral part of the teacher 
education program and is believed by educational leaders to be 
valuable . 
The basic history of education course required , elective 
or omitted .--The reactions of the professional groups surveyed 
lin relation to the course being required , ele c tive or omitted 
show differences of opinion , yet of no great magnitude . The 
deans and department heads are slightly in favor of making the 
course a requirement , while the instructors are even more in 
favor of a required course . The differences in percentages are 
small . 
TABLE g{f 
co PARISON OF REACTIONS OF DEA1S , DEPART!v'JE T HEADS AND 
INSTRUCTORS IN RELATION TO THE BASIC HISTORY OF 
EDUCATION COURSE BEING REQUIRED, 
ELECTIVE OR OMITTED 
Percentage in Percentage in Percentage in 
favor of a re- favor of an favor of 
quired course elective course omitting course 
Deans and Depart -
ment Heads 48 . 8 46 . 9 4 . 3 
Present 
Instructors 57 . 5 42 . 5 0 
Differences in 
Percentages 8 . 7 4 . 4 4 . 3 I 
,, 
' 
I 
I 
I 
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II In relation to the above facts, it is significant to 
,note that the basic history of education course is offered much 
more often as an elective than as a required course. As noted 11 
in Chapter V, there is more than a two-to-one difference in favo~ 
of the course being given as an elective. Therefore, the present 
practice of the course being offered as an elective is not con-
sistent with the general advocated idea that it should be re-
quire d. 
The basic history of education course as one of the 
courses in the teacher education program.--The deans and depart-
ment heads are overwhelmingly against offering the basic history 
of education course as one of the first education courses to be 
~ taken by the prospective teacher. More than two-thirds of the 
institutions report that their basic course is not one of the 
first courses taken by the student, yet 31.6 per cent of the in-
stitutions do offer it as one of the first courses. Therefore, 
there is a noticeable difference in the present practice of the 
course being offered as a first course and the advocated 
However, this difference stems from the large ntmber of institu-
tions which offer a comparatively small number of education 1 
courses, which in turn causes the history of education course to l 
be one of the first courses taken by the prospective teacher in 
those institutions. 
The breakdown of large history of education courses into 
sections.--~i ghty-nine and six tenths per cent of the respondentb 
to Part I of this investigation advocate dividing large history 
e. 
F====9~o=f~ education classes into sections. In the opinion of th~e~s=e====~'i======= 
I ~ ~ 
II 
same respondents the minimum enrollment which would warrant the 
sectioning of large classes is 55 . In 85 per cent of the cases II 
where large classes are in evidence , sectioning takes place . In 
the courses with large enrollments , which are sectioned , the 
median enrollment is 34 , which is identical to the median enroll 
ll ment of all history of education classes in all of the reporting; 
institutions . 
Length of the basic history of education course in se -
mesters .--The sta ternents of deans and department heads as to 
what the length of the basic course should be and the present 
practice of the institutions surveyed are very nearly commensu-
rate . However , the general practice of allotting one semester 
to the course is existent to a noti ceable greater extent than 
~ the feeling that it should be only a one semester course . Table 
number 96 indicates the differences in percentages in this 11 
respect . 
TABLE 95 
COMPARISO OF ADVOCATED AND ACTUAL PRACTICES IN 
RELATION TO THE LENGTH OF THE BASIC HI STORY 
OF EDUCATION COURSE I SEMESTERS 
One Two Three Four 
Percentage of Deans 
and Department Heads 
Advocating Specific 
Course Duration 
Percentage of In-
structors Practicing 
Specific Course 
Duration 
Differences in 
Percenta es 
Semester Semesters Semesters Semesters 
68 . 3 24 . 1 6 . 8 . 6 
85 . 7 12 . 1 1 . 8 . 4 
17 . 4 12 . 0 5 . 0 . 2 
II 
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Graduate credit for the basic history of education 
course.--Deans, department heads and instructors were asked if 
graduate credit should be given for the basic course. High perj 
centages of affirmative responses from both groups are recorded,! 
but the deans and department heads eyidence a higher percentage I 
of negative responses than the instructors. 
TABLE 96 
COMPARISON OF REACTIONS OF DEA S, DEPARTMEifT 
A D I STRUCTORS IN RELATIOr TO GRADUATE 
CREDIT BEING GIVEN FOR THE BASIC 
HISTORY OF EDUCATION -COURSE 
HEADS 
Percentage in Favor Percentage Not in Favor 
of Giving Graduate of Giving Graduate Credi tJ , 
Credit 
Deans and Depart-
ment Heads 
Present 
Instructors 
Differences in 
Percentages 
75.0 
86.2 
11.2 
25.0 
13.8 
11.2 
In the light of the above data it is significant to note 
that 80.5 per cent of the institutions now offe ring the course 
I 
~ 
give graduate credit for it, while 19.5 per cent do not. There -
fore, the advocated and actual practices are consistent. 
The basic history of education course as a teacher certi~ 
fication requirement .--A situation where little agreement is 
evident in regard to advocated procedure is the question as to 
whether or not the basic course should fulfill a teacher certifi-
197 
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ation requirement . Nearly two - thirds of the deans and depart -
nt heads feel that there should be no teacher certification 
equirement connected with the basic course . However , 62 per ce t 
instructors feel that the course should serve as a certif -
requirement . This difference of opinion may be due solel 
difference between personal and impersonal .relationship 
ith the course itself . There is no information available which 
auld warrant saying that the instructors responded in a free -
om - bias manner . However , it is significant that 62 . 6 per cent 
f the responding institutions indicated that they are now ful -
a teacher certification requirement with their basic his 
tory of education course . 
The use of a text - book in the basic history of education 
course . --The use of a text - book in the basic course is advocated 
y 78 per cent of the deans and department heads . In fact , in 
11 institutional categories the respondents are three to one in 
avor of the use of a text - book . An even higher percentage of 
the instructors, 93 . 2 per cent , use a text - book in their basic 
course . No reasons are given by the 22 per cent of the former 
group for not advocating the use of a text - book , although a che 
of the criticisms of the typical basic history of education 
course finds a strong critical .attack on the work of educational 
historians and the writing in the field . As stated in Chapter V 
26 different text - books are reportedly in use , with eight being 
used widely . 
Type of examination in the basic history of education 
"[ 
I 
I 
I 
I 
tion over another either by the respondents who were requested 
to indicate the type they would advocate or by the instructors 
in their use of examinations . The majority of deans and depart -
ment heads advocate the use of both essay and objective examina-
tions, and the majority of instructors report the use of both 
types. Table number 98 indicates the similarity of advocated 
procedure and actual practice . 
t 
TABLE 9rt 
COMPARISON OF ADVOCATED Al~D ACTUAL USE OF TYPES 
OF EXAMINATIONS IN THE BASIC HISTORY 
OF EDUCATION COURSE 
Essay Objective 
Percentage of Deans and 
Department Heads Advocat 
ing Specific Types of 10 . 1 8 . 1 
Examinations 
r---
Percentage of Present 
Instructors Using Spe-
cific Types of Examina- 14 . 2 15 . 3 
tions 
Differences in 
Percentages 4.1 7 . 2 
,Both 
81.7 
70.5 
11.2 
Information is given in Chapter v in relation to the number of 
examinations given per semester by the present instructors of 
the basic course. 
The beginning date of the basic history of education 
course.--From a general standpoint the advocated beginning dates 
and those actually used are very similar . However , noticable 
differences in specific periods of history are evident in rela- , 
l 
1 
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tion to advocated and actual practices . The following figures 
show the similarities from the very general outlook : 
TABLE 98 
COMPARISOl OF GENERAL BEGI&NING DATES FOR THE BASIC 
HISTORY OF EDUCATIO CuU1SE AS ADVOCATED 
BY DE.A1~S AND DEPARTtv EtiJ"T HEADS Al~ D 
USED BY INSTRuCTORS 
Reported by Percentages 
Beginning of The 1500 Year 
History to the Period After 
Time of Christ Christ 
-----------------------r------
Percentage of Deans 
and Department Heads 
Advocating Certain 
General Periods of 
History for Beginning 
Date in Basic Course 
82 . 9 5 . 6 
The 
Modern 
Period 
11 . 5 
I 
I 
j ----------------------~---------------r--------------~-------------4 1 
Percentage of In-
structors Using 
Certain General 
Periods of History 
for Beginning Dates 
in Basic Course 
Differences in 
Percentages 
81 . 9 
1 . 0 
5 . 3 11 . 1 
. 3 . 4 
The following table shows the differences in percentages of the 
two reporting groups in relation to specific periods of history 
as beginning dates for the basic course . 
II 
II 
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TABLE 99 
COMPARISON OF SPECIFIC BEGIN ING DATES FOR THE BASiC 
HISTORY OF EDUCATION COURSE AS ADVOCATED 
BY DEANS AND DEPARTMENT HEADS AND 
USED BY iNSTRUCTORS 
Reported by Percentages 
II 
I~==================~===============T==============~=========I I 
.I 
Percentage of 
Present Instr-
Historical Periods 
Percentage of 
Deans and De -
partment Heads 
Advoca.ting Spe -
cific Beginning 
uctors Using Difference~ 
Specific Begin- in 
ning Dates Percentages 
Dates 
Primitive Period 20 . 1 30 . 0 9 . 9 
Early Civilization 18 . 8 11 . 5 7 . 3 
Early Ancient Period 12.2 6 . 6 5 . 6 
Middle Ancient Period 31 . 5 33 . 4 2 . 1 
Later Ancient Period . 7 . 4 . 3 
Dark Ages . 5 1 . 2 .7 
Revival of Learning . 5 0 . 5 
Renaissance Period 3 . 8 3 . 7 . l 
1500-1600 2 . 5 1.2 1 . 3 
1600-1700 3 . 0 10.7 7 . 7 
1700- 1800 2 . 5 . 4 2 . 1 
1800- 1900 . 7 0 . 7 
1900 to the Present 2 . 5 . 4 2 . 1 
Patterns of organization of the basic history of educa-
tion course .--In response to what organizational patterns should 
be used in the basic course, the deans and department heads ex-
press slight preference for the course being organized as a stud~ 
I 
of educational problems, with nearly equal emphasis on the course 
being a study of the relationship of education to society . The 
instructors in responding to the use of certain organizational 
patterns place nearly the same emphasis on the two patterns 
stressed by the deans and department heads but in reverse order . 
Also a comparatively high percentage of instructors express pre-
2 _ 
ference for the course bein or anized as a chronolQEjlcal nar~ 
====~=== ====== J 
'I 
I 
tive of educational development, whereas the deans and depart-
ment heads place very little importance on this pattern. The 
following table shows the differences in percentages of advocated 
patterns and those now being used: 
TABLE 100 
COMPARISON OF ADVOCATED AND ACTUAL PRACTICE IN RELATION 
TO ORGANIZATIONAL PATTERNS OF THE BASIC 
HISTORY OF EDUCATION COURSE 
Reported by Percentages 
Percentage of 
Deans and De-
Organizational partment Heads 
Percentage of 
Instructors 
Using Certain 
Patterns of 
Organization 
Differenc, 
of 1 
Percentages 
Patterns Advocating Cer-
tain Patterns of 
Organization 
A Chronological Narra-
tive of the Develop-
ment of Education 13.8 
A Study of Educational 
Problems Which Have 
Developed Through the 
Years 36.4 
I 
23.8 10.0 
29.2 7.2 
- ----r---~~---_,1 
A Study of Contrasts 
in Educational 
Systems 
A Study of the Rela-
tionship of Education 
to Society in General 
A History of Teaching 
12.8 
32.3 
4.7 
13.3 .5 
29.6 2.7 
4.1 .6 
Types of assignments for the basic history of education 
course.--After the deans and department heads had been question1 
ed in relation to the most applicable types of assignments for 
the basic course, the instructors were asked to indicate the 
202 
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degree of use made of the various assignments . There is a no-
ticeable di f ference between those listed as most app licable and 
those being most widely used . However , a general consistency is 
evident in that those which ~re considered least applicable are 
also those which are used most infrequently . For example , the 
thesis is considered to have little if any application to the 
basic course as an assignment , and moreover its use is almost 
negligible . 
TABLE 101 
COMPARISON OF RANK ORDERS OF TYPES OF ASSIGNMENTS 
I RELATION TO APPLICABILITY AND USE IN 
THE BASI C HISTORY OF EDUCATION COURSE 
-- - -
Rank Order 
According to Rank Order 
Types of Assignments Applicability According to 
as Judged by Use a s Reported 
Deans and by Instructors 
Department Heads 
Group Projects l 4 
Oral Reports 2 1 
Written Reports 3 2 
Term Papers 4 3 
II 
,, 
I 
I 
il 1 Individual Projects 5 6 
jl 
Collective Unit Work 6 7 
'I Biographies of Educators 7 5 I 
Thesis 8 8 
Criticisms of the ba sic history of education course .-- II 
The reactions of the professional groups surveyed are quite com -
mensurate i n relation to the stated criticisms of the basic 
course. Particularl is this true re~arding the three most 
II ___ II 
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TABLE 102 
COMPARISON OF THE RANK ORDER .AND PERCENTAGES OF RESPONDENTS IN RELATION 
TO THE CRITICISMS OF THE BASIC HISTORY OF EDUCATION COURSE 
. 
Number of the Rank Order of Rank Order of Percentage of Deans Percentage of Pres- Differences 
Criticisms Criticisms as of Criticisms as of and J?ept.Heads ent Instructors in 
as of the Reactions by Deans Reactions by Checking Checking Specific Percentages 
Questionnaire and Dept. Heads Present Instructors Specific Criticisms Criticisms 
I 1 13 12 8.3 10.7 2.4 
I 2 7 13 23.7 9.5 14.2 
I 
3 4 7 33.5 22.6 9.9 
I 4 10.5 6 20.9 24.2 3.3 I 
5 1 1 80.2 80.1 .1 
6 10.5 9 20.9 17.4 3.5 
7 8 8 22.4 21.0 1.4 
8 12 11 16.0 12.3 3.7 
9 2 2 45.3 '39.7 5.6 
10 9 10 21.6 17.0 3.6 
I 11 14.5 15 2.4 .a 1.6 
12 5 4 32.0 32.9 .9 
13 14.5 14 2.4 1.2 1.2 
14 3 3 44.2 35.3 8.9 
I 
15 6 5 28.8 27.7 1.1 
l\J 
o · 
~ 
I 
I 
heavily emphasized criticisms. The deans, department heads and 
instructors agree that criticisms numbers 5, 9 and 14 are the 
outstanding criticisms of the course. These three criticisms 
are: 
History of educa~ion courses are too often presented i~ the 
traditional text-book manner with no chance for philosophiz-
ing or problem-solving . 
#9. Educational historians have organized their study primarily 
according to periods of time without showing the relation-
ship between each period and the present. 
1
#14 . Discipline of the memory rather than study for understand-
ing is the key to passing the average history of education 
course. II 
There is general agreement among the professional groups surveyed 
in relation to the rank order of the criticisms with only minor 
variations. Table number 102 shows a comparison of the reactions 
II of the respondents to the stated criticisms. li 
Types of class procedures in the basic history of educa-
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tion course.--The deans and department heads advocate the lecturr-
discussion type of class procedure as the most desirable. In 
line with this reaction, the instructors use the lecture-discus-
sion to a far greater extent than other class procedures. Tra-
ditional recitation is emphasized least by the deans and depart~ 
ment heads and is used least by the instructors. The following 
table shows the differences in advocated and actual practices 
regarding the various types of class procedures . 
I 
I 
I 
I 
TABLE 103 
COMPARISON OF ADVOCATED AND ACTUAL PRACTICES IN RELATION TO CLASS PROCEDURES 
IN THE BASIC HISTORY OF EDUCATION COURSE 
Types of Percentage o~ Deans and J Percentage of Present Differences 
I 
Class Dept. Heads Advocating Instructors Using in 
Procedures Specific Class Procedure Specific Class Procedures Percentages 
Degree of Use As a Class Procedure 
To- Most Ocoa- Not To- Most Occa- Not To- Most Ocoa- Not 
tally of the sion- at tally of the sion- at tally of the sion- at 
I Time ally all Time ally all Time ally all 
Lecture .o 12.6 83.1 4.3 1.0 22.3 72.5 4.2 1.0 9.7 10-.6 .1 
Discussion .o 55.5 44.5 .o 1.6 47.5 50.9 .o 1.6 8.0 6.4 .o 
Lecture-Discussion 2.1 59.6 37.4 .9 3.0 60.7 34.0 2.3 .9 1.1 3.4 1.4 
Traditional 
I Recitation .o 1.o 31.6 67.4 .o 2.4 29.9 67.7 .o 1.4 1.7 .3 
I Individual I 
Student Reports .3 8.9 89.2 1.6 .o 10.7 81.9 7.4 .3 1.8 7.3 5.8 
I 
Comm1 ttee .or 
Group Reports .4 12.1 84.8 2.7 .o 9. 4 73.8 16.7 .4 2.7 ll.o .4 
I 
I 
I 
I 
I 
I 
I 
I 
I 
~ t.:l 
I c l ~ I 
• 
Aims of the basic h istory of education course.--A marke 
similarity exi sts between the de gree of emphasis whi ch educatio 
al leaders feel should be g iven to the aims of the basic course 
and the degree of emphasis which the instructors claim to be 
l
giving to the aims . The former group feels that the greatest 
amount of emphasis should be p laced on the following aims; 
1. To show how our present educational institutions and t heori 
originated and developed, and 2 . To help the prospective teach 
er form a personal philosophy of education . The latter group 
reports tha t the greatest amount of emphasis is being given to 
these same aims. This represents a definite consistency in 
thinking in relation to what the basic course should purport to 
accomplish . Part III of this study and inferences from the sec 
tion dealing with criticisms of the course in Parts I and II gi 
indications as to how well these aims are being fulfilled . 
104 shows the comparison of the advocated actual emphasis of 
aims . 
Summary 
A comparison of the opinions of educational leaders re -
garding the basic history of education course and the practices 
of the instructors of the course show that in relation to most 
of the factors surveyed the instructors tend to follow the advo 
cated procedures . In certain instances the advocated and actua 
practices differ widely . The deans , department heads and in-
structors tend to agree that the basic course should be require 
for the course . The 
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TABLE 104 
COMPARISON OF RANK ORDERS OF AIMS ACCORDING TO GREATEST AMOUNT 
OF EMPHASIS ADVOCATED AND GIVEN TO EACH AIM 
Rank Order Rank Order 
According According 
Aims and Purposes to Greatest to Greatest 
.Amount of .Amount of 
Advocated Given 
Emphasis Emphasis 
To show how our present educational institu-
tions and theories originated and developed. 1 1 
To help the prospective teacher form a person-
a1 philosophy of education. 2 2 
To help the student become familiar with in-
evitable educational problems and their 
possible solutions. 3 4.5 
To give the student the necessary wide range 
of educational perspective. 4 3 
To show the strong influence of education on 
economic, political, social, religious and 
scientific forces. 5 4.5 
To produce a broadening effect upon the cultur-
al development of the teacher. 6 6 
To show that since education is a fundamental 
element in civilization, the history of eduoa-
tion becomes in large part a history of 
civilization. 7 7 
To challenge the student through an appreciation 
of the great educational personalities and 
their contributions. 8 8 
To cultivate the mental habit of questioning 
and evaluating each generalization pertaining 
to education. 9 9 
To establish an essential background of educa-
tional knowledge in order to facilitate and 
make more meaningful the reading of educational 
literature. 10 13 
To enable the student to differentiate between 
new and old educational problems, ideas and 
methods. 11 14 
TO expl~re the general teaching methods that 
ha11"e developed with education and which have 
stood ·the test of time. 12 12 
(continued) 
~08 
I 
Table 104 (continued) 
Aims and Purposes 
To show the dignity and importance of the 
teaching profession. 
To explore the main sociological bases upon 
which the process of education is grounded. 
To help the prospective teacher avoid the 
educational mistakes of the past. 
To give the student a broad orientation which 
will enable him to find his own line of deep-
est interest in the various possibilities of 
the teaching profession. 
To explore the main psychological bases upon 
which the process of education is grounded. 
To give the student a sufficient comprehen-
sion of the development of the various ele-
ments of curriculum. 
To introduce new students to the field of 
education properly by creating desirable 
first impressions. ' 
To acquaint the student with the ethics and 
professional objectives of the teaching 
profession. 
To explore and evaluate the work of teachers, 
administrators and other educational workers. 
Rank Order 
According 
to Greatest 
Amount of 
Advocated 
&phasis 
13 
14 
15 
16 
17 
18 
19 
20.5 
20.5 
Rank Order 
According 
to Greatest 
.Amount of 
Given 
Emphasis 
10 
11 
15 
16 
18 
17 
19 
20 
21 
II 
11 2i 
also generally agree as to the criticisms of the typical basic 
course. Disagreement of opinion is evident in that the deans and 
department heads feel the course should not be r~quired for teacfi-
er certification, while the instructors feel it should be a cer-
tification requirement. 
In relation to the following factors the actual practice 
tends to follow the advocated practice: 
1. Larger classes broken down into smaller sections. 
2. A one semester course. 
3. Graduate credit for the basic course. 
4. The use of a text-book. 
5. The use of both essay and objective examinations. 
Beginn ing dates for the course study. 
Types of class procedures. 
8. Aims and purposes of the course. 
Differences between advocated and actual practices are 
evident in relation to the following factors: 
'I I 
1. The course of fered as an elective whereas advocated as a re-
quirement. II 
2. A large percentage of institutions offe ring the basic course 
as a first course in contrast to the feeling that it should 
not be a first course. 
3. The majority of basic courses serving as a teacher certifi-
cation requirement, whereas educational leaders feel it should 
not be required for certification. 
4. Organizational patterns for the course. 
5 ._ T es of assi nments. 
ll 
CHAPTER VII 
ANALYSIS OF THE DATA SECURED IN PART III 
OF THIS INVESTIGATION 
The purpose of this chapter is to present the reactions 
f a random sampling of experienced public school teachers in 
elation to the values derived from the basic history of educa -
tion course taken in their professional background . In addition 
lthe reasoning of these same respondents is given pertaining to 
jthe values which should be outcomes of the basic course . 
Basic Information 
I The instrument used in Part III differs markedly from 
instruments used in Parts I and II and in no way approaches 
scope of inquiry . The following items of basic information were 
requested : 
The institution where the basic course was taken . 
The year in which the course was taken . 
The college year the course was taken . 
A "Yes" or 11 No 11 response in relation to value derived from 
the course . 
5 . Reasons for deriving or not deriving value from the course . 
6 . Decision as to whether basic course should be required , 
elective or omitted entirely from the teacher education 
II 
II 
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CHAPTER VIII 
A SYNTHESIS OF THE FINDINGS OF THIS I NVESTIGATION 
The major ~indings of this investigation are presented 
in the summaries of chapters IV , V, VI and VII . The findings, 
as reported in these summaries , are presented as direct analyse 
of data with little interpretation or editing . All comments a 
conclusions are based upon the objective data represented in the 
tables of t h is thesis . 
The purpose of this chapter is to compile a synthesis of 
may be co n sidered positive factors pertaining to the basic 
history of education course . These factors stem from an analysi 
f the findings of this investigation and represent the careful 
i g hing of the relationshi p s between advocated principles and 
rocedures and those now in practice . It is the intent of the 
to present these factors primarily for the purpose of 
curriculum planners in education a more definite back-
und f or planning , revising or evaluating present or future 
education courses . This synthesis of findings should 
t be considered as a static , fool-proof pattern to be followed 
formula for remedying the history of edu-
ills . All recommendations stem from the reports of educa 
leaders . 
2l9 
I 
Factors Pertaining to the Organization of the 
Basic History of Education Course 
Title .--In most instances , The History of Education , 
however, in many cases educational history may be included with 
educational philosophy and resultantly entitled The History and 
Philosophy of Education . Qualifying words such as American , 
Foundations , Development , and several others tend to make 'the 
course fit certain objectives , certification requirements or 
I 
administrative ideas . 
Length .--One semester for the basic undergraduate course , 
with an allotted three semester hours credit . 
Required or e l ective .- -Required in institutions where a 
comparatively small number of courses in education are offered , 
elective in institutions where the offering of education courseE 
is large . In the teacher education institutions in states where 
a history of education course is a teacher certification require -
ment , the course undoubtedly should be required . In many in-
stances it will hinge solely on administrative policy . 
When offered .--After a foundation of professional courses 
have been taken , but not as a first course in education . 
Size of classes .--Maximum size , approximately 35 . Large 
course enrollments should be broken down into sections of the 
above size or smaller . 
Graduate credit .--Graduate credit for the basic course 
if it does not constitute the second taking of the course , and 
j if sufficiently advanced to warrant graduate credit . 
Organizational patterns .--A study of educational problem~ 
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which have developed through the years , supplemented by a study 
of the relationships of education to society . 
Instructional Procedures 
Use of text-book .--One text - book as a basic reference 
for the course , selected in relation to the organizational pat -
tern and course objectives . Other text - books to serve as sub-
sidiary references . Some form of syllabi , course outline or 
study guide to be used . 
Beginning date .--Somewhere between the education of pri 
mitive man and the time of Christ , with the most appropriate 
period being the Middle Ancient Period between 500 B. C. and the 
time of Christ . This holds true for basic history of education 
courses dealing with American education, however with less stre 
on the centuries prior to the settling of the American colonies 
Examinations . - - From two to four examinations per semes-
ter, employing both essay and objective types of questioning . 
Types of class procedures .--Lecture-discussion procedur 
most of the time , supplemented by individual student reports an 
committee or group reports . 
Types of assignments . - - 1 . Oral reports based on refer-
ence ·material . 2 . Written reports such as book reviews and 
library research . 3 . Term papers on educational topics . 4 . 
Group projects such as committee work . 
22~ 
Aims and Purposes of the Basi c History 
of Education Course 
Heavy emphasis on the following aims : 
1 . To show how our present educational institutions and theori s 
originated and developed . 
2 . To help the prospective teacher form a personal philosophy 
of education . 
3 . To help the student become familiar with inevitable educa -
tional problems and their possible solutions . 
Considerable emphasis on the following aims : 
1 . To show the strong influence of economic , political , social 
religious and scientific forces on education . 
2 . To give the student the necessary wide range of educational 
perspective . 
3. To enable the student to differentiate between new and old 
educational problems , ideas and methods . 
4 . To show , that since education is a fundamental element in 
civilization , the history of education becomes in large par 
a history of civilization . 
5 . To challenge the student t hrough an appreciation of 
educational personaliti e s a nd t he ir contributions . 
6 . To produce a broadening effect upon the cultural developmen 
of the teacher . 
7 . To establish an essential background of educational knowle 
in order to fa cilitate and make more meaningful the reading 
of educational literature . 
8 . To explore the main sociological bases upon which the proce 
222 
of education is grounded . 
Criticisms of the Basic History of Education Course 
The following statements of criticism of the basic his -
tory of education course were checked by high percentages of 
deans of schools of education , heads of departments of educatior 
and present instructors of the history of education , and repre -
sent possible negative aspects which should be avoided in the 
organization and instructional procedures of the course . 
1 . History of education courses are too often presented in the 
traditional text - book manner with no chance for philosophiz 
ing or p roblem-solving . 
2 . Educational historians have organized their study principalJy 
according to periods of time without showing the relation-
ship between each period and the present . 
3 . Discipline of the memory rather than study for understand-
ing is the key to passing the average history of education 
course . 
4 . An historical type of introductory course tends to make a 
discouraging beginning for the prospective teacher ' s profes 
sional training . 
5 . History of education courses often miss the emphasis on ed-
ucation and resultantly become courses in world history , 
religious history or sociological study . 
6 . History of education courses lack uniformity and consistencJ 
of purpose . 
7 . The time spent in studying the history of education could be 
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Figure 1 
INSTITUTIONS PARTICIPATI1~G I1~ THIS IrJVESTIGATION, 
CATEGORIZED ACCORDI G TO I~STITUTIONAL TYPES 
Accredited .Colleges Institutions Institutions Institutions 
and Universities in Reporting to Which Offer a Reporting to 
the United States Part I Basic Course Part II 
State Teachers Colleges 
~ Alabama State Teachers 
College 
(Florence, Alabama) X X 
Alabama State Teachers 
College 
(Jacksonville, Alabama) 
Alabama State Teachers 
College 
(Livingston, Alabama) X X 
Alabama State Teachers 
College 
(Montgomery, Alabama) X X 
Alabama State Teachers 
College 
(Troy, Alabama) X X X 
Arizona State College 
(Flagstaff, Arizona) X X X 
Arizona State College 
(Tempe, Arizona) X X X 
Arkansas State Teachers 
College 
(Conway, Arkansas) 
Henderson State Teachers 
College 
(Arkadelphia, Arkansas) X X X 
Chico State College 
(Chico, California) 
238 
Accredited Colleges 
and Universities in 
the United States 
San Diego State 
College 
(San Diego, California) 
Adams State College 
(Alamosa, Colorado) 
Colorado State College 
of Education 
(Greeley, Colorado) 
Teachers College of 
Connecticut 
(New Britain, 
Connecticut) 
Danbury State Teachers 
College 
(Danbury, Connecticut) 
New Haven State Teachers 
Colleg e 
Institutions 
Reporting to 
Part I 
X 
X 
X 
(New Haven, Connecticut) x 
Willimantic State 
Teachers College 
(Willimantic, 
Connecticut) 
Delaware State College 
(Dover, Delaware) 
Albany State College 
(Albany, Georgia) 
Georgia Teachers 
College 
(Collegeboro, Georgia) 
Northern Idaho College 
of Education 
(Lewiston, Idaho) 
Eastern Illinois State 
College 
(Charleston, Illinois) 
X 
X 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X X 
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Accredited Colleges 
and Universities in 
the United States 
Western Illinois State 
College 
(Macomb, Illinois) 
Illinois State Normal 
University 
(Normal, Illinois) 
Northern Illinois 
State Teachers College 
(Dekalb, Illinois) 
Ball State Teachers 
College 
(Muncie, Indiana) 
Indiana State Teachers 
College 
(Terre Haute , Indiana) 
Iowa State Teachers 
College 
(Cedar Falls , Iowa) 
Kansas State Teachers 
College 
(Emporia, Kansas) 
Kansas State Teachers 
College 
(Pittsburg, Kansas) 
Eastern Kentucky State 
Teachers College 
(Richmond, Kentucky) 
Western Kentucky State 
Teachers College 
Institutions 
Reporting to 
Part I 
X 
X 
X 
X 
X 
X 
X 
X 
X 
(Bowling Green , Kentucky) 
Murray State Teachers College 
(Murray, Kentucky) 
Maryland State Teachers 
College 
(Salisbury, Maryland) X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X 
X 
X 
X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
aryland State Teachers 
College 
~Towson , Maryland) X 
assachusetts State 
Teachers College . 
(Bridgewater, Massachusetts) X 
~assachusetts State 
Teachers College 
1( Fitchburg , Massachusetts) 
Massachusetts State 
Teachers College 
{Framingham, Massachusetts) X 
'Massachusetts State 
Teachers College 
(North Adams, Massachusetts) X 
'Massachusetts State 
Teachers College 
I(Worcestor, Massachusetts) X 
Central Michigan College 
of Education 
{Mt. Pleasant, Michigan) X 
Northern Michigan College 
of Education 
{Marquette, Michigan) X 
Western Michigan College 
of Education 
(Kalamazoo, Michigan) X 
Michigan State Normal 
College 
{Ypsilanti, Michigan) X 
Bemidji State Teachers 
College 
{Bemidji, Minnesota) X 
University of Minnesota 
{Duluth Branch) 
{Duluth, Minnesota) X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X 
X 
X X 
X X 
X 
X X 
X 
X 
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Accredited Colleges 
and Universities in 
the United States 
ankato State Teachers 
College 
Institutions 
Reporting to 
Part I 
(Mankato, Minnesota} x 
orhead State Teachers 
College 
(Moorhead, Minnesota) x 
St. Cloud State Teachers 
College 
(ST. Cloud, Minnesota) x 
Winona State Teachers 
College 
(Winona, Minnesota) 
Delta State Teachers 
College 
X 
(Cleveland, Mississippi) x 
Jackson College for 
Negro Teachers 
(Jackson, Mississippi) 
Mississippi Southern 
College 
(Hattiesburg, Mississippi) 
Harris Teachers College 
X 
(St. Louis, Missouri) x 
Central Missouri State 
College 
(Warrensburg, Missouri) 
Southeast Missouri State 
College 
(Cape Girardeau , Missouri) 
Southwest Missouri State 
College 
(Springfield, Missouri) 
Northeast Missouri State 
College 
(Kirksville, Missouri) 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X X 
X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
~orthwest Missouri State 
1
Jollege 
Maryville , Missouri) 
~estern ontana College 
)f Education 
Dillon, Montana) 
~ebraska State Teachers 
Pollege 
~Chadron, Nebraska) 
~ebraska State Teachers 
pol lege 
Kearney, debraska) 
~ebraska State Teachers 
pollege 
X 
X 
X 
X 
Peru, Nebraska) x 
~ebraska State Teachers 
pol lege 
Wayne, Ne braska ) X 
Keene Teache·rs College 
~Keene , New Hampshire) x 
Plymouth Teachers College 
(Plymouth, New Hampshire) x 
~ew Jersey State Teachers 
Pol lege 
(Glassboro, New Jersey) x 
New Jersey State Teachers 
College 
(Jersey City , New Jersey) x 
New Jersey State Teachers 
College 
(Newark, New Jersey) 
~ew Jersey State Teachers 
College 
(Paterson, New Jersey) 
~e w Jersey State Teachers 
College 
(Trenton. New Jersey) 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X 
X X 
X X 
X X 
X X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
New Jersey State Teachers 
College 
(Upper Montclair , 
New Jersey) X 
New Mexico State Teachers 
College 
(Silver City, New Mexico) X 
New York State College 
for Teachers 
(Albany, New York) X 
New York State College 
for Teachers 
(Buffalo, New York) X 
New York State Teachers 
College 
(Brockport, New York) X 
ew York State Teachers 
College 
Cortland , New York) X 
New York State Teachers 
College 
( redonia, New York) X 
New York State Teachers 
College 
(Geneseo, New York) X 
New York State Teachers 
College 
( I ew Paltz, New York) X 
New York State Teachers 
College 
(Oneonta, New York) X 
New York State Teachers 
College 
(Oswego, New York) X 
'New York State Teachers 
College 
(Plattsburg, New York) X 
Institutions Institutions 
Whi ch Offer a Reporting to 
Basic Course Part II 
X 
X X 
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II 
Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
ew York State Teachers 
ollege 
Potsdam, New York) x 
alachian State 
chers College 
(Boone, North Carolina) 
st Carolina Teachers 
ollege 
(Greenville, North 
rolina) 
lizabeth City State 
achers College 
(Elizabeth City, 
orth Carolina) 
yetteville State 
Teachers College 
(Fayetteville, North 
Carolina) 
stern Carolina 
Teachers College 
(Cullowhee, North 
Carolina) 
inston Salem Teachers 
ollege 
(Winston-Salem, North 
Carolina) 
orth Dakota State Normal 
nd Industrial College 
(Ellendale, North Dakota) 
North Dakota State 
Teachers College 
(Dickinson, North Dakota) 
North Dakota State 
Teachers College 
(Mayville, North Dakota) 
orth Dakota State 
Teachers College 
(Minot, North Dakota) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X X 
X 
X X 
X X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
Dakota State 
achers College 
Valley City , North 
ta) 
ollege of Education 
d Industrial Arts 
Wilberforce , Ohio) 
regon College of 
ducation 
Monmouth , Oret:,on) 
aste r n Ore gon ·college 
f Educa t.:.on 
(La Grande , Oregon) 
uthern Oregon College 
f Education 
(Ashland, Oregon) 
heyney Training School 
or Teachers 
(Cheyney , Pennsylvania) 
ennsylvania State Teachers 
ollege 
(Bloom~burg , Pennsylvania) 
ennsylvania State 
achers College 
(California , Pennsylvania) 
ennsylvania State 
Teachers College 
(Clarion , Pennsylvania) 
Pennsylvania State 
Teachers College 
(East Stroudsburg , 
Pennsylvania) 
Pennsylvania State 
Teachers College 
(Edinboro, Pennsylvania) 
Pennsylvania State 
Teachers College 
X 
X 
X 
X 
X 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions Institutions Institution 
Reporting to Which Offer a Reporting 
Part I Basic Course Part II 
------=----- -- - -- -------- - -=-- --<1 
Pennsylvania State 
Teachers College 
(Kutztown, Pennsylvania) 
Pennsylvania State 
Teachers College 
(Lock Haven, Pennsylvania) 
Pennsylvania State 
Teachers College 
X 
X 
(Mansfield , Pennsylvania) x 
ennsylvania State 
Teachers College 
(I illersvi lle , Pennsylvania) x 
ennsylvania State Teachers 
Colleg e 
(Shippensburg , Pennsylvania) 
ennsylvania State Teachers 
College 
(Sli ppery Rock, 
ennsylvania) x 
ennsylvania State Teachers 
College 
(West Chester , Pennsylvania) x 
de Island College of 
Rhode Island) 
lack Hills Teachers 
allege 
(Spearfish , South Dakota) 
neral Beadle State 
eachers College 
X 
X 
(Madison , South Dakota) x 
th Dakota Northern 
tate Teachers College 
Aberdeen , South Dakota) x 
ustin Peay State College 
Clarksville , Tennesse) X 
X X 
X X 
X X 
X X 
X 
X 
X X 
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Accredited Colleges Institutions Institutions Institutions 
and Universities in Reporting to Which Offer a Reporting to 
the United Stat~e~s~------~P~a~r~t~I~----~B~a~s~~~·~c~C~o~u=r~s~e~--~P~a~r~t~I~I~--
~ Tennessee Agricultural 
and Industrial State 
College 
( ashville, Tennessee) 
East Tennessee State 
College 
(Johnson City , Tennessee) 
.Middle Tennessee State 
Collee;e 
( ~urfreesboro, Tennessee) 
Sam Houston State Teachers 
'
College 
(Huntsville, Texas) 
Stephen F. Austin State 
Teachers College 
(Nacogdoches, Texas) 
Sul Ross State Teachers 
College 
(Alpine, Texas) 
East Texas State Teachers 
College 
(Commerce, Texas) 
North Texas State 
Teachers College 
(Denton, Texas) 
!
Southwest Texas State 
Teachers College 
(San Marcos , Texas) 
West Texas State Teachers 
College 
(Canyon, Texas) 
X 
X 
X 
X 
X 
X 
X 
X 
Madison College 
!(Harrisonburg, Virginia) x 
Radford College 
(Radford, Virginia) X 
X X 
X 
X X 
X X 
X X 
X X 
X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
Virginia State Teachers 
College 
(Farmville , Virginia) x 
Central Washington College 
of Education 
(Ellensburg , Washington) 
Eastern Washington College 
of Education 
(Cheyney , Washington) 
Western Washington College 
of Education 
(bellingham , washington) 
Bluefield State College 
(Bluefield , West Virginia) 
Concord College 
(Athens , West Virginia) 
Fairmont State College 
(Fairmont , West Virginia) 
Glenville State College 
(Glenville , West Virginia) 
Shepherd College 
(Shepherdstown , 
West Virginia) 
West Liberty State College 
(West Liberty , West 
Virginia) 
Stout Ins ti tu te 
(Menomonie , Wisconsin) 
/wisconsin State Teachers 
College 
(Eau Claire , Wisconsin) 
Wisconsin State Teachers 
College 
JJ (La Crosse , Wisconsin) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
!! ~49 
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Institutions Institutions" 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X X 
X X 
I, 
I 
X X 
'I 
X X 
X X 
X X 
Accredited Colleges 
and Universities in 
the United States 
Wisconsin State Teachers 
Institutions 
Reporting to 
Part I 
I
Colle t:: e 
(Milwaukee, Wisconsin) x 
Wisconsin State Teachers 
College 
(Oshkosh, Wisconsin) 
Wisconsin State Teachers 
Colleg e 
(Platteville, Wisconsin) 
Wisconsin State Teachers 
College 
( River Falls, Wisconsin) 
Wisconsin State Teachers 
College 
(Stevens Point, Wisconsin) 
Wisconsin State Teachers 
College 
(Superior, Wisconsin) 
~isconsin State Teachers 
'
College 
( Whitewater, Wisconsin) 
State Universities 
1Uni versi ty of Alabama 
( University, Alabama) 
University of Arizona 
(Tucson, Arizona) 
University o f Arkansas 
X 
X 
X 
X 
X 
(Fayetteville, Arkansas) x 
University of California 
(Berkeley, California) 
University of California 
Los Angeles, California) 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X 
X X 
X X 
X X 
X 
X X 
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Accredited Colleges 
and Universities in 
the United States 
niversity of Colorado 
(Boulder , Colorado) 
Institutions 
Reporting to 
Part I' 
X 
University of Connecticut 
(Storrs, Connecticut) x 
niversity of Delaware 
(Newark , Delaware) x 
Florida State University 
(Tallahassee , Florida) 
University of Florida 
(Gainesville , Florida) 
niversity of Georgia 
(Athens , Georgia) 
University of Idaho 
(Moscow , Idaho) 
University of Illinois 
(Urbana , Illinois) 
Southern Illinois 
University 
(Carbondale , Illinois) 
Indiana University 
(Bloomington , Indiana) 
Purdue University 
(Lafayette , Indiana) 
State University of Iowa 
(Iowa City , Iowa) 
University of Kansas 
(Lawrence , Kansas) 
Kansas State College of 
Agriculture and Applied 
X 
X 
X 
X 
X 
X 
Science (Manhattan , Kansas) x 
University of Kentucky 
(Lexington , Kentucky) x 
X 
Institutions Institutions 
Vfuich Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X X 
X X 
Accredited Colleges Institutions 
and Universities in Reporting to 
the United States Part I 
---- --------------~-
I jpouthern University and 
~ and M. College (Baton 
Rouge, Louisiana) 
t
niversity of Maine 
erono, Maine) 
I 
niversity of Maryland 
1
( College Park, Maryland) 
~ ni versi ty of Massachusetts 
(Amherst, Massachusetts) 
l ~ichigan State College of 
~g:iculture and Applied 
Sc1ence 
(East Lansing, Michigan) 
niversity of Michigan 
(Ann Arbor, Michigan) 
l~niversity of Minnesota j(Minneapolis, Minnesota) 
University of Mississipp i 
(University, Mississ ippi) 
Lincoln University 
(Jefferson City, Missouri) 
University of Missouri 
(Columbia, Missouri) 
~ontana State Universi ty 
(Missoula, Montana) 
University of Nebraska 
(Lincoln, Nebraska) 
University of Nevada, 
(Reno, Nevada) 
University of New Hampshire 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
(Durham, New Hampshire) x 
.I 
New Mexico Highlands 
University 
(Las Vegas, New Mexico) x 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X X 
X 
X X 
X X 
X X 
X X 
X X 
X 
\I 
II 
I 
I II 
II 
I 
I, 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
~niversity of New Mexico 
(Albuquerque, New Mexico) 
~niversity of North 
Carolina 
(Chapel Hill , North 
Carolina) 
University of North Dakota 
{Grand Forks , North Dakota) 
Bowling Green State 
University 
{Bowling Green, Ohio) 
Kent State University 
(Kent, Ohio) 
Miami University 
(Oxford, Ohio) 
Ohio State University 
(Columbus, Ohio) 
Ohio University 
(Athens, Ohio) 
University of Oklahoma 
{Norman, Oklahoma) 
Oregon State College 
Corvallis, Oregon) 
University of Oregon 
(Portland, Oregon) 
Pennsylvania State College 
(State College, 
Pennsylvania) 
University of South Carolina 
(Columbia, South Carolina) 
University of South Dakota 
(Vermillion , South Dakota) 
University of Tennessee 
(Knoxville, Tennessee) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
X 
X X 
X 
X X 
X 
II 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
- __ __;;;:_ . ..;. 
Prairie View A and M. 
College of Texas 
(Prairie View, Texas) 
1 niversity of Texas 
(Austin, Texas) 
~gricultural and Mechanical 
College of Texas 
(College Station, Texas) 
1
pniversity of Utah 
(Salt Lake City, Utah) 
University of Vermont 
(Burlington, Vermont) 
I niversity of Virginia (Charlottesville, Virginia) 
State College of Washington 
X 
X 
X 
X 
X 
(Pullman, Washington) x 
University of washington 
(Seattle, Washington) 
West Virginia University 
(Lorgantown, West Virginia) 
niversity of Wisconsin 
X 
X 
(Madison, Wisconsin) x 
University of Wyoming 
(Laramie, Wyoming) 
~tate Colleges and Other 
Special State Schools 
~labama Agricultural and 
~echanical Institute 
(Normal, Alabama) 
Alabama College 
(Montevallo, Alabama) 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X 
X 
X X 
X X 
X X 
X X 
II 
I 
I ~54 
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Accredited Colleges 
and Universities in 
the United States 
1labama Polytechnic ~nstitute 
{Auburn, Alabama) 
~rkansas A and M. 
College l onticello, Arkansas) 
~rkansas State College 
Jonesboro, Arkansas) 
I resno State College 
KFresno , California) 
~umboldt State College 
(Arkata, California) 
San Jose State College 
(San Jose, California) 
Western State College 
!of Colorado 
(Gunnison, Colorado) 
Institutions 
Reporting to 
Part I 
X 
X 
X 
X 
X 
X 
X 
Florida A . and M. College 
( Tallahasse, Florida) x 
I ort Valley State College 
(Fort Valley, Florida) 
Georgia State College 
Savannah, Georgia) x 
Georgia State College 
for Women 
(Milledgeville, Georgia) x 
Georgia State Women's 
/
College 
(Valdosta, Georgia) x 
Fort Hayes Kansas State 
College 
(Hayes, Kansas) 
Kentucky State College 
(Frankfort, Kentucky) 
X 
Institutions Institutions 
Which Offer a ~eporting to 
Basic Course Part II 
X 
X X 
X X 
X X 
II 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
~orthwestern State College 
pf Louisiana 
1
,Shreveport, Louisiana) 
~ouisiana Polytechnic 
~nstitute 
(Ruston, Louisiana) 
poutheastern Louisiana 
College 
(Hammond, Lousiana) 
Southwestern Louisiana 
Institute 
(Lafayette, Louisiana) 
Morgan State College 
X 
X 
X 
X 
(Baltimore, Maryland) x 
Mississippi State College 
(State College, Mississippi) x 
Mississippi State College 
-~"or Women 
(Columbus, Mississippi) x 
~ontana State College 
Bozeman , Montana) 
New Mexico College of 
Agriculture and Mechanic 
Arts (State College, 
X 
'Jew Me xi co) x 
~astern New Mexico 
College 
(Portales, New Mexico) X 
~gricultural and Technical 
College of North Carolina 
(Greensboro, North Carolina) x 
~orth Carolina College at 
purham (Durham, North 
Carolina) 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X 
X X 
X 
X 
X X 
X 
X X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
~ orth Carolina State 
College of Agrlculture 
n d Engineering 
(Raleigh, North Carolina) 
WOman•s College of the 
niversity of North 
Carolina (Greensboro, 
North Carolina) 
orth Dakota Agricultural 
College (Fargo, North 
Dakota) 
k lahoma Agricultural and 
~echanical College 
(Stillwater, Oklahoma) 
klahoma Central State 
Colleg e 
(Edmond, Oklahoma) 
Oklahoma College for 
Women 
(Chickasha, Oklahoma) 
Oklahoma East Central State 
College (Alva, Oklahoma) 
~ Oklahoma Northeastern State 
1
College (Tahlequah, 
Oklahoma) 
!
Oklahoma Southeastern State 
College (Durant, Oklahoma) 
X 
X 
X 
X 
X 
X 
X 
Oklahoma Southwestern Institute 
of Technology (Weatherford, 
!Oklahoma) 
~bode Island State College 
(Kingston, Rhode Island) 
jsouth Carolina State A and 
1 ~ . College (Orangeburg, South Carolina) 
~inthrop College 
(Rock Hill South Carolina 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
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fl Accredited Colleges Institutions Institutions 
and Universities in Reporting to Which Offer a 
, the United Stat_e_s ____ _.;P_a_r_t __ I ___ B~_§ic Course 
~outh Dakota State College 
of Agriculture and Mechanic 
~ts (Brookings, South 
lbakota) 
~emphis State College 
lemphis, Tennessee) I ennessee Polytechnic nstitute I Cookerville, Tennessee) 
:bollege of Mines and 
~etallurgy 
(El Paso, Texas) 
I 
I 
exas College of Arts and 
l~ndustries 
!(Kingsville, Texas) 
1 exas State College for 
I ramen 
(Denton, Texas) 
~exas Technological 
pol lege 
(Lubbock, Texas) 
ptah State Agricultural 
College (Logan, Utah) 
ary Washington College of 
the University of Virginia 
(Fredericksburg, Virginia) 
I irginia State College 
(Peterburg, Virginia) 
College of William and Mary 
X 
X 
X 
X 
X 
X 
(Williamsburg, Virginia) x 
~arshall College 1 ~untington, West Virginia) 
I 
I 
West Virginia State College 
(Institute, West Virginia) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Institutions 
Reporting to 
II 
II ~ss 
Part II 1 
II 
I 
I 
I' 
II 
X 
X 
X 
X 
Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
iiPrivate Colleges and Other 
Special Private Schools 
Birmingham-Southern 
College 
(Birmingham, Alabama) 
Howard College 
(Birmingham, Alabama) 
Huntingdon College 
(Montgomery, Alabama) 
Judson College 
(Marion, Alabama) 
Miles College 
(Birmingham, Alabama) 
Spring Hill College 
(Spring Hill , Alabama) 
Talladega College 
(Talladega, Alabama) 
Tuskegee Institute 
Tuskegee Institute, Alabama) 
Hendrix College 
(Conway, Arkansas) 
Ouachita Baptist College 
(Arkadelphia, Arkansas) 
Chapman College 
(Los Angeles, California) 
Dominican College of San 
Rafael (San Rafael, 
California) 
George Pepperdine College 
(Los Angeles, California) 
College of the Holy Names 
(Oakland, California) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X 
X X 
X 
X X 
X X 
X 
X 
X 
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I Accredited Colleges Institutions Institutions Institutions 
I 
and Universities in Reporting to Which Offer a Reporting to 
the United States Part I Basic Course Part II 
_.----
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~rnmaculate Heart College 
(Los Angeles, California) X 
I 
~a Sierra College 
(Arlington, California) 
Mills College 
(Oakland, California) X 
bccidental College . 
(Los Angeles, California) X X X 
. 
College of the Pacific 
(Stockton, California) X X X 
~acific Union College 
(Angivin, California) 
!Pasadena College 
(Pasadena, California) X X X 
~omona College 
(Claremont, California) X X X 
~t . Mary 1 s College 
(St. Mary 's College, 
!california) X X 
~an Francisco College 
~or Women (San Francisco, 
California) X X X 
San Francisco State College 
(San Francisco, California) 
Whittier College 
(Whittier, California) X X X 
Colorado College 
(Colorado Springs, Colorado) X 
t 
Jcolorado Agricultural and 
~echanical College 
\(Fort Collins , Colorado) X X X 
~oretto Heights College 
(Loretto, Colorado) X X X 
Accredited Colleges Institutions Institutions Institutions 
and Universities in Reporting to Which Offer a Reporting to 
the United States Part I Basic Course Part II 
- - - - - ------=-~-=---=-----~-=.;=-=.____::....:..:.::·...:.....;- - --
Connecticut College 
( New London, Connecticut) x 
bertus Magnus College 
(New Haven, Connecticut) x 
St. Joseph College 
(West Hartford, Connecticut) x 
thune-Cookman College , 
(Daytona Beach, Florida) x 
lorida Southern College 
(Lakeland, Florida) x 
llins College 
( Winter Park, Florida) x 
s Scott College 
Decatur, Georgia) 
lark College 
(Atlanta, Georgia) 
Grange College 
(La Grange, Georgia) 
rehouse College 
(Atlanta, Georgia) 
rris Brown College 
(Atlanta, Georgia) 
aine College 
(Augusta, Georgia) 
ter College 
, .. ,""''"~ , Georgia) 
elman College 
(Atlanta, Georgia) 
sleyan College 
(Macon, Georgia) 
ollege of Idaho 
(Caldwell, Idaho) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
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Accredited Colleges Institutions Institutions Ins ti tu tions 
and Universities in Reporting to Which Offer a Reporting to 
the United States Part I Basic Course Part II 
II ~orthwest Nazarene College 
Nampa , Idaho ) X X X 
~arat College of the 
acred Heart 
~ Lake Forest, Illinois) 
ugustana College 
Rock Island, Illinois) X X X 
urora College 
(Aurora, Illinois) X X X 
arthage College 
{Carthage, Illinois) 
bhicago Teachers College 
I {Chicago, Illinois) X 
1 lrnhurst College 
{ Elrnhu:es t, Illinois) 
'George Williams College 
(Chicago, Illinois) X X X 
1Illinois College 
(Jacksonville, Illinois) X X X 
Knox College 
(Galesburg, Illinois) 
!Lake Forest College 
(Lake Forest, Illinois) X 
MacMurray College for 
Women 
{Jacksonville, Illinois) X 
Monmouth College 
{Monmouth, Illinois) 
Mundelein College 
(Chicago, Illinois) X X X 
1~a tional College of 
Education 
{Evanston, Illinois) X 
II 
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Accredited Colleges Institutions Institutions Institutions 
and Universities in Reporting to Which Offer a Reporting to 
the United States Part I Basic Course Part II 
~orth Central College 
1(Naperville, Illinois) X 
~he Principia 
I( Elsah, Illinois) X X X 
I ockford College 
'(Rockford, Illinois) X 
oosevelt College of 
lj 1 hicago 
(Chicago, Illinois) X 
~osary College 
(River Forest, Illinois) 
X X X 
llinois Institute of 
echnology 
(Chicago, Illinois) X X 
fcollege of St. Francis 
!(Joliet, Illinois) X X 
'~nderson College 
(Anderson, Indiana) X X X 
;Earlham College 
II( Richmond, Indiana) X X 
'~vansvi lle College (Evansville, Indiana) X X X 
ranklin College 
(Franklin, Indiana) 
poshen College 
(Goshen, Indiana) X 
Hanover College 
(Hanover, Indiana) X II 
[ndiana Central College 
~Indianapolis, Indiana) X 
anchester College 
th Manchester, Indiana) X 
I 264 
Accredited Colleges Institutions Institutions Institutions 
and Universities in Reporting to Which Offer a Reporting to 
the United States Part I Basic Course Part II 
!St-Mary-of -the-Woods 
!College 
(St-Mary-of-the-Woods, 
!Indiana) X 
1St. Mary's College , 
!Notre Dame 
(Holy Cross, Indiana) X X X 
!Briar Cliff College 
(Sioux City , Iowa) X X X 
Central College 
!Pella, Iowa) X X X 
!Clarke College 
(Dubuque, Iowa) 
!Cornell College 
(Mount Vernon, Iowa) X X 
!Grinnell College 
(Grinnell, Iowa) X X X 
!Iowa Wesleyan College 
(Mt. Pleasant, Iowa) X X X 
Loras College 
(Dubuque, Iowa) X X X 
ILu ther College 
(Decorah, Iowa) 
Morningside College 
Sioux City, Iowa) X 
!Parsons College 
(Fairfield, Iowa) X 
Simpson College 
(Indianola, Iowa) X 
!Bethany College 
(Lindsborg, Kansas) 
1jMcPherson College 
(McPherson, Kansas) X X X 
Accredited Colleges 
and Universities in 
the United States 
~arymount College 
(Salina, Kansas) 
~ount St. Scholastica 
College 
(Atchison, Kansas) 
Ottawa University 
(Ottawa, Kansas) 
St. Benedicta College 
(Xavier, Kansas) 
Southwestern College 
(Winfield, Kansas) 
Institutions 
Reporting to 
Part I 
X 
X 
X 
X 
X 
Washburn Municipal University 
(Topeka, Kansas) x 
Berea College 
(Berea, Kentucky) . x 
Center College of Kentucky 
(Danville, Kentucky) x 
Georgetown College 
(Georgetown, Kentucky) 
Nazareth College 
(Louisville, Kentucky) 
Transylvania College 
X 
X 
(Lexington, Kentucky) x 
Union College 
(Barbourville, Kentucky) x 
Centenary College of Louisiana 
(Shreveport, Louisiana) x 
Dillard University 
(New Orleans, Louisiana) 
Newcomb College 
(New Orleans, Louisiana) 
Bates College 
(Lewiston, Maine) 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X 
X X 
X 
X X 
X X 
X X 
X X 
X 
Accredited Colleges 
and Universities in 
the United States 
b owdoin College 
(Brunswick, Maine) 
:~ olby College 
(Waterville, Maine) 
ftoucher College 
I (Baltimore, Maryland) 
rood College 
Frederick, Maryland) 
~ollege of Notre Dame of 
aryland 
Baltimore , Maryland) 
St. Joseph's College 
(EMmitsourg, Maryland) 
/ ount St. Mary 's College 
(Emmitsburg, Maryland) 
Washington College 
(Chestertown, Maryland) 
Western aryland College 
( Westminster, Maryland) 
Woodstock College and 
Seminary 
(Granite, Maryland) 
Institutions 
Reporting to 
Part I 
X 
X 
X 
X 
X 
X 
Atlantic Union College x 
(South Lancaster, Massachusetts) 
Teachers College of the 
City of Boston 
(Boston, Massachusetts) 
Eastern Nazarene College 
(Qui ncy , Massachusetts) 
Emmanuel College 
(Boston, Massachusetts) 
College of the Holy Cross 
(Worcester, Massachusetts) 
X 
X 
~66 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X 
X ,X 
X X 
X 
X X 
X 
X X 
j 
Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
Regis College 
(Weston, Massachusetts) X 
Simmons College 
(Boston, Massachusetts) x 
Smith College 
(Northampton, Massachusetts) x 
Mount Holyoke College 
(South Hadley, Massachusetts) x 
College of Our Lady of the 
Elms (Chicopee, 
Massachusetts) 
Springfield College 
(Springfield, Massachusetts) 
Tufts College 
(Medford, Massachusetts) 
Wellesley College 
(Wellesley, Massachusetts) 
Wheaton College 
(Norton, Massachusetts) 
Wheelock College 
(Boston, Massa chusetts) 
Albion College 
(Albion, Michigan) 
Alma College 
(Alma, Michigan) 
Aquinas College 
(Grand Rapids , Michigan) 
Emmanuel Missionary College 
(Berrien Springs, Michigan) 
Hillsdale College 
(Hillsdale, Michigan) 
Hope College 
(Holland, Michigan) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X X 
X 
X 
X 
X X 
X X 
X X 
267. 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
Kalamazoo College 
(Kalamazoo , Michigan) 
Marygrove College 
(Detroit , Michigan) 
Carleton College 
(Northfield , Minnesota) 
Concordia College 
(Moorhead , Minnesota) 
Macalester College 
(St . Paul , Minnesota) 
College of St . Bendict 
X 
X 
X 
X 
(St . Joseph , Minnesota) x 
College of St . Catherine 
(St . Paul , Minnesota) 
St . Mary's College 
(Winona , Minnesota) 
St . Olaf College 
(Northfield , Minnesota) 
College of St . Scholastica 
(Duluth , Minnesota) 
College of St . Teresa 
(Winona , Minnesota) 
College of St . Thomas 
(St . Paul , Minnesota) 
Gustavus Adolphus College 
(St . Peter, Minnesota) 
Belhaven College 
(Jackson , Mississippi) 
Blue Mountain College 
X 
X 
X 
X 
X 
X 
(Blue Mountain, Mississippi) x 
Millsaps College 
(Jackson , Mississippi) X 
Institutions Insti tuti ms 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X 
X 
X 
X X 
X X 
X X 
X X 
X X 
X X 
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and Universities in 
the United States 
Mississippi College 
(Clinton, Mississippi) 
Tougaloo College 
(Tougaloo, Mississippi) 
Central College 
(Fayette, Missouri) 
Culver-Sto ckton College 
(Canton, Missouri) 
Drury Colleg e 
(Springfield, Missouri) 
Lindenwood College 
(St. Charles, Missouri) 
Missouri Valley College 
(Marshall, Missouri) 
Park College 
(Parkville, Missouri) 
Rockhurst College 
(Kansas City, Missouri) 
College of St. Teresa 
(Kansas City, Missouri) 
Stowe Teachers College 
(St. Louis, Missouri) 
Tarkio College 
(Tark io, Missouri) 
Webster Colleg e 
Institutions 
Reporting to 
Part I 
X 
X 
X 
X 
X 
X 
X 
X 
X 
(Webster Groves, Missouri) X 
Westminster College 
(Fulton, Missouri) 
William Jewell Colleg e 
(Liberty, Missouri) 
Carroll College 
( Helena, Montana) 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X 
X X 
X X 
X 
X X 
X X 
X 
X X 
X 
X 
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the united States 
Institutions 
Reporting to 
pa;:.t I 
Great Falls College of 
Education 
(Great Falls , Montana) 
Rocky Mountain College 
(Billings, Montana) 
Doane College 
(Crete, Nebraska) 
Hastings College 
(Hastings, Nebraska) 
Midland College 
(Fremont, Nebraska) 
Union College 
(Lincoln, Nebraska) 
Dartmouth College 
(Hanover, New Hampshire) 
Mount St. Mary College 
(Hooksett, ~ew Hampshire) 
St. Anselm's College 
(Manchester, New Hampshire) 
Georgian Court College 
(Lakewood, New Jersey) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
College of St. Elizabeth 
(Convent Station, New Jersey) x 
St. Peter's College 
(Jersey Gity , New Jersey) x 
SetQn Hall College 
(South Orange , New Jersey) x 
Adelphi College 
(Garden City , New York) 
Brooklyn College 
(Brooklyn, ~ew York) 
Canisius College 
(Buffalo, New York) 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X 
X X 
X 
X X 
X 
X 
X 
X X 
X X 
Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
Colgate University 
(Hamilton, New York) 
lmira College 
(Elmira, New York) 
Good Counsel College 
(White Plains , New York) 
Hamilton College 
(Clinton, New York) 
Hofstra College 
(Hempstead, New York) 
Houghton College 
(Houghton, New York) 
Manhattan College 
(New York , New York) 
Marymount College 
(New York, New York) 
College of Mt . St. Vincent 
(Mt. St. Vincent-on-Hudson, 
New York) 
Nazareth College of 
Rochester 
(Rochester, New York) 
College of New Rochelle 
(New Rochelle , New York) 
Notre Dame College of 
Staten Island 
(Staten Island, New York) 
Queens College 
(Flushing, New York) 
Russell Sage College 
(Troy, New York) 
St. Bernadine of Siena 
College (Loudonville, 
New York) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X 
X X 
X 
X X 
X X 
X X 
X 
X X 
X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
St. Bonaventure College 
(St. Bonaventure, New York) 
St. Joseph 's College for 
Women 
(Brooklyn, ~ew York) 
College of St. Rose 
(Albany, ~ew York) 
Wagner Memorial Lutheran 
College 
(Staten Island , New York) 
Catawba College 
X 
X 
X 
(Salisbury, North Carolina) x 
Davidson College 
(Davidson, North Carolina) 
Elon College 
(Elon College, North Carolina) 
Greensboro College 
(Greensboro, North Carolina) 
Guilford College 
(Guilford College , North 
Carolina) x 
Johnson c . Smith University 
(Charlotte, North Carolina) 
Lenoir Rhyne College 
(Hickory, North Carolina) 
Livingstone College 
(Salisbury, North Carolina) 
Meredith College 
(Raliegh, North Carolina) 
Queens College 
(Charlotte, North Carolina) 
St. Augustine's College 
(Raleigh, North Carolina) 
X 
X 
X 
Institutions InstitutionE 
Which Offer a Reporting tc 
Basic Course Part II 
X 
X X 
X 
X 
X 
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Salem College 
(Winston-Salem, North 
Carolina) 
Wake Forest College 
Institutions 
Reporting to 
Part I 
X 
(Wake F~rest , North Carolina) x 
Jamestown College 
(Jamestown, North Dakota) 
Antioch College 
(Yellow Springs, Ohio) 
Ashland College 
(Ashland, Ohio) 
Baldwin-Wallace College 
X 
X 
( n erea, Ohio) x 
Capital University 
(Columbus, Ohio) 
Denison University 
(Granville, Ohio) 
Findlay College 
( Findlay, Ohio) 
Heidelberg College 
(Tiffin, Ohio) 
Hiram College 
(Hiram, Ohio) 
Lake Erie College 
(Painesville, Ohio) 
Marietta College 
(Marietta, Ohio) 
Mary Manse College 
(Toledo, Ohio) 
Mount Union College 
(Alliance, Ohio) 
Mus k ingum College 
( fe w Concord, Ohio) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
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Accredited Colleges 
and Universities in 
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Notre Dame College 
(South Euclid, Ohio) 
Oberlin College 
( berlin , Ohio) 
!
Otterbein College 
( Westerville, Ohio) 
Colle[e of St . ~ary of 
the Spring s 
(ColuJ"'lbus, Ohio) 
I 
P 1.1 Co lle 0 e (Cleveland , Ohio) 
Institutions 
Reporting to 
Part I 
X 
X 
X 
X 
X 
CollP~A of ~ t . St . Joseph-
on- the- hio ( ~ t . St . Joseph , 
Ohio) 
Ursuline College for 
Women 
(Cleveland , Ohio) 
·!western College 
(Oxford , Ohio) 
Wilmington College 
(Wilmington , Ohio) 
Wittenberg Collece 
(Springfield , Ohio) 
College of Wooster 
(Wooster , Ohio) 
roungstown College 
(Youngstown , Ohio) 
Lewis and Clark College 
(Portland , Oregon) 
Linfield College 
I
I( c . innvi lle , Oregon) 
Marylhurst Jollege 
(Marylhurst , Oregon) 
X 
X 
X 
X 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X 
X X 
X 
X X 
X X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
Reed College 
(Portland, Oregon) 
Albri ght College 
(Reading Pennsylvania) 
Allegheny College 
(Meadville , Pennsylvania) 
Beaver College 
(Jenkintown , Pennsylvania) 
Bryn Mawr College 
X 
X 
X 
X 
(Bryn Mawr, Pennsylvania) x 
Carneg ie Institute of 
Technology 
(Pittsburgh, Pennsylvania) 
Cedar Crest College 
(Allentown , Pennsylvania) 
X 
Chestnut Hill College 
(Philadelphia , Pennsylvania) x 
College Misericordia 
(Dallas , Pennsylvania) 
Dickinson College 
(Carlisle , Pennsylvania) 
Franklin and Marshall 
Colleg e 
(Lancaster , Pennsylvania) 
Geneva College 
X 
X 
(Beaver Falls , Pennsylvania) x 
Gettysburg College 
(Gettysburg , Pennsylvania) 
Grove City College 
(Grove City , Pennsylvania) 
Juniata College 
( Hunting to n , Pennsylvania) 
Lafayette College 
( Easton , Pennsylvania) 
X 
X 
X 
X 
X X 
X X 
X 
X X 
X X 
X 
X X 
X 
X 
Accredited Colleges Institutions Institutions Institutions 
and Universities in Reporting to Whi ch Offer a Reporting to 
the United States Part I Basic Course Part II 
--~----~~~~~~----------~--~~~--------~~~~~----~~~~----
La Salle College 
(Philadelphia, Pennsylvania) x 
Lebanon Valley College 
(Annville , Pennsylvania) 
Marywood College 
(Scranton , Pennsylvania) 
Mercyhurst College 
(Erie, Pennsylvania) 
Moravian Collee;e 
(Bethlehem , Pennsylvania) 
X 
X 
X 
X 
Mount Mercy College 
(Pitts uurgh , Pennsylvania) _ x 
Muhlenberg College 
(Allentown , Pennsylvania) x 
Pennsylvania College for 
Women 
(Pittsburgh , Pennsylvania) x 
Rosemont College 
(Rosemont , Pennsylvania) 
St . Vincent College 
(Latrobe , Pennsylvania) 
Seton Hill College 
(Greensburg , Pennsylvania) 
Drexel Institute of 
Technology 
X 
X 
X 
(Philadelphia , Pennsylvani a) x 
Immaculata College 
(Immaculata , Pennsylvania) x 
St . Joseph ' s College 
(Philadelphia , Pennsylvania) x 
Susquehanna University 
(Selinsgrove , Pennsylvania) x 
Swarthmore College 
(Swarthmore , Pennsylvania) x 
X 
X X 
X 
X 
X 
X X 
X 
X X 
X 
X X 
X X 
X X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
Theil College 
(Greenville, Pennsylvania) 
Ursinus College 
(Collegeville, Pennsylvania) x 
Villa Maria College 
(Erie, Pennsylvania} 
Villanova College 
(Villanova, Pennsylvania) 
Washington and Jefferson 
College 
(Washington, Pennsylvania) 
Westminster College 
(New Wilmington , Pennsylvania) 
Wilson College 
X 
X 
(Chambersburg, Pennsylvania) x 
Pembroke College 
(Providence, Rhode Island) x 
Providence College 
(Providence, Rhode Island) x 
The Citadel 
(Charleston, South Carolina} x 
Coker College 
(Hartsville, South Carolina) x 
Columbia College 
(Columbia, South Carolina) 
Converse College 
X 
(Spartanburg, South Carolina) x 
Erskine College 
(Due West, South Carolina) x 
Furman University 
(Greenville, South Carolina} x 
Limestone College 
(Gaffney, South Carolina) X 
Institutions InstitutionE 
Which Offer a Reporting to 
Basic Course Part II 
X 
X X 
X X 
X X 
X X 
X X 
X 
X X 
X X 
X X 
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Newberry College 
(Newberry, South Carolina) 
College of Charleston 
(Charleston, South Carolina) 
Wofford College 
(Spartanburg, South 
Carolina) 
Augustana College 
X 
(Sioux Falls , South Dakota) x 
Dakota Wesleyan University 
(Mitchell, South Dakota) 
Huron College 
(Huron, South Dakota) 
Yankton College 
(Yankton, South Dakota) 
Carson-Newman College 
0efferson City, Tennessee) 
Fisk University 
(Nashville, Tennessee) 
George Peabody College 
for Teachers 
(Nashville, Tennessee) 
Knoxville College 
(Knoxville, Tennessee) 
Le Moyne College 
(Memphis, Tennessee) 
Lincoln Memorial University 
(Harrogate, Tennessee) 
Tusculum College 
- Greenville , Tennessee) 
Austin College 
(Sherman, Texas) 
Bishop College 
(Marshall. Texas) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X X 
X X 
X X 
X X 
X 
X X 
X 
X X 
X X 
X X 
X 
_ ,_ 
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and Universities in 
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Incarnate Word College 
(San Antonio, Texas) 
Our Lady of the Lake 
College 
(San Antonio, Texas) 
Texas College 
(Tyler, Texas) 
Tillotson College 
(Austin, Texas) 
Wiley College 
(Marshall, Texas) 
College of St . Mary 
of the Wasatch 
(Salt Lake City, Utah) 
Middlebury College 
(Middlebury, Vermont) 
Norwich University 
(Northfield, Vermont) 
St. Michael 's College 
(Winooski Park, Vermont) 
Bridgewater College 
(Bridgewater, Virginia) 
Emory and Henry College 
Emory , Virginia) 
Institutions 
Reporting to 
Part I 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Hampden-Sydney College 
(Hampden-Sydney, Virginia) 
Hampton Institute 
(Hampton, Virginia) 
Lynchburg College 
(Lynchburg, Virginia) 
Mary Baldwin College 
(Staunton, Virginia) 
Randolph- Macon College 
(Ashland, Virginia) 
X 
X 
X 
Institutions Institutions 
~hich Offer a Reporting to 
Basic Course Part II 
X 
X X 
X 
X 
X X 
X X 
X X 
X 
X X 
X 
X 
X X 
X X 
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and Universities in 
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Institutions 
Reporting to 
Part I 
Randolph-Macon Women 's 
College 
(Lynchburg, Virginia) 
Roanoke College , 
(Salem, Virginia) 
Sweet Briar College 
(Sweet Briar , Virginia) 
Miner Teachers College 
(Washington, D. C.) 
Trinity College 
(Washington, D.C.) 
Wilson Teachers College 
(Washington, D.C.) 
Washington Missionary College 
X 
X 
X 
X 
X 
(Washington, D.C.) x 
Pacific Lutheran College 
(Parkland, Washington) x 
College of Puget Sound 
(Tacoma, Washington) 
St. Martin's College 
(Lacey, Washington) 
Seattle College 
(Seattle, Washington) 
Holy Names College 
(Spokane, Washington) 
Walla Walla College 
(College Place , Washington) 
Whitman College 
(Walla Walla , Washington) 
Whitworth College 
(Spokane, Washington) 
Bethany College 
(Bethany, West Virginia) 
X 
X 
X 
X 
X 
X 
X 
Institutions Institutionf 
Which Offer a Reporting tc 
Basic Course Part II 
- - -11 
X X 
X X 
X 
X X 
X 
X 
X 
X X 
X X 
X X 
X X 
X X 
X 
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and Universities in 
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Institutions 
Reporting to 
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Davis and Elkins College 
(Elkins, West Virginia) 
West Virginia Wesleyan 
College 
(Buckhannon, West Virginia) 
Alverno College 
(Milwaukee, Wisconsin) 
Beloit College 
(Beloit, Wisconsin) 
Carroll College 
(Waukesha, Wisconsin) 
Lawrence College 
(Appleton, Wisconsin) 
Mount Mary College 
(Milwaukee, Wisconsin) 
Ripon College 
(Ripon, Wisconsin) 
Private Universities 
University of Redlands 
(Redlands, California) 
University of San Francisco 
(San Francisco , California) 
University of Southern 
California 
(Los Angeles, California) 
University of Santa Clara 
(Santa Clara, California) 
Stanford University 
(Stanford, California) 
University of Denver 
(Denver, Colorado) 
X 
X 
X 
X 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting tc 
Basic Course Part II 
X X 
X X 
X 
X X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
Yale University 
(New Haven, Connecticut) 
John B. Stetson University 
(DeLand, Florida) 
University of Miami 
(Coral Gables , Florida) 
Atlanta University 
(Atlanta, Georgia) 
Emory University 
(Emory University, Georgia) 
Mercer University 
(Macon, Georgia) 
Bradley University 
(Peoria, Illinois) 
University of Chicago 
X 
X 
X 
X 
X 
X 
(Chicago, Illinois) x 
DePaul University 
(Chicago, Illinois) x 
Illinois Wesleyan University 
(Bloomington, Illinois) x 
James Millikin University 
(Decatur, Illinois) x 
Loyola University 
(Chicago, Illinois) 
Northwestern University 
X 
(Evanston, Illinois) x 
Butler University 
(Indianapolis, Indiana) 
De Pauw University 
(Greencastle, Indiana) 
University of Notre Dame 
(rotre Dame, Indiana) 
X 
X 
X 
Institutions Institutions 
Which Offer a Reporting tc 
Basic Course Part II 
X X 
X X 
X X 
X X 
X X 
X 
X 
X X 
X X 
X 
X X 
X X 
X X 
282 
Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
Taylor University 
(Upland, Indiana) 
Valparaiso University 
(Valparaiso, Indiana) 
Drake University 
(Des Moines , Iowa) 
University of Dubuque 
(Dubuque, Iowa) 
Baker University 
(Baldwin, Kansas) 
Municipal University of 
Wichita 
(Wichita, Kansas) 
University of Louisville 
X 
X 
X 
X 
X 
X 
(Louisville, Kentucky) x 
Loyola University 
(New Orleans, Louisiana) 
Tulane University 
(New Orleans, Louisiana) 
Xavier University 
(New Orleans, Louisiana) 
II Johns Hopkins University (Baltimore, Maryland) 
Boston College 
X 
X 
X 
X 
(Chestnut Hi 11, I. assachuse t ts )x 
Boston University 
(Boston, Massachusetts) 
Clark University 
(Worcester, Massachusetts) 
Harvard University 
(Cambridge, Massachusetts) 
University of Detroit 
(Detroit, Michigan) 
X 
X 
X 
Institutions Institutions 
Vfuich Offer a Reporting to 
Basic Course Part II 
X X 
X X 
X X 
X X 
X X 
X 
X 
X X 
X 
X X 
X X 
X X 
X 
X X 
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and Universities in 
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Wayne University 
(Detroit, Michigan) 
Hamline University 
Institutions 
Reporting to 
Part I 
X 
St. Paul, Minnesota) x 
University of Kansas City 
(Kansas City, Missouri) x 
St. Louis University 
(St. Louis, Missouri) 
Creighton University 
(Omaha, Neoraska) 
Nebraska Wesleyan University 
X 
X 
(Lincoln, Nebraska) x 
Municipal University of 
Omaha 
(Omaha, Nebraska) x 
Rutgers University 
( ew runswick, 
New Jersey) 
Alfred University 
(Alfred, New York) 
University of Buffalo 
(Buffalo, New York) 
The City College 
(New York, New York) 
Columbia University 
(New York , New York) 
Cornell University 
(Ithaca, New York) 
Fordham University 
( ew York , New York) 
Niagara University 
(~iagara University , 
New York) 
X 
X 
X 
X 
X 
X 
Institutions Institution 
Which Offer a Reporting 
Basic Course Part II 
X 
X X 
X 
X 
X 
X X 
X 
Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
art I 
niversity of Rochester 
Rochester, New York) 
t. John's University 
Brooklyn , New York) 
t. Lawrence University 
Canton, New York) 
yracuse University 
Syracuse, New York) 
ew York University 
(New York, New York) 
University 
X 
X 
X 
X 
(Durham, North Carolina) x 
Carolina) 
Akron 
X 
niversity of Cincinnati 
(Cincinnati, Ohio) x 
University of Dayton 
(Dayton, Ohio) 
John Carroll University 
(Cleveland, Ohio) 
Ohio Wesleyan University 
(Delaware, Ohio) 
University of Toledo 
(Toledo, Ohio) 
Western Reserve University 
X 
X 
(Cleveland, Ohio) x 
Xavier University 
(Cincinnati, Ohio) 
Phillips University 
(Enid, Oklahoma) 
X 
Institutions Institutions 
Which Offer a Reporting to 
Basic Course Part II 
X X 
X 
X 
X 
X X 
X X 
X 
X X 
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and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
University of Tulsa 
(Tulsa, Oklahoma) 
Pacific University 
(Forest Grove, Oregon) 
Willamette University 
(Salem, Oregon) 
X 
X 
X 
Temple University 
(Philadelphia, Pennsylvania) x 
Bucknell University 
(Lewisburg, Pennsylvania) x 
Duquesne University 
(Pittsburgh, Pennsylvania) 
Lehigh University 
(Bethlehem, Pennsylvania) 
Lincoln University 
(Lincoln University , 
Pennsylvania) 
X 
X 
University of Pennsylvania 
(Philadelphia, Pennsylvania) x 
University of Pittsburgh 
(Pittsburgh, Pennsylvania) x 
University of Scranton 
(Scranton, Pennsylvania} 
Brown University 
(Providence, Rhode Island) 
University of Chattanooga 
(Chattanooga, Tennessee) 
Baylor University 
(Waco, Texas) 
Hardin-Simmons University 
X 
X 
X 
X 
(Abilene, Texas) x 
Rice Institute 
(Houston, Texas) X 
Institutions Institution 
Which Offer a Reporting 
Basic Course Part II 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
X X 
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Accredited Colleges 
and Universities in 
the United States 
Institutions 
Reporting to 
Part I 
Southern Methodist 
University 
(Dallas, Texas) 
Southwestern University 
(Georgetown, Texas) 
Texas Christian University 
(Fort Worth , Texas) 
Trinity University 
(San Antonio, Texas) 
Brigham Young University 
(Provo, Utah) 
University of Richmond 
(Richmond, Virginia) 
Virginia Union Universi ty 
(Richmond, Virginia) 
Washington and Lee University 
X 
X 
X 
X 
X 
X 
(Lexington, Virginia) x 
Catholic University of 
America 
(Washington, D. C.) x 
George Washington University 
(Washington, D.C.) x 
Howard University 
(Washington, D.C.) 
American University 
(Washington, D.C.) 
Gonzaga University 
(Spokane, Washington) 
Seattle Pacific College 
X 
X 
(Seattle, Washington) x 
Marquette University 
(Milwaukee, Wisconsin) x 
Institutions Institutio 
Which Offer a Reporting 
Basic Course Part II 
X 
X X 
X X 
X X 
X X 
X 
X 
X X 
X X 
X 
X 
Figure 2 
THE NUMBER OF INSTITUTIONS REPORTING TO PART I COMPARED WITH THE NUMBER OF INSTI-
TUTIONS SURVEYED, ARRANGED ACCORDING TO TYPE OF INSTITUTION BY STATE 
State Teachers State State Private Private 
Colleges Universities Colleges Colleges Universities 
No . of No . of No . of No. of No . of No. of No . of No . of No . of No . of 
Inst . In st . In st . Inst. Inst. In st . Inst . Inst. Inst. Inst . 
States Sur- Report- Sur- Report- Sur- Report- Sur- Report- Sur- Report-
veyed ing veyed ing veyed ing veyed ing veyed ing 
Alabama 5 4 1 1 3 2 8 6 0 0 
Arizona 2 2 1 1 0 0 0 0 0 0 
Arkansas 2 1 1 1 2 2 2 2 0 0 
California 2 0 2 2 3 3 16 13 5 1 
Colorado 2 2 1 1 1 1 3 3 1 1 
Connecticut 4 2 1 1 0 0 3 3 1 1 
Delaware 1 1 1 1 0 0 0 0 0 0 
Florida 0 0 2 2 1 1 3 3 2 2 
Georgia 2 2 1 0 4 1 9 6 3 2 
Idaho 1 1 1 1 0 0 2 2 0 0 
Illinois 4 4 2 1 0 0 22 16 7 7 I 
Indiana 2 2 2 2 0 0 10 8 5 5 
Iowa 1 1 1 0 0 0 11 9 2 2 
Kansas 2 2 2 1 1 1 8 7 2 2 I 
Kentucky 3 1 1 1 1 0 6 6 1 1 
Louisiana 0 0 2 2 4 4 3 2 3 3 
Maine 0 0 1 1 0 0 3 1 0 0 
Maryland 2 2 1 1 1 1 8 6 1 1 
I Massachusetts 5 4 1 1 0 0 15 11 I 4 4 
Michigan 4 3 2 2 0 0 8 6 2 2 
Minnesota 6 6 1 1 0 0 11 9 1 1 
Mississippi 3 2 1 1 2 2 5 3 0 0 
Missouri 6 5 2 2 0 0 13 11 2 2 
Montana l 1 1 1 1 1 3 3 0 0 
I 
\ 
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Institutions Reporting to Part I (continued) 
State Teachers State State Private Private 
Colleges Universities Colleges Colleges Universities 
No. of No. of No. of No. of No. of No. of No. of No. of No. of No. of 
States In st. Inst. In st. In st. In st. Inst. Inst. In st. In st. In st. 
Sur- Report- Sur- Report- Sur- Report- Sur- Report- Sur- Report-
veyed ing veyed ing veyed ing veyed ing veyed ing 
Nebraska 4 4 1 1 0 0 4 4 3 3 
Nevada 0 0 1 1 0 0 0 0 0 0 
New Hampshire 2 2 1 1 0 0 3 2 0 0 
New Jersey 6 5 0 0 0 0 4 4 1 1 
I New Mexico 1 1 2 2 2 z 0 0 0 0 New York 11 11 0 0 0 0 23 18 12 9 
I North Carolina 6 6 1 1 4 3 13 7 2 1 
North Dakota 5 4 1 1 1 1 1 1 0 0 
Ohio 1 1 5 5 0 0 25 21 8 6 I 
Oklahoma 0 0 1 1 8 6 0 0 2 1 I 
Oregon 3 3 2 2 0 0 4 4 2 2 
Pennsylvania 14 11 1 1 0 0 38 32 8 7 
I Rhode Island 1 l 0 0 1 1 2 2 1 L 
I 
I South Carolina 0 0 1 0 2 1 10 8 0 0 
j South Dakota 3 3 l 1 1 1 4 4 0 0 I 
I Tennessee 4 3 1 l 2 0 7 4 1 1 I 
I 
I Texas 7 6 3 3 4 3 7 7 7 7 
I Utah 0 0 1 l 1 0 1 1 1 1 I 
I Vermont 0 0 1 1 0 0 3 3 0 0 I 
I Virginia 3 3 l 1 3 3 10 8 3 2 Washington 3 2 2 2 0 0 8 7 2 1 
West Virginia 6 6 1 1 3 3 3 2 0 0 
I Wisconsin 10 7 1 1 0 0 6 4 l 1 ' I 
I _!'f)roming 0 0 1 1 0 0 0 0 0 0 Washington. D. c. 0 0 0 0 0 0 4 3 4 4 
' 
I 
I 
• 
l\' 
I 00 
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I 
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I 
II 
I 
II 
I 
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THE NUMBER OF INSTITUTIONS REPORTING TO PART II COMPARED WITH THE NUMBER OF INSTI-
TUTIONS SURVEYED, ARRANGED ACCORDING TO TYPE OF INSTITUTION BY STATE 
I 
State Teachers State State Private Private 
Colleges Universities Colleges Colleges Universities 
No. of No. of No. of No. of No. of No. of No. of No. of No. of No. of 
States In st. In st. Inst. In st. In st. Inst. Inst. Inst. Inst. Inst. 
Sur- Report- Sur- Report- Sur- Report- Sur- Report- Sur- Report-
veyed ing veyed ing veyed ing veyed ing veyed ing 
Alabama 4 1 1 1 1 1 4 3 0 0 
Arizona 2 2 1 1 0 0 0 0 0 0 
Arkansas 1 1 0 0 0 0 0 0 0 0 
California 0 0 2 1 3 2 10 7 1 1 
Colorado 2 2 1 1 1 1 2 2 0 0 
Connecticut 0 0 0 0 0 0 3 1 1 1 
Delaware 1 1 0 0 0 0 0 0 0 0 
Florida 0 0 1 1 0 0 1 0 2 2 
Geor_g_ia 0 0 0 0 0 0 2 2 2 2 
Idaho 1 1 1 1 0 0 2 1 0 0 
Illinois 1 1 1 1 0 0 9 7 5 2 
Indiana 1 1 1 1 0 0 4 3 5 5 
Iowa 1 1 0 0 0 0 6 5 2 2 
Kansas 2 0 0 0 0 0 6 4 2 1 
Kentucky 0 0 0 0 0 0 2 2 0 0 
Louisiana 0 0 0 0 4 3 2 1 3 2 
Maine 0 0 1 1 0 0 0 0 0 0 
Maryland 2 0 1 1 1 0 5 3 1 1 
Massachusetts 4 2 1 0 0 0 8 5 4 3 
Michigan 3 1 2 2 0 0 6 4, 2 1 
Minnesota 1 1 1 0 0 0 7 5 0 0 
Mississippi 1 1 l l 1 0 2 2 0 0 I 
Missouri 4 2 2 2 0 0 9 5 1 1 I 
Montana 1 0 l l l 0 3 1 0 
- 0 ___ ~ . J 
-- --~ --- --- -- -- - ------
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'Institutions Reporting to Part II (continued) I 
State Teachers State State Private Private 
Colleges Universities Colleges Colleges Universities 
No. of No. of No. of No. of No. of No. of No. of No. of No. of No. of 
States Inst. Inst. In st. Inst. Inst. Inst. Inst. In st. In st. Inst. 
I Sur- Report- Sur- Report- Sur- Report- Sur- Report- Sur- Report-
veyed ing veyed ing veyed ing veyed i!lg veyed ing 
II Nebraska 3 3 1 1 0 0 3 1 1 0 
' 
Nevada 0 0 1 0 0 0 0 0 0 0 
I 
New Hampshire 0 0 0 0 0 0 2 0 0 0 
New Jersey 2 1 0 0 0 0 1 1 1 0 
New Mexico 1 1 1 1 1 0 0 0 0 0 
New York 0 0 0 0 0 0 13 9 6 2 
North Carolina 5 4 1 1 2 1 4 0 0 0 
North Dakota 3 3 1 1 1 1 1 1 0 0 
Ohio 1 1 4 4 0 0 14 12 4 3 I 
Oklahoma 0 0 0 0 6 6 0 0 0 0 
Oregon 2 2 2 1 0 0 2 2 l l 
Pennsylvania 8 6 T 0 0 0 25 14 4 4 
Rhode Island 1 0 0 0 1 1 2 l 1 1 
I South Carolina 0 0 0 0 1 1 5 3 0 0 I 
South Dakota 1 0 1 1 1 0 3 3 0 0 
Tennessee 3 2 1 0 0 0 4 2 1 1 
Texas 4 4 2 1 3 T 6 2 6 5 
utah 0 0 1 1 0 0 1 1 1 1 
Vermont 0 0 1 0 0 "0 3 2 0 0 
Virginia 1 0 1 0 2 2 8 4 2 0 
II 
Washington 2 2 1 1 0 0 5 5 0 0 
West Virginia 6 5 1 1 2 1 2 1 0 0 
Wisconsin 5 3 0 0 0 0 2 2 0 0 
I Wyoming 0 0 l 0 0 0 0 0 0 0 
Washington, D.c. 0 0 0 0 0 0 2 1 4 2 
I 1 I ~ - .. - ------ -- - -- - - ---- - -. ' ,... --- -·- --·--- ---- -----
I ~ 
I 
C!) 
1-\. 
I 
(Inquiry ForrB) 
To be answered by Dean~ o{ 
School of Ed. & Heads of 
Departments of Education 
Fi gure 4 
A STUDY OF HISTORY OF EDUCATION COURSES 
IN AMERICAN COLLEGES AND UNIVERSITIES 
Basic Information 
1. Do you have a course in the History of Education in your teacher 
education program? (Please check) Yes ___ , No ___ . 
(If more than one History of Education course is offered in your 
institution, please respond only in regard to the first basic 
History of Education course, generally given at the undergraduate 
level). 
2. If your answer to question (1) is "Yes", please list the exact title 
of the course as given in your institution·----------------
3. Please list the names of the faculty members who teach the History 
of Education course in your institution•------------------
4. Approximately what is the student enrollment in your school or 
rlepartment of education?· _______ (Whether your answer to question 
(1) was "Yes" or 11No 11 , please complete the rest of the Inquiry Form). 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * • * 
PART I 
There is considerable conflict in the educational literature per-
taining to the relative value of History of Education courses in the 
present-day teacher education program. In the following items your rea-
soning pertaining to the value of History of Education courses is requested. 
1. In your professional background did you have a course or courses in 
the History of Education? Yes ___ , No ___ . 
2. If "Yes", do you feel you derived from said course or courses def-
inite outcomes which have been of value in your professional career? 
Yes ___ , No ___ . 
3. To what factors do you attribute your answer to question (2) above? 
( ) The quality of instruction in the course. 
( ) The type and organization of course material. 
( ) The nature of the assignments. 
( ) Your degree of interest in the subject. 
( ) (Please add any other reasons). 
4. Please check the statement below, which most nearly conforms to your 
thinking: 
The course, History of Education, should be omitted entirely from 
the teacher education program. 
The course, History of Education, should be a required course 
for all prospective teachers. 
The course, nistory of Education, should be included in the 
teacher education program only as an elective. 
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PART II 
Please check any of the following statements which you feel may be legitimate ri-
ticisms of the typical History of Education course: 
1. ( ) The study of the History of Education has little if any value to the pro s-
sional work and activities of the teacher. 
2. ( ) The time spent in studying the History of Education could be spent 
constructively in the practical application of educational problems. 
3. ( ) An historical type of introductory education course tends to make a s-
couraging beginning for the prospective teacher's professional train i 
4. ( ) Any course in the History of Education can cover only a small percentag of 
the principal factors in the development of education. 
S. ( ) History of Education courses are too often presented in the traditional 
book manner with no chance for philosophizing or problem-solving. 
6. ( ) History of Education courses fail to teach any necessary professional s. 
7. ) There is no argeement among educational historians as to the amount is 
to put on the most important points in the History of Education. 
8. ( ) The material covered in History of Education courses represents material ch 
the prospect.ve teacher will cover in other educational courses. 
9. ( ) Educational historians have organized their study principally according to 
periods of time without showing the relationship between each period and he 
present. 
10. ( ) Any teacher certification requirement relative to a course in the History of 
Education can be fulfilled through the materia l in other courses in educati n. 
11. ( ) Because of the importance of modern educational progress, any study of 
educational development prior to 1900 is unnecessary. 
12. ( ) History of Education courses often miss the emphasis on education and res 1-
tantly become courses in world history, religious historyor sociological st 
13. ( ) Because the educational system of America is so unique and effective, 
little if any need to study the development of educational systems in ot r 
countries. 
14. ( ) Discipline of the memory rather than study for understanding is the key to 
passing the average History of Education course. 
15. ( ) History of Education courses lack uniformity and consistency of purpo 
(Please add any other criticisms). 
16. ( ) 
17. ( ) 
18. ( ) 
19. ( ) 
20. ( ) 
1. 
2. 
3. 
4. 
s. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
PART I II 
Please check in the appropriate column the degree of emphasis that you 
feel should be given to the following aims and purposes of the course, 
History of Education: 
EMPHASIS 
Aims and Purposes of the Course HEAVY CON SID- SOME 
History of Education ERABLE 
To show how our present educational institutions and 
theories originated and deve 1 oped 
To help the student become familiar with inevitable educat-
ional problems and their possible solutions 
To introduce students to the field of education I new proper-
ly by creating desirable first impressions 
To show, that since education is a fundamental elerrent in 
civilization, the History of Education becomes in large part 
a history of civilization 
To show the dignity and i!ll>ortance of the teaching 
profession 
To show the strong influence of education on economic, 
political, social, religious and scienti fie forces 
To give the student the necessary wide range of educational 
perspective 
To give the student a broad orientation which will enable 
him to find his own line of deepest interest in the various 
possi bi 1i ties of the teaching profession 
To challenge the student through an appreciation of the 
great educational personalities and their contributions 
To explore the general teaching methods that have developed 
with education and which have stood the test of time 
To enable the student to differentiate between new and old 
educational problems, ideas and methods 
To help the prospective teacher aviod the educational mis-
takes of the past. 
To help the prospective teacher form a personal philosophy 
of education 
To produce a broadening effect upon the cultural develop-
ment of the teacher. 
To give the student a sufficient comprehension of the dev-
elopment of the various elements of curciculun 
To establish an essential background of educational know-
ledge in order to facilitate and make more meaningful the 
reading of educational 1i terature 
To acquaint the student with the ethics and professional 
objectives of the teaching profession 
To explore the main psychological bases upon which the 
process of education is grounded 
To explore the main sociological bases upon which the 
process of education is grounded 
To cultivate the mental habit of questioning and evaluat-
ing each generalization pertaining to education 
To explore and evaluate the work of teachers, adminis-
trators and other educational workers. 
(Please a del any other aims and purposes). 
. 
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LITTLE 
OR NO 
I 
PART IV 
5 
Please answer the following questions pertaining to the Please check one or more of the followi g: 
or~?:ani zation of History of Educa tic.1 courses. A History of &lucation course shou d be organized 
as -----
Should History of Education be the first course in 
teacher education? Yes __ , No~ If not the first ( ) A chronological narrative of the evelooment of 
course, should it come early in the teacher education ec1ucation. 
program? Yes __ , No __ . ( ) A study of educational problems hich have de-
veloped through the years. 
Should graduate credit be given for the course, ( )_ A s turly of contrasts in educational systems. 
History of Education? Yes____, . No __ . If "Yes", ( ) A study of the relationship of education to 4 unrier what circumstances? society in genera 1. 
( ) A history of teaching. 
(PleAse add any others) 
Should there be a teacher certification requirement 
that the prospective teacher must take a course in the 
History of Education? Yes~, No __ . I If the is required, what should be its length course 
in semesters or quarters? 1____, 2--. 3--· 4--
semesters (or) 1--· 2--• 3~4--quarters. Please mark with a ( 1) the type of ssignment you 
fee 1 would prove most applicable t the course, 
Should a basic History of Education text-book be History of Education : with a ( 2) th ~ second most 
used in this course? Yes __ , No __ . applicable assignment; with a (3) the th rd, and so on. 
(Feel free to use any number more t ha once). 
Which type of examination do you fee 1 best lends 
i tse 1 f to History of Education courses? Objective __ , ( ) Term papers on educational topics. 
Essay __ , Both __ . ( ) Writ ten biographies of ec1ucational eaders. 
( ) Written reports based on reference r ~terial. 
At approximately what date in history should the ( ) Oral r eports based on reference mat rial. 
study of the History of Education begin? ( ) Indi vidua 1 projects (Note-hooks, scrap-books, 
compiling bibliographies). 
( ) Group projects (Research and report by conmittees 
If the enrollment in the History of Education course or groups). 
is large, shoulri the class be broken down into smaller ( ) Thesis, covering all of a small area !of the course. 
class sections? Yes __ , No __ . If "Yes", check the ( ) Collective project in compiling s ltudy units or 
minimum course enrollment at which you would advocate course out 1 ineS~J. 
the b reaking down into smaller class sections. (Please add any others). 
125 I I I I 150 I I I I 175 I I I I 1100 I I I 1 I 
r50 I I I I 1200 I I I I 1250 I I I I I More I than :i:J 1=-oi 
Please check the teaching procedures which you feel would be most 
applicable to a ~story of Education course. 
Class Procedure Degree to which Procedure is to be used 
Totally Most of Occasion- Not at all 
the time ally 
Lecture 
Discussion 
Lecture-Discussion 
Traditional Recitation 
Individual Student Reports 
Comnit tee or Group Reports 
(Please adrl any others). ~ 
Th.i s form fill eel out by: 
Title: 
~Jnme of Institution: 
City: :=:tate: 
~ 
"'" 
( I nquiry Form) 
To be answererl hy Present 
I nstructors of Hi,tory of 
Erl ucation Courses . 
1. 
Fi gure 5 
A STUDY OF HISTORY OF EDUCATION COURSES 
IN AMERICAN COLLEGES AND UNIVERSITIES 
PART II 
Please answer the following questions pertaining to your present History 
of Education course. 
(If more than one History of Education course is offered in your instit-
ution, please respond in regard to the most basic course, or the one 
which is generally taken first by undergraduate students.) 
BASIC INFORMATION 
Is the course, History of Education, 
your institution, or is it an elective 
required of all prospective teachers 
co u r s e ? R e qui r e d __ , E I e c t i v e __ . 
in 
2. What is the length of your History of Education course in semesters or quarters? 
l __ 2 __ 3_4 __ s ernest e r s , 1__2 __ 3 __ 4 __ q ua r t e r s. 
3. How many crecHts are given for this course? ___ credits per semester 
___ credits per quarter. 
(If you do not have a graduate program in your school, omit question (4) 
4. Is graduate credit given for History of Education in your institution? Yes __ , 
N o __ . Do y o u f e e I g r a d u a t e c r e d i t s h o u I d b e g i v e n f o r H i s t o r y o f Ed u c a t i on ? 
Yes __ No __ . 
5. Is History of Education one of the first courses in education taken by the pro-
spective teacher in your teacher education program? Yes __ , No __ 
6. What is the average total enrollment per semester or quarter in your History 
of Education course? ___ per semester, ____ per quarter. 
7. Is this total enrollment broken down into class sections? If so, approximately 
how many sections? ____ _ 
8. If there is more than one instructor in the course History of Education in your 
school, do the instructors cooperate in organizing the course? Yes __ , No __ , 
If so, in what way?---------------------------------------
9. Does your History of Education course fulfil I any teacher certification re-
quirement? Yes __ , No ___ Do you feel there should be a teacher certification 
requirement that the prospective teacher must take a course in the History of 
Education? Yes __ , No __ . 
10. Has this course always been given in your institution? Yes_, No __ . Are there 
any indications that the course may be dropped in the near future? Yes ____ , 
No __ . If yes , pIe as e ex pI a in.--------------------------------
PART ONE 
1. Do vou use a text-book in your History of Education course? Yes ____ , No __ , If 
so, give name of author and title of book. ________________________ _ 
2. Do you use any syllabi, course outlines or study guides? Yes __ , No __ . If so, 
what? ____________________ , ____________________________ __ 
3. What supplementary materials do you use (such as periodicals, yearbooks, other 
text-books, visual aids, etc.)? Please list. ______________________ _ 
4. At approximately what date in History do you begin the study of the History of 
Ed uc at ion? ____________________________________________ _ 
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5. How many examinations do you give in this course per semester or uarter? 
What Type of examination do you give? Essay or Outl i e ___ _ 
Objective , Both+-----
6. Please check the degree to which you use the f ollowing types of teac~ing pro-
cedures in your History of Education course: 
7. 
Class Procedure Degree to which Procedure is used 
Totally Most of Occasion- Not at 
the time 
Lecture 
a II y 
Discussion 
Lecture-Discussion . 
Traditional Recitation 
Individual student Reports 
Committee or Group Reports 
Please add any others: 
Please check one of more of the following. 
My History of Education course is organized as: 
( ) A chronological narrative of the development of educotion. 
( ) A study of educational problems which have developed through 
( ) A study of contrasts in educational systems. 
( ) A study of the relationship of education to society in general. 
( ) A history of Teaching. 
(Please add any others) 
1 1 
I 
he years 
8. Please mark with a (1) the type of assignment you use most consistently in your 
History of Education course; with a (2) the second most consistentlx used type 
of assignment; with a (3) the third, and so on : (Feel free to us e ~ny number 
more than once.) 
() term papers on educational topics. 
( ) written biographies of educational leaders. 
( ) written reports based on reference material. 1 
( ) Oral reports based on reference material. 
( ) Individual projects (Note-books, scrap-books, compilin g biblilographies) 
( ) Group projects (Research and . reports by committees or groups) 
( ) Thesis, covering all of a small area of the course. 
( ) Collective project in compiling study units or course outlines 
(Please add any others) _ 
PART TWO 
There is considerable conflict in the educational literature p ertai ing to the 
relative value of History of Education courses in the present-day teac he education 
program. In the following items your reasoning pertaining to the valu e of History 
of Education courses is requested. 
1. In your professional back g round did you have a course or courses in he Histo ry 
of Education? Yes____, No-_. 
2. If "Yes", do you feel you derived from said c ourse or courses defini e outcomes 
which have been of value in your professional career? Yes __ , No __ . 
3. To what factors do you attribute your answer to question (2) above? 
( ) The quality of instruction in the course. 
( )The type and organizati cn of course material. 
( ) The n a t u r e o f the a s s i g n men t s . 
( )Your degree of interest in the subject. 
( ) (PI ease add any other reasons). 
4. Please check the statement below, which most nearly conforms to your thinking: 
( )The course, History of Education, should be omitted entirely from the 
teacher education program. 
( )The course, History of Education, should be a required course for all pros-
pective teachers. 
( ) The course, History of Education, should be included in the teacher educa-
tion program only as an elective. 
Please check any of the following statements which you feel may be legitimate cri-
ticisms of the typical History of Education course: 
1. ) The study of the History of Education has little if any value to the pro-
fessional work and activities of the teacher. 
2. ( ) The time spent in studying the History of Education could be spent more 
const~uctively in the practical application of educational problems. 
3. ) An historical type of introductory education course tends to make a dis-
( 
couraging beginning for the prospective teacher's professional training . 
Any COUIS 
the principal 
..th HJst-ory of Edue-ation an cover only a small pel"centage of 
factors in the development of education. 
5. ( ) History of Education courses are too often presented in the traditional 
text-book manner with no chance for philosophizing or problem-solving. 
6. ( ) History of Education courses fail to teach any necessary professional skills. 
7. ( ) There is no agreement among educational historians as to the amount of 
emphasis to put on the most important points in the History of Education. 
8. ( 
9. ( 
10. ( 
) The material covered 
which the prospective 
in History of Education courses represents material 
teacher will cover in other educational courses. 
Educational historians have organized their study principally according to 
periods of time without showing the relationship between each period and 
the present. 
) Any teacher certification requirement relative to 
of Education can be fulfilled through the material 
cation. 
a course in the History 
in other courses in edu-
11. ( ) Because of the importance of modern educational progress, any study of edu-
cational development prior to 1900 is unnecessary. 
12. ( ) 4istory of Education courses often miss the emphasis on education and 
~1:-oL¥ re-Li~ous isto~y or sociolo-r e-s-u 1-t-a n t.J he-com ur -S-e-S in 
g i c a I s t ud y . 
13. ( ) Because the educational system of America is so unique and effective, there 
is little if any need to study the development of educational systems in 
other countries. 
14. ) Discipline of the memory rather than study for unrlerstanding is the key to 
passing the average History of Education course. 
15. ) History of Education courses lack uniformity and consistency of purpose. 
(Please add any other criticisms). 
16. ( ) 
17. ( ) 
18. ( ) 
19. ( ) 
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Please check in the appropriate column the degree of 
actually giving to the following aims and purposes of 
tion. 
Aims and Purposes of the Course 
History of Education 
1. To show how our present educational institutions and 
theories originated and deve 1 oped 
2. To help the student become familiar with inevitable educat-
ional problems and their possible solutions 
3. To introduce new students to the field of education proper-
ly by creating desirable first impressions 
4. To show, that since education is a fundaments 1 element in 
civilization, the History of Education becomes in large part 
a history of civilization 
s. To show the dignity and importance of the teaching 
profession 
6. To show the strong influence of education on economic, 
political, social, religious and scienti fie forces 
7. To give the student the necessary wide range of educational 
perspective 
a. To give the student a broad orien~ation which will enable 
him to find his own line of deepest interest in the various 
possibilities of the teaching profession 
9. To challenge the stu<ient through an appreciation of the 
great educational personalities and their contributions 
10. To explore the general teaching methods that have developed 
with education and which have stood the test of time 
11. To enable the student to differentiate between new and old 
educational problems, ideas and methods 
12. To help the prospective teacher aviod the educational mis-
takes of the past. 
13. To help the prospective teacher form a personal philosophy 
of education 
14. To produce a broadening effect upon the cultural develop-
ment of the teacher. 
15. To give the student a sufficient comprehension of the dev-
elopment of the various elements of curriculum 
16. To establish an essential background of educa tiona! know-
ledge in order to facilitate and make more meaningful the 
reading of educa tiona! literature 
17. To acquaint the student with the ethics and professiona l 
objectives of the teaching profession 
18. To explore the main psychological bases upon which the 
process of education is grounded 
19. To explore the main sociological bases upon which the 
process of education is grounded 
20. To cui tivate the mental habit of questioning and evaluat-
ing each generalization pertaining to education 
21. To explore and evaluate the work of teachers, adminis-
trators and other educational workers. 
(Please add any other aims and purposes). 
22. 
JS form Th 
T .i tJ e: 
fill eci nut by : 
<Jme of Insti tutinn: 
c i ty : ::: tate : 
emphasis that you fe e you are 
the course, Histor y f Educa-
EMPHAS s 
HEAVY CON SID- SO~E LITTLE 
ERABLE OR NO 
~ 
II 
ill 
~  
Fi gure 6 
PART III OF 
A STUDY OF HISTORY OF EDUCATION 
COURSES IN AMERICAN COLLEGES AND UNIVERSITIES 
(Nearly 1100 deans of schools of education, heads of depart-
ments of education, and present instructors of the History of 
Education have cooperated in Parts I & II of this study. 
Part III consists of a survey of a national sampling of ex-
perienced public school teachers.) 
Basic Information 
300 
1. Did you have a course in the History of Education in your undergraduate study? 
(Please Check) Yes_ , No ______ __ 
2. Please Jist the name and location of the college, university or normal school where 
you took the Hi s tory o f Ed uc a t ion c our s e . -----------------------------------------------
3. In what year did you take this course? 19 _____ . 
4. In what college year? Freshman , Sophomore Junior ____ , Senior-----
5. Do you feel you derived from your History of Education course definite outcomes 
which have been of value in your teaching career? Yes _____ , No ____ ~ 
6. To what factors do you attribute your answer to question (5) above? 
( ) the quality of instruction in the course. 
( ) the type and organization of the course material. 
( ) the nature of the assignments. 
( ) your degree of interest in the subject. 
(Please add any other reasons) 
7. Please check the statement below, which most nearly conforms to your thinking. 
( ) The course, History of Education, should be omitted entirely from the teacher 
education program. 
( ) The course, History of Education, should be a required course for all prospec-
tive teachers. 
( The course, History of Education, should be included in the teacher education 
program only as an elective. 
8. How many years have you taught in the public schools? __________ years. 
9 • At w h a t g r ad e 1 eve 1 s a r e you now teaching? _______________ .:...._ _____________________________ _ 
1 0 . Wh a t sub j e c t s are you now teaching? __________________________________________________ __ 
Values in the study of the History of Education 
Place a check ( v) in the first parentheses beside the following values which Y?U 
feel you derived from the History of Education course which you took. 
Place a che~k ( v) in the second parentheses beside the values which you feel should 
be outcomes of any basic History of Education course. 
HISTORY OF EDUCATION WAS A VALUABLE COURSE FOR ME, BECAUSE 
( 
( 
( 
( 
) ( 
) ( 
) ( 
) ( 
) 1. It helped me formulate my philospphy of education. 
) 2. It strengthened my general knowledge of history. 
) 3. It helped give me the necessary wide range of educational perspective. 
) 4. It made me more aware of the dignity and importance of the teaching 
profession. 
(Over) 
30~ 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
) ( 
) ( 
) 5, It has helped me in distinguishing between new and old educa t onal prob-
lems. 
) 6. It introduced me to a variety of teaching methods which I hav e since used 
in my own teaching. 
) ( ) 7. The study of the contributions of the educational leaders in t e past has 
been a challenge in my work. 
) ( 
) ( 
) ( 
) 
) 8. It has given me a broader cultural background for my teaching . 
) 9. It gave me an essential background of educational knowledge wh ch facil i -
tates and makes more meaningful the reading of educational lit e ature. 
)10 . It showed me that for the solution to the majority of education s problems, 
one has to look to the past. 
)11. It served as training in the use of book s, periodicals and othe reference 
materials. 
( )12. The historical method in which it was taught has often led me t teach the 
) ( 
) ( 
) ( 
) ( 
) ( 
) 
) ( 
) ( 
) ( 
) ( 
) ( 
) ( 
) ( 
) 
) ( 
( 
) ( 
) ( 
) ( 
same way. 
)13. From the study of the educational writings of great writers, I received 
added knowledge and appreciation of literature. 
)14. The study of the educational development in other lands resul t din add i-
tional knowledge and appreciation of other cultures, 
)15. My knowledge of geography was broadened as a result of the stud of educa-
tion on a world-wide basis. 
)16. It showed me that the study of educational history is a means o measuring 
educational progress. 
)17. 
)18. 
It accentuated the importance of learning through experience. 
It tended to bring about an expansion of my general and pr 
vocabulary. 
)19. It gave me an essentially helpful background for other cours e 
tion. 
fessional 
in educa-
)20. It gave me a general picture of the development of the varia s types of 
curricula and the elements of each. 
)21. It helped to show me the strong influence which economics , politics, 
religion, science and society in general have an education. 
)22. It has helped me avoid some of the many educational mistakes o the pas t. 
)23 . It showed me how our present educational institutions and theo ies origi-
nated and developed. 
)24. It showed me where educational progress is needed. 
)25. It showe d me in what direction certain factors of education 
headed. 
eem to be 
)26. It tended to make me aware of the various advantages and disa d antages of 
being a teacher. 
)27. It gave me a general idea of the main psychological bases upo n which edu-
cation is grounded. 
)28. It presented me with a sufficient number of educational facts u on which I 
am able to make educational generalizations. 
)29. It has enabled me to understand many of the complexities of resent day 
education. 
)30. It gave me a general idea of the main sociological bases upon which edu-
cation is grounded. 
)31. It made me realize that educational progress moves slowly. 
)32. It shpwed me that education is a continuous experiment and ot a fixed 
activity. 
Figure 7 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
A STUDY OF HISTORY OF EDUCATION COURSES 
IN AMERICAN COLLEGES AND UNIVERSITIES 
If we are to have the best type of teacher education in thiscountry, 
constant research of the elements of the teacher education curriculum 
must take place. 
A nation-wide study of History of Education courses is under way, 
and as a part of that study, the enclosed Inquiry Form is being sent to 
deans of schools of education and heads of departments of education in 
all the colleges and universities in the United States. In addition, 
the present instructors of History of Education courses and a large 
sampling of experienced public school teachers, who have had such a 
course, will be surveyed by other inquiry forms. 
It is the purpose of this study to determine: 
1. The present status of the objectives, organization and content of 
History of Education courses. 
2. The ' advocated objectives, organization and content of History of 
Education courses. 
3. The values of said course in the education of teachers and in their 
eventual professional work. 
4. A synthesis of the course, History of Education, as it should be 
organized to incorporate a maximum of value to the education and work 
of teachers. 
Approximately twenty minutes of your time is requested to respond to 
the enclosed Inquiry Form. Your responses will aid immeasurably in 
accomplishing the above purposes of this study. For your cooperation, 
the undersigned is deeply grateful and guarantees that a detailed report 
of the findings and conclusions will be forwarded to you. 
Donald W. Russell, 
Instructor in History of Education 
Boston University School of Education 
84 Exeter Street, Boston 16, Mass. 
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BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
PART II 
OF 
A STUDY OF HISTORY OF EDUCATION COURSES 
IN AMERICAN COLLEGES AND UNIVERSITIES 
Part II of the above study has the purpose of surveying the present 
status andmake-up of History of Education courses in accredited colleges 
and universities in the United States. The true picture as desired can 
be garnered only from the present instructors of History of Education 
courses. 
Part I of this study solicited information from deans of schools of 
education and heads of departments of education in the accredited col-
leges and universities in the United States. Part III solicited infor-
mation from a national sampling of experienced public school teachers 
who had a course or courses in the History of Education in their teacher 
training program. 
Approximately twenty minutes of your time is requested to respond to 
the enclosed Inquiry Form. Your responses wil I aid immeasurably in 
accomplishing the purposes of this study. For your cooperation, the 
undersigned is deeply grateful and guarantees that a detailed report of 
the findings and conclusions will be forwarned to you. 
(It may be possible that you have responded already to Part I of this 
study. Whether you did or not, please respond to the enclosed Inquiry 
Form.) 
(If there is more than one instructor in History of Education in 
your institution, please attempt to respond collectively to this one In-
quiry Form, giving the general picture of the History of Education course 
as given at your inititution.) 
Donald W. Russell 
Instructor in History of Education 
Boston University school of Education 
84 Exeter Street, Boston 16, Mass. 
303 
Figure 9 
BosToN UNIVERSITY 
SCHOOL OF EDUCATION 
84 EXETER STREET 
BOSTON 16, MASSACHUSETTS 
A STUDY OF HISTORY OF EDUCATION COURSES 
IN AMERICAL~ COLLEGES AND UNIVERSITIES 
Dear Friend and Colleague: 
Prior to closing Part I of the above study, this letter is being 
s ent to all colleges and universities that have not replied to the 
enclosed Inquiry Form. 
Seventy-one per cent of our original list of 718 institutions 
have already replied. · obviously we are inter ested in making t he 
percentage even higher, which will resultantly yield more valid 
conclusions. 
Approximately twenty minutes of your time is requested to 
respond to the enclosed inquiry form. If you feel this is too time 
consumingt please respond to question #1 as to whether or not you 
offer a basic History of Education course in your undergraduate 
curriculum. 
For your cooperation, the undersigned is deeply grateful and 
guarant ees that a detailed report of the findings and conclusions 
will be forwarded to you. 
Very sincerely yours, 
Donald w. Russell , 
I nstructor in History of Education 
Boston University School of'Educat ion 
84 Exeter Street , Boston 16, Mass . 
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